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EXECUTIVE SUMMARY

BACKGROUND

Preventing child sexual violence (CSV), which includes a range of sexual harms perpetrated against children, 
is a priority area for many across the globe. The Shared Research Agenda on CSV in LMICs highlights major 
gaps in knowledge—particularly between high-income countries (HICs) and low- and middle-income countries 
(LMICs)—that constrain understanding of the problem and limit the ability to assess the impact of prevention 
programming. Among its priorities is Domain 4: CSV Measures and Methodologies, which calls for advancing 
methods and outcome measures to strengthen evidence on what works to prevent CSV. Recognising that 
stronger prevention depends on better measurement, this review examines the outcomes and measures used 
to evaluate CSV interventions, how they align with WHO’s INSPIRE strategies, and where important gaps remain 
across diverse contexts. Specific focus was paid to how the outcomes and measures mapped on to WHO’s INSPIRE 
strategies for ending violence against children and to the gaps or limitations around the outcomes and measures 
relative to the goal of CSV prevention for children in many contexts. The review built on existing synthesis efforts 
in this area and used an umbrella review of INSPIRE strategies and a CSV intervention review by the Safe Futures 
Hub to screen publications and from which to extract primary studies. The final sample included 362 primary 
studies that focused on the outcomes of a CSV intervention targeted for children or adolescents (ages 18–0 
years), professionals who work with children, parents or caregivers, or offenders or justice-involved individuals. 
Primary and secondary interventions were prioritised, and tertiary prevention interventions were included if they 
examined re-victimisation or re-perpetration as an outcome. The majority of the studies came from HICs (%65), 
particularly North America and Europe, and adolescents (age 18–10 years) were the most frequently studied 
population (%48). Using the framework of the INSPIRE strategies, most of the interventions fell into the Education 
and life skills strategy, particularly for adolescents but also younger children (age 10–0 years), as a form of 
primary prevention. Adolescents also regularly received interventions that fit in the Norms and values strategy via 
primary prevention, while offenders or justice-involved individuals were most likely to receive interventions in the 
Response and support services strategy, as a form of tertiary prevention. Many studies used some type of author-
designed outcome measure, but among the named measures used, measures frequently assessed adolescents’/
children’s knowledge or skills or accepted attitudes or norms. These measures of cognition (knowledge; attitudes/
norms) and skills (personal safety; self-efficacy) typically fit under the INSPIRE strategy of Education and life 
skills, though some interventions using attitudes and norms measures situated under the Norms and values 
strategy. Measures of experiences of (victimisation) or perpetration of CSV types were less common, and, of 
those employed, many were focused on victimisation and perpetration in adolescent dating relationships and 
categorized under INSPIRE’s Education and life skills strategy. Justice-focused outcomes frequently fell into the 
Response and support services strategy of INSPIRE and relied on measures of recidivism as a form of tertiary 
prevention. Overall, the review highlighted meaningful trends and patterns in outcomes and measures employed 
in CSV interventions. It also spotlighted relevant gaps that the CSV prevention field should consider, including 
issues in CSV definitions, the mismatch between the problem of CSV and its measurement, the need for a global 
CSV framework, limitations around the type and design of interventions, and geographical and population 
imbalances that have led to evidence focused on a few regions or populations while overlooking others.

Child sexual violence (CSV), defined as child sexual abuse (CSA), intra-familial abuse, rape/sexual assault (SA), 
intimate partner violence (IPV), sexual exploitation, and online sexual abuse among individuals under 18 years, 
remains a pervasive global issue. CSV affects millions of children, with prevalence rates as high as 25 percent among 
adolescent girls in some settings (Qu et al., 2022). Despite growing recognition of its profound impacts on children's 
health, development, and rights, significant gaps persist in understanding how to effectively measure outcomes in 
CSV prevention and response interventions, particularly in low- and middle-income countries (LMICs).
The CSV research agenda (Sexual Violence Research Initiative et al., 2024) highlights substantial gaps in research, 
with a pronounced bias toward high-income countries (HICs) despite LMICs carrying a large share of the global 
burden of CSV. This geographic imbalance hinders global understanding of CSV and limits the development 
of context-specific interventions. The review identified critical gaps across four domains: understanding CSV 
epidemiology, response programs and interventions, prevention interventions, and methodological and 
measurement approaches.

Key findings included limited evidence on protective factors and recovery support systems, inadequate 
representation of vulnerable populations including children with disabilities, and insufficient evaluation of 
intervention effectiveness and sustainability. School-based prevention interventions, while more common, focus 
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problematically on self-protection models that place responsibility on children rather than addressing structural 
factors. Additionally, the review found that community-based and parenting interventions remain severely 
limited, with most being awareness-focused rather than addressing underlying risk factors.

Critical measurement challenges
The most significant barrier identified was the lack of standardized, validated outcome measures. Studies rarely 
used consistent measurement approaches, making it difficult to compare intervention effectiveness and build a 
reliable evidence base (Njagi, 2024; Sexual Violence Research Initiative et al., 2024). Three critical measurement 
challenges emerged:

• 	Inconsistent definitions and terminology: Variability in CSV definitions, age conceptualization, and terminology  
	 creates profound implications for research and interventions, hindering effective research and impacting  
	 prevention efforts, policy responses, and legal frameworks (Scoglio et al., 2019). 
• 	Methodological limitations: Heterogeneity in study designs, lack of representative studies, and absence of  
	 standardization in assessments contribute to varying and unreliable epidemiological estimates and  
	 incomparable data across settings (Shah, 2024).
• 	Measurement standardization gaps: The field lacks rigorous research designs with uniform outcome measures,  
	 validated tools for diverse populations, and long-term follow-up studies that assess specific forms of violence  
	 and their effects across different social groups (Arango et al., 2014).

The need for outcome measurement advancement
These converging challenges highlight a pressing need for clarity, consistency, and rigour in how CSV intervention 
outcomes are conceptualized, measured, and evaluated across contexts. Existing measurement frameworks 
vary widely, with significant gaps in capturing meaningful, contextually relevant, and child-centred outcomes, 
particularly in low-resource settings. While some sub-types of CSV (e.g., cyberbullying) have been well-studied 
using outcome measures that allow for meta-analyses on the impact of prevention efforts (Gaffney et al., 2019; 
Kasturiratna et al., 2025), that is not the case for all additional CSV sub-types or across all contexts or resource 
settings. Through a global research priority setting process for CSV in LMICs,  co-facilitated by SVRI, Together for 
Girls, WeProtect Global Alliance, Brave Movement and the Safe Futures Hub – and involving 265 experts through 
transparent and inclusive methodology, the Shared Research Agenda on CSV identified outcome measurement 
as one of five critical domains requiring urgent attention (Sexual Violence Research Initiative et al., 2024). This 
process emphasized decolonial approaches that centre voices from LMICs and marginalised populations, ensuring 
measurement frameworks reflect the realities and needs of affected communities.

Purpose and scope 
This rapid review responds to the identified need for advancing outcome measurement science in CSV prevention 
and response. Building on the Shared Research Agenda on CSV in LMICs, this review synthesizes current 
knowledge on outcome measurement for CSV interventions, documents existing approaches and limitations, 
and proposes key considerations for improving measurement practices. This rapid review will be grounded 
within existing violence prevention frameworks, including the WHO INSPIRE framework. The INSPIRE framework 
is a collaborative effort led by the WHO and its partners. The framework provides a comprehensive, evidence-
based technical package to guide efforts in preventing and responding to violence against children (World Health 
Organization, 2016). It is built on seven key strategies that, when implemented in a coordinated and multisectoral 
fashion, address the complex interplay of factors that contribute to violence. The seven strategies are: 
Implementation and enforcement of laws, Norms and values, Safe environments, Parent and caregiver support, 
Income and economic strengthening, Response and support services, and Education and life skills.

The objectives of this rapid review are as follows:

1.	To identify and synthesise outcome measures that have been used to evaluate interventions aiming to prevent  
	 and respond to CSV, prioritising primary and secondary preventive interventions. 
2.	To examine the strengths, limitations, and emerging trends in outcome measurement practices within CSV  
	 interventions, with particular attention to contextual considerations.
3.	To generate high-level recommendations for improving the use and development of outcome measures in  
	 CSV intervention research and practice, in order to inform future work towards a shared global measurement  
	 framework.
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This rapid review aims to answer the following primary research question: What outcomes and measures have 
been used to evaluate interventions with the stated aim of preventing CSV, prioritising primary and secondary 
prevention efforts? 

Our focus extends to answering the following secondary research questions: (a) How do the outcome measures 
map onto the WHO INSPIRE strategies for ending violence against children? (b) What gaps or limitations exist in 
how outcomes are captured in CSV prevention interventions?

This work contributes to strengthening global coherence in assessing progress and impact of CSV interventions, 
improving comparability across studies, and ensuring outcome measurement reflects children’s and communities’ 
realities, especially in LMICs.

METHODS

Study design
This rapid review systematically mapped outcome measures used in CSV prevention and response interventions, 
following established rapid review methods (Tricco et al., 2015). We adopted the CDC’s definition of a child as 
a person aged less than 18 years and CSV as involvement of a child in sexual activity that violates laws or social 
taboos, that the child does not fully comprehend, cannot consent to, or is developmentally unprepared for 
(CDC, 2025). CSV encompasses CSA, intra-familial abuse, SA, IPV, sexual exploitation, and online sexual abuse 
among individuals under 18 years (Ligiero et al., 2019). The review focused on primary, secondary, and tertiary 
prevention interventions published from 2000–2025, with tertiary interventions limited to those aimed at 
preventing re-victimisation or re-perpetration.

Search strategy
Rather than conducting comprehensive database searches, we adopted a targeted, multi-source approach 
building upon existing synthesis efforts. The primary source was a large-scale umbrella review (“a review 
of reviews”) of global evidence on INSPIRE strategies conducted by (Little et al., 2025), which included 216 
systematic reviews. We also screened all 846 full-text articles that were excluded from the umbrella review, 
giving a total of 1062 records considered. Exclusions in the Little et al. (2025) umbrella review often related to 
methodological criteria (e.g., lack of formal risk of bias assessment) rather than topical relevance, so re-screening 
ensured potentially relevant reviews were not missed. Additionally, we identified eligible primary studies relating 
to CSV interventions (n = 67) through a recent review conducted by Safe Futures Hub (Safe Futures Hub, 2024), a 
specialized violence prevention repository, to access any additional studies.

Study selection process
We used the Population, Intervention, Comparator, Outcome (PICO) framework to structure this review (Methley 
et al., 2014), and to examine alignment between outcome measures and the WHO INSPIRE framework for ending 
violence against children (World Health Organization, 2016). 

Population: Given the focus on both prevention and response to CSV, the primary population group was 
children and adolescents under the age of 18 years who were the intended beneficiaries of interventions, 
including those delivered to caregivers, service providers, adult survivors, or other groups on behalf of 
children. Where a study included some participants aged 18 or older but was designed to target children 
or adolescents, we assessed eligibility based on the reported mean age of the sample or if the results were 
stratified to allow assessment of outcomes for those aged below 18 years.

Intervention: The review included CSV prevention interventions, prioritising primary and secondary 
preventive interventions, and tertiary prevention interventions that aimed to prevent further re-victimisation 
or re-perpetration of CSV. Definitions for these were drawn from the Shared Research Agenda on CSV in LMICs 
(Sexual Violence Research Initiative et al., 2024). 

Primary prevention interventions—or secondary prevention interventions for at-risk populations—were those 
aimed at reducing or eliminating the risk of CSV before it occurred. These included curriculum-based education 
programmes, parenting and caregiver support, community-based mobilisation and activism, behaviour 
and social norms change, social and economic empowerment, safe spaces/public space initiatives, and 
perpetrator-focused interventions.
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Response interventions were defined as those aimed at enhancing early detection and disclosure of 
CSV (secondary prevention) and provision of services and mechanisms to mitigate, reduce, or treat the 
consequences of CSV, including further harm, violence, or trauma (tertiary prevention). For tertiary 
prevention, our focus in this review was only on response interventions that aimed to prevent further re-
victimisation or re-perpetration of CSV. Response interventions were formal (institutionalised), informal 
(e.g., family- or community-led), or Indigenous (e.g., local and community responses or less formal or 
institutionalised interventions, including family-level responses). Response interventions also included those 
focused on early detection and disclosure facilitation.

Both prevention and response interventions targeted children directly or were delivered to caregivers, service 
providers, adult survivors, or systems on behalf of children and adolescents under 18 years of age.
Comparator: This review was inclusive of a wide range of study designs, and given our focus on outcomes and 
measures, no specific comparator was required for inclusion.

Outcome: This review examined outcome measures used to evaluate the effectiveness of CSV prevention 
and response interventions. Our focus was only on measurement-focused studies embedded in intervention 
research, not standalone measurement literature.

For prevention interventions, outcomes included:
•	 Occurrence, frequency, or severity of CSV victimisation or perpetration (e.g., reductions in reported  
	 violence, coerced sexual acts, or unwanted sexual contact).
•	 Shifts in risk or protective factors that were proximal to the prevention of CSV, such as knowledge,  
	 attitudes, or beliefs about consent, gender norms, or violence; social norms and behaviour change (e.g.,  
	 bystanders intervening, peer influence); increased skills or capacity to prevent violence (e.g., body safety  
	 knowledge, self-efficacy).

For response interventions, outcomes included:
• Occurrence, recurrence, or severity of violence victimisation or perpetration post-disclosure or post- 
	 intervention.
• 	Increased disclosure and help-seeking behaviours such as increased reporting to trusted adults or services.

After discussion with SVRI, the following outcomes were categorised as secondary priorities for analysis and 
reporting:
• 	Psychosocial, health, and safety outcomes, such as mental health, wellbeing, and traumatic symptoms and  
	 recovery; emotional wellbeing and healing outcomes, such as sense of safety, trust, and resilience.
• 	Changes in risk factors or consequences such as increased social support; reduced caregiver stress or 		
	 violence in the home; strengthened coping mechanisms or safety planning skills.
• 	Strengthening of systems or services, including availability and quality of child protection, health, legal, 	
	 and psychosocial services; uptake or referrals across service sectors; implementation of legal reforms or  
	 institutional protocols (e.g., child-friendly court procedures).

Screening process and prioritisation approach
The steps of screening and data extraction to reach the final set of included reviews are visualised in Figure 1. 
Screening and full-text review was distributed among three reviewers to ensure comprehensive coverage and 
minimize bias.

The screening began with a broad pool of over one thousand (n = 1062) systematic and scoping reviews of 
violence prevention and response interventions, identified through a recent synthesis of evidence to update 
the INSPIRE framework (Little et al., 2025), and a collection of primary studies (n = 67) from a review of CSV 
interventions led by the Safe Futures Hub (Safe Futures Hub, 2024). Following screening, 377 reviews appeared 
to meet our inclusion criteria and were advanced to the next stage. Our initial plan was to mine all screened-in 
reviews for primary studies to build a comprehensive dataset. However, this approach was not feasible within 
the project timeframe, as the process was highly resource-intensive and risked significant duplication across 
overlapping reviews as multiple reviews covered the same evidence base. To address this, we developed a 
prioritisation framework to maintain systematic rigour while maximising efficiency and reducing duplication. 
The remaining reviews were classified into two tiers based on explicit criteria. Reviews were prioritised if they 
were directly focused on CSV, comprehensive in scope and methods, published in high-quality peer-reviewed 
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journals or by trusted organisations such as UNICEF, WHO or SVRI, and, where possible, published from 2020 
onwards to capture recent evidence. Older reviews were retained only if they were seminal or addressed 
unique interventions or populations. Reviews addressing vulnerable or marginalised groups, such as children 
with disabilities, Indigenous and First Nations children, or those in humanitarian contexts, were deliberately 
oversampled to ensure representation. Reviews meeting these criteria were designated as Tier 1 anchor reviews, 
serving as the primary sources for data extraction. Remaining reviews were classified as Tier 2 and treated as 
background or excluded. Among the remaining reviews which had not yet been scrutinised for primary studies, 
we identified 120 anchor reviews for full-text review and extraction of primary studies.

The anchor reviews were advanced to full-text review, where relevant primary studies were extracted and 
compiled into a shared Zotero library. All screening was managed in Zotero, which functioned as the central 
database for records, inclusion/exclusion decisions, and tagging. Reviewers imported candidate studies from 
review reference lists, applied standardised tags (inclusion status, reviewer initials, source), and duplicates were 
merged regularly to ensure consistency and quality control.

From all sources (i.e., anchor reviews, primary studies identified from the Safe Futures Hub), we identified 444 
primary studies for extraction.

IDENTIFICATION OF RELEVANT PUBLICATIONS

Screening of reviews

Prioritization of reviews

Extraction of primary studies

Data extraction by Elicit

Quality and inclusion 
criteria check

Safe Futures Hub review1

n = 67

Umbrella review with  
INSPIRE framework2

n = 1062

Included based on title  
and abstract

n = 377

Tier 1 anchor reviews
n = 120

Primary studies extracted 
from reviews

n = 377

Primary studies provided to Elicit
n = 444

Final sample of primary studies
n = 362

Did not meet 
inclusion criteria: 

n = 685

Not included as 
Tier 1 anchor 

review: n = 257

Primary studies unable 
to be read by Elicit: 

n = 33
Did not meet inclusion 

criteria: n = 49

1SFH, 2024
2Little et al., 2025

Figure 1: PRISMA diagram for rapid review stages
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Data extraction 
AI-led extraction process. We used Elicit, an AI-powered research assistant, for data extraction, to enable 
systematic screening and coding within the constrained timeframe of a rapid review. Automated extraction 
offered consistency in identifying outcome measures across hundreds of studies and reduced reviewer burden, 
while still allowing for manual verification of a subsample to ensure accuracy. 

We uploaded full-text PDFs of included studies directly into Elicit, rather than relying on its built-in databases, to 
ensure comprehensive extraction of outcomes and measures from the primary sources. Following this process, 
and after accounting for files that could not be read by Elicit, we retained 411 studies. Additional exclusions were 
applied to studies that did not meet our eligibility criteria (e.g., qualitative studies only, studies with insufficient 
information) or duplicates were identified manually, resulting in a final dataset of 362 primary studies for analysis.
The process involved initial automated extraction in Elicit followed by proportional manual review and verification 
of a set of records (n = 70) by research team members, with corrections and supplementation where necessary. 
The error rate of Elicit was very low with only minor corrections needed during manual verification.

Data fields. The extraction captured comprehensive information across multiple domains including:
•	 Study characteristics: Citation details, geographic location, journal, citation count
•	 Population and sample: Age ranges, demographics, sample size, comparator groups, participant sex
•	 Intervention details: Target population, methodology, theoretical frameworks, intervention design, content  
	 and delivery
•	 Outcome measurement: CSV outcome categories, measurement tools, validation status
•	 Methodological features: Data collection methods, intervention impact.

Although Elicit can reliably extract structured information in papers that are reported clearly in the text and 
tables, it is not designed to extract item-level details such as specific scale content, the precise nature of 
adaptations, or evidence of validation in specific contexts. Such information is typically embedded in different 
sections of the paper, sometimes in supplementary material, and varies hugely in reporting quality. This level of 
coding therefore requires a systematic review and manual appraisal of each article and was beyond the scope of 
this rapid review. 

Manual coding process. Following AI extraction in Elicit, comprehensive manual coding was undertaken for 
variables requiring expert judgment. One reviewer systematically coded 411 studies (of which we included 362 in 
our final sample) for:
•	 Prevention level: Primary, secondary, or tertiary prevention based on intervention content and target  
	 population
•	 INSPIRE framework mapping: Assignment to one of seven INSPIRE strategies (Implementation and  
	 enforcement of laws; Norms and values; Safe environments; Parent and caregiver support; Income and  
	 economic strengthening; Response and support services; Education and life skills). Where interventions fit  
	 within more than one category, the best-fit category was chosen.
•	 Population: The target population of the intervention addressed in a study, namely children (individuals  
	 aged between 0–10 years), adolescents (individuals aged between 10–18 years), adults (individuals aged 18+  
	 years), parents/caregivers, professionals (teachers, nurses, social workers), and offenders and justice-involved  
	 individuals.
•	 Vulnerable or marginalised groups: Whether the study sample had any groups that might fall in the category of  
	 the following vulnerable or marginalised groups, namely students; ethnically diverse populations (≥20% of  
	 sample from ethnic minority/non-majority groups in a context); First Nations peoples or indigenous  
	 populations; people with disabilities; refugee populations; and other groups (e.g., orphaned children, children  
	 or parents with serious illness, and those involved in sex work).

Quality assurance measures included standardized screening forms, multiple reviewer involvement, manual 
verification of a portion of AI-extracted data, systematic manual coding of specific data fields with consistent 
criteria, regular team meetings, and detailed documentation of source tracking.

Data synthesis
Data synthesis followed a narrative approach consistent with rapid review methodology, combining descriptive 
mapping of outcome domains and measurement approaches with trend analyses across intervention types and 
settings. Analyses included disaggregation by intervention type and setting, mapping to INSPIRE strategies, and 
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identification of gaps organised by age group, contexts, and intervention types.

Cleaning and recoding of the data. The final set of included studies (n = 362) underwent a comprehensive 
cleaning and recoding process in MS Excel (Microsoft Corporation, 2021) and in the statistical software R Studio 
(R Core Team, 2025). Using R, we standardised variable names, removed extraneous columns, and applied 
structured dictionaries to harmonise categories across studies. Key decisions included recoding prevention levels 
(with “multi-level” applied where interventions spanned more than one level), systematically mapping regions 
to WHO regional groupings, and classifying studies by World Bank income groups. Populations were recoded 
into consistent categories such as “Adolescents 10–18”, “Children 0–10”,“Parents/Caregivers”, and “Offender/
Justice-involved” (which included both adolescents and adults). Vulnerable or marginalised groups were flagged 
consistently, including students, ethnically diverse groups, First Nations peoples, people with disabilities, 
refugees, and other populations (orphaned children, those involved in sex work, children or parents with serious 
illness).

Intervention domains were mapped to the WHO INSPIRE framework, with harmonisation across inconsistent or 
ambiguous labelling. Outcomes were classified through an iterative dictionary-led process that had to contend 
with messy free text, hybrid phrasing, and multiple outcomes per study. Due to the fact that primary studies often 
listed several outcomes and measures, we held data in a wide format prior to cleaning outcomes and measures 
(i.e., each row represented one study with several outcomes and measures). Then we transformed the data into a 
long structure to generate one-study-per-outcome detail.

Cleaning outcomes and measures required careful deduplication rules. We progressively expanded the outcome 
dictionary in patches to capture variants and edge cases, normalised punctuation and line breaks, and created 
generic/fallback categories where text remained underspecified. Some text remained unspecified, nonetheless. 
Where necessary, new categories were added to capture outcomes unique to studies, while ensuring coherent 
higher-level categories such as “Sexual violence (victimisation)”, “Behaviour (help-seeking, reporting, disclosure)”, 
“Implementation (feasibility, adoption, demand)”, and “Health (mental health).”

Measures presented a similar set of complexities. Text fields frequently mixed named instruments with generic 
descriptors, study-developed tools, or partial references to questionnaires. In addition, automated extraction 
(via Elicit) tended to flag phrases like “no validated measure” even when studies had adapted recognised scales, 
which inflated the appearance of ad hoc measurement. To address this, we normalised measure strings, mapped 
common phrasing to measure names, and introduced decision rules that downgraded “no validated measure 
specified” whenever any other named or clearly validated tool was present for that study. 

Together, these steps enabled comparability across a heterogeneous evidence base while preserving enough 
granularity to reflect measurement practice for CSV prevention. This process, in turn, also means that we did 
not manually verify all the outcomes and measures that were extracted from text data generated by Elicit. While 
we verified a proportion of these, the volume of the data meant that manual verification of all included studies 
was not possible. As with any semi-automated approach, the process is not without limitations, but it offers a 
pragmatic solution between rigour and feasibility within a rapid review design. Through this process, we arrived 
at a cleaned and structured dataset of 362 studies, forming the basis for all descriptive tables and analyses 
presented in the following sections.

RESULTS

Characteristics of included studies
Time trends. The studies cover a broad period beginning in 2000 and extending through to 2025. Early 
contributions were sparse, with fewer than ten studies a year recorded up until the late-2000s. From 2010 
onwards, the evidence base began to expand, and between 2014–2020 there was a marked increase in CSV 
prevention and response programs. Each year from 2015–2019 saw around 27–32 studies, making this a 
productive period of research on CSV prevention. The most recent years, 2023–2025, show smaller numbers, 
though this is likely to reflect publication timelines and delays. Overall, the studies confirm that there is a 
substantial and sustained global interest in addressing CSV, especially over the last decade.

Disaggregation by INSPIRE categories reveals that interventions focusing on Education and life skills for children, 
adolescents, and young adults dominate, making up the largest share of studies in nearly every period 
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(Figure 2). Response and support services and approaches targeting Norms and values have also grown in 
prominence, particularly during 2015–2019. By contrast, some INSPIRE domains are sparsely represented, notably 
Parenting and caregiver support for prevention of CSV, Income and economic strengthening, Safe environments, 
and Implementation and enforcement of laws, which intermittently and in very small numbers. The yearly 
trends point to a substantial evidence base that favours education-focused interventions, with relatively less 
representation of other interventions contained in the INSPIRE framework.

FIGURE 2: PUBLICATION DATE (YEAR) GROUPED BY INSPIRE STRATEGIES
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Regional trends. The regional distribution of studies demonstrates larger trends in the evidence base, namely 
that studies tend to be concentrated in HICs over LMICs. We analysed location both by WHO region as well as by 
income status (Table 1). When reviewing the data by WHO region, half of the included studies were conducted 
in the Americas, with 179 studies coded to PAHO, while Europe (EURO) accounted for a further 72 studies, nearly 
20 percent. In contrast, Africa (AFRO) contributed 51 studies, just over 14 percent, the Western Pacific (WPRO) 
26 studies (7 percent), South-East Asia (SEAR) 16 studies (4 percent), and the Eastern Mediterranean (EMRO) 8 
studies (2 percent). A small number of studies were explicitly multi-region or did not specify their region at all.

Table 1: WHO regions and countries represented in included studies

WHO REGION COUNTRIES IN OUR INCLUDED STUDIES

AFRICA (AFRO) 
Botswana, Democratic Republic of Congo, Ethiopia, Ghana, Kenya, Liberia, 
Malawi, Mozambique, Senegal, Sierra Leone, South Africa, South Sudan, 
Tanzania, Uganda, Zambia, Zimbabwe

SOUTH EAST ASIA (SEAR) Bangladesh, India, Indonesia, Myanmar (Burma), Sri Lanka, Thailand

NORTH AND SOUTH AMERICA 
(PAHO) 

Barbados, Brazil, Canada, Cuba, Ecuador, El Salvador, Guatemala, Haiti, Mexico, 
Saint Lucia, United States of America

WESTERN PACIFIC (WPRO) Australia, China, Hong Kong, Malaysia, New Zealand, South Korea, Taiwan

EUROPE (EURO) 
Austria, Belarus, Belgium, Denmark, England, Finland, France, Georgia, 
Germany, Ireland, Israel, Italy, Malta, Moldova, Netherlands, Romania, Serbia, 
Spain, Sweden, Switzerland, Ukraine, United Kingdom

EASTERN MEDITERRANEAN REGION 
(EMRO) 

Afghanistan, Iran, Pakistan
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The findings by country income level echo this imbalance. HICs accounted for nearly two-thirds of the total 
sample, with 234 studies, compared to 96 studies from LMICs, representing around one quarter of the evidence 
base (Table A (supplemental)). A further 27 studies were conducted across mixed settings, and 5 studies did not 
specify their income context.

FIGURE 3: WHO REGION GROUPED BY INSPIRE STRATEGIES
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	 caregiver support

	 Response and  
	 support services

	 Safe environments

When disaggregated by INSPIRE category, Education and life skills interventions dominate across all regions 
(Figure 3). Response and support services are concentrated in the PAHO and EURO regions, where service 
systems are likely to be more established, while Norms and values interventions are most visible in PAHO and 
AFRO, pointing to such interventions being evaluated in specific HICs and LMICs.

Populations. Adolescents aged 10–18 years were the most frequently researched group, with 175 studies, nearly 
half the sample (Table B (supplemental)). Children aged 0–10 years accounted for 59 studies (16%). A further 
41 studies (11%) examined multiple groups simultaneously, including (one or more of the following groups): 
children, parents, survivors and professionals. Justice-involved or offender populations (comprising both adults 
and adolescents) were the focus of 37 studies (10%), and 29 studies centred on professionals, such as teachers 
or social workers (8%). Adults aged 18 and above were the focus in 14 studies (4%), while parents and caregivers 
appeared in just four studies (1%). Three studies in the sample did not specify a population. Taken together, this 
indicates a strong concentration of adolescents and school-aged populations, with comparatively little research 
attention to parents, caregivers, or early childhood groups.

Vulnerable or marginalised groups were mentioned in around 62 percent of studies, although we note that 
such studies merely featured a group we delineated as “Vulnerable or marginalised groups”, rather than always 
tailoring interventions specifically for such groups. Notable exceptions exist, i.e., school-based interventions are 
clearly tailored for students as a group. Students were by far the most consistently represented group, appearing 
in 188 studies, which reflects the central role of schools as sites for CSV prevention interventions. Ethnically 
diverse populations were included in 81 studies, defined here as cases where at least 20 percent of the sample 
identified as an ethnic minority or non-majority group in a particular context. By contrast, Indigenous or First 
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Nations peoples appeared in only eight studies, children and young people with disabilities in seven studies, 
and refugee populations in just four. Five additional studies covered other groups such as orphaned children, 
those with serious illness, or young people involved in sex work. A substantial minority of 137 studies made no 
reference at all to any vulnerable or marginalised groups.

When viewing populations by INSPIRE categories, there is a clear concentration of educational interventions 
targeting adolescents, reflecting the dominance of school-based prevention programs (Figure 4). Adolescents also 
feature prominently in Norms and values interventions, indicating a focus on shaping attitudes and behaviours. 
Children under age 10 are moderately represented, mostly in education and some response interventions, but are 
less researched than adolescents. Professionals appear primarily in education and response domains, consistent 
with training and system-strengthening roles and justice-involved populations appear in response domains, while 
parents and caregivers are scarcely represented. Overall, the distribution highlights major evidence gaps in family-
focused and structural INSPIRE domains.

FIGURE 4: POPULATION INCLUDED IN INTERVENTION GROUPED BY INSPIRE STRATEGY
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INSPIRE framework overview
This section presents an analysis of the intervention landscape for CSV as reflected in the included studies, 
organized according to these seven INSPIRE strategies. It begins with an overview of the distribution of studies 
across the framework, followed by a more detailed examination of the interventions within each category.

Distribution of studies across INSPIRE categories. An analysis of the included studies shows that interventions 
are unevenly distributed across the INSPIRE categories (Table 2). Almost half of the interventions (45%) reviewed 
focused on education and life skills for children, adolescents, and young adults. Response and support services 
accounted for 20 percent of interventions, while norms and values represented 18 percent. Smaller proportions 
were observed for income and economic strengthening (8%), implementation and enforcement of laws (3%), 
parenting and caregiver support (3%), and safe environments (2%). Whilst a very small number (1%) focused on 
education and life skills for groups outside of children and youth.
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TABLE 2: INTERVENTION COUNT ACROSS INSPIRE STRATEGIES

INSPIRE STRATEGY n (%)

Education and life skills (children, adolescents, young adults) 162 (45)

Response and support services 74 (20)

Norms and values 66 (18)

Income and economic strengthening 27 (8)

Implementation and enforcement of laws 12 (3)

Parenting and caregiver support 11 (3)

Safe environments 6 (2)

Education and life skills (other populations) 4 (1)

TOTAL 362 (100)
n: count; %: percentage

1. Education and life-skills: The Education and life-skills category was the most prevalent INSPIRE strategy, 
accounting for nearly half of all interventions. These interventions were predominantly school-based programs 
targeting children and adolescents. The theoretical foundation was most commonly grounded in the socio-
ecological model (Bronfenbrenner, 1981) and social cognitive theory (Bandura, 1986), which recognised that 
learning occurred through the interaction of personal, behavioural, and environmental factors across multiple 
levels of influence. These theories were applied in interventions by addressing individual knowledge and skills 
development whilst simultaneously targeting peer, family, school, and community influences that shaped 
children's understanding of personal safety and help-seeking behaviours. Common intervention components 
from reviewed studies included classroom-based curricula focused on personal safety, consent, healthy 
relationships, and identifying and reporting abuse. The primary outcomes measured were cognitive, such as 
changes in knowledge and attitudes, but a significant number also assessed the development of personal safety 
and communication skills. For example, Razzaq et al. (2023) implemented and evaluated a structured educational 
intervention programme for adolescents in Pakistan that included modules on personal safety, recognising 
inappropriate behaviour, and help-seeking strategies, delivered through interactive sessions and multimedia 
materials. The study demonstrated increased awareness and knowledge amongst participants about personal 
safety concepts and improved confidence in identifying trusted adults.

2. Response and support services: The Response and support services category encompassed interventions 
designed to provide care and support to children who had experienced violence, as well as services for 
perpetrators. The target populations are often survivors of violence and offenders or individuals within the 
justice system. Interventions often include therapeutic services for survivors (which were beyond the scope 
of this review, e.g., trauma-focused cognitive behavioural therapy), specialised medical and forensic services, 
and justice-system programmes aimed at reducing recidivism amongst offenders. The theoretical foundation 
is often based on trauma-informed care, which emphasises creating a safe and supportive environment for 
healing, and principles of restorative justice, which emphasises creating a safe and supportive environment 
for healing and principles of restorative justice (Zehr, 2014). A study by Cale et al. (2025) demonstrated the 
effectiveness of these approaches, using a quasi-experimental evaluation of the Griffith Youth Forensic Service 
(GYFS) in Australia, a specialised treatment programme for young people in Australia who had committed sexual 
offences that provided individualised multisystemic assessment and treatment using cognitive behavioural 
therapy and the Risk-Needs-Responsivity model over an average duration of 13.7 months. The study found that 
treatment reduced overall recidivism by 34–44 percent and sexual recidivism by 78–90 percent, demonstrating 
the effectiveness of specialised treatment services in preventing reoffending. Additionally, Cluver et al. (2016) 
evaluated a family-based intervention in South Africa that combined individual therapy for adolescent survivors 
with family therapy sessions designed to strengthen family support systems and improve communication about 
sexual violence experiences, delivered through community-based social workers over a 12-week period. The study 
found significant improvements in adolescent mental health outcomes, reduced family conflict, and increased 
disclosure of sexual violence experiences to trusted family members, demonstrating the importance of family-
centred approaches in supporting survivors.
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3. Norms and values: Interventions targeting in the Norms and values strategy were the third most common. 
These programmes aimed to shift social and cultural norms that tolerated or perpetuated violence against 
children. They often targeted whole communities or specific subgroups like adolescents and young adults. 
Common approaches included public awareness campaigns, community dialogues, and bystander intervention 
training. The theoretical basis for these interventions was often rooted in social norms theory, which posits that 
behaviour is influenced by perceptions of what was considered normal or acceptable in a peer group (Cialdini & 
Trost, 1998). The mechanism of change involved correcting misperceptions about the acceptability of violence 
and fostering a collective sense of responsibility to intervene. An example of a Norms and values intervention can 
be seen from Shinde et al. (2020) study, who evaluated a community-based social norms intervention in India that 
engaged community leaders, parents, and adolescents in structured dialogues about gender equality and violence 
prevention through village-level meetings and peer education sessions delivered over 18 months. The study found 
significant improvements in community attitudes towards gender-based violence, increased reporting of violence 
incidents, and reduced tolerance for harmful traditional practices affecting children. Work by Bando et al. (2019) 
in El Salvador evaluated an educational intervention for adolescents which sought to shift attitudes, behaviours, 
social norms, and stereotypes related to gender inequality. The study demonstrated significant changes in gender 
attitudes for adolescent girls, but not adolescent boys, in the intervention.

4. Income and economic strengthening: The Income and economic strengthening category included 
interventions that aimed to reduce the risk of violence by addressing household poverty and economic instability. 
These programmes often provided cash transfers, microfinance opportunities, or other forms of economic 
support to low-income families. The theoretical basis was most commonly grounded in asset building theory 
(Sherraden, 1991), which suggests that providing families with economic assets and opportunities for asset 
accumulation could improve family stability, reduce stress, and create protective environments for children by 
enhancing parental capacity and reducing economic vulnerability that might contribute to family conflict and 
violence. An example of research in this area included studies such as Kangwana et al. (2022), who evaluated a 
multisectoral «cash plus» programme in Kenya that combined conditional cash transfers (approximately 11$ per 
term) with in-kind educational supplies, health and life skills training, and violence prevention activities including 
community dialogues on unequal gender norms and their consequences. Another study includes one by Palermo 
et al. (2021) who evaluated the «Ujana Salama» Cash Plus Model in Tanzania, a government-implemented 
multisectoral programme that provided cash transfers alongside complementary services to adolescents in 130 
communities, the evaluation was designed to support safe transitions to healthy and productive adulthood 
through economic empowerment and violence prevention components. The study found that the cash plus 
intervention reduced female participants› experiences of sexual violence by 5 percentage points and male 
participants› perpetration of physical violence by 6 percentage points, whilst also increasing equitable gender 
attitudes among males.

5. Implementation and enforcement of laws: These interventions focused on the legal and policy frameworks 
that protected children from violence. This could include advocating for the passage of new laws, training law 
enforcement and judicial personnel on how to handle cases of child abuse and monitoring the implementation of 
existing laws. The goal is to create a strong legal deterrent to violence and ensure that when violence occurred, 
the justice system responded effectively. The theoretical foundation was mostly based on the sociology of law, 
particularly Donald Black›s theories (Black, 2010), which examined how law varied across social settings and how 
legal responses were influenced by social structures, relationships, and cultural factors. This theoretical approach 
recognised that the effectiveness of legal interventions depended not only on formal legal structures but also 
on social contexts and the capacity of legal institutions to respond appropriately to different types of cases and 
communities. Research in this area often focused on policy-level interventions and their implementation, as 
well as innovative investigative techniques to enhance law enforcement capabilities. For example, Mathews et 
al. (2016) evaluated the implementation of specialised sexual offences courts in South Africa, examining how 
dedicated court procedures, trained personnel, and victim-friendly facilities improved the prosecution of CSA 
cases and reduced secondary victimisation of child witnesses through streamlined processes and specialised 
support services. The study found that specialised courts significantly increased conviction rates for cases, 
reduced case processing times, and improved victim satisfaction with the justice process, whilst also leading to 
increased reporting of sexual violence incidents in communities served by these courts. Similarly, Marcum et al. 
(2010) investigated the impact of specialised task forces and training programmes on law enforcement agencies› 
capacity to investigate child pornography possession cases in the USA, examining how dedicated cybercrime 
units and specialised training enhanced investigative capabilities and arrest rates. The study found that having a 
specialised task force increased both the number of child pornography investigations and arrests, whilst training 
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for cyber-crimes was significantly related to arrest rates, highlighting the importance of allocating resources to 
specialised units and comprehensive training programmes.

6. Parent and caregiver support: Interventions in this category aimed to improve parenting skills and create 
more supportive and less violent home environments. These programmes often provided training to parents 
and caregivers on child development, positive discipline techniques, and communication skills. The theoretical 
foundation was most commonly grounded in social learning theory (Bandura & Walters, 1977), which emphasised 
that parents learned parenting behaviours through observation, modelling, and reinforcement, and that these 
behaviours could be modified through structured learning experiences that provided positive role models, 
skill practice opportunities, and feedback on parenting practices. This theory was applied in interventions by 
providing parents with opportunities to observe effective parenting techniques, practice new skills in supportive 
environments, and receive reinforcement for positive parenting behaviours. These interventions were often 
delivered in community settings or through home visits. Klapwijk et al. (2024) examined the effectiveness of 
ParentApp in Tanzania, a hybrid digital parenting programme that offered a mobile application version of the 
Parenting for Lifelong Health programme with facilitated WhatsApp groups for caregiver support and engagement 
over 14 weeks. The intervention aimed to reduce sexual violence through improved parent-adolescent 
communication about sexual safety, enhanced parental monitoring and supervision, and strengthened family 
relationships. The trial found that ParentApp was effective in reducing maltreatment and sexual violence risks 
among adolescents, with participants showing significant improvements in parent-child communication, reduced 
sexual violence vulnerability behaviours, and enhanced protective family dynamics, demonstrating the potential 
of digital parenting interventions to prevent sexual violence in resource-constrained settings.

7. Safe environments: Interventions situated within the Safe environments strategy focused on modifying 
physical and social environments to make them safer for children. This could include efforts to reduce access to 
alcohol, improve the built environment in communities (e.g., by adding lighting in public spaces), and create safer 
school environments. These interventions often targeted entire communities or specific settings like schools. The 
underlying theory was most commonly grounded in the theory of planned behaviour Ajzen (1991) and the socio-
ecological model Bronfenbrenner (1981) which recognised that creating safer environments required changing 
both individual intentions and behaviours as well as addressing multiple levels of environmental influence. For 
example, Shinde et al. (2020) evaluated the SEHER intervention in India, a multicomponent whole-school health 
promotion programme delivered by either lay counsellors or existing teachers that included whole-school, group, 
and individual-focused activities to promote social skills, engage the school community, and provide individual 
support whilst creating safer school environments through policy changes and staff training. The study found that 
the intervention delivered by lay counsellors significantly improved school climate, reduced depressive symptoms, 
improved attitudes towards gender equity, and reduced bullying and violence victimisation and perpetration 
compared to the control group. Additionally Meiksin et al. (2020) conducted a pilot cluster randomised controlled 
trial of Project Respect in the UK, a school-based intervention for -15–13year-olds that involved training key 
school staff by the National Society for the Prevention of Cruelty to Children (NSPCC) to implement safeguarding 
measures and prevent, recognise, and respond to gender-based harassment and dating and relationship 
violence through comprehensive staff training and policy development. Although the study found limited fidelity 
and acceptability issues that indicated progression to a full trial was not recommended, it demonstrated the 
challenges and importance of creating safer school environments. 

Prevention levels by INSPIRE category. The distribution of interventions across the three levels of prevention, 
primary, secondary, and tertiary, revealed important patterns in the current landscape of CSV prevention 
efforts (Figure 5 and Table C (supplemental)). Primary prevention, which aimed to prevent violence before it 
occurred, was the most common approach, particularly within the Education and life skills and Norms and values 
categories. Secondary prevention, which focused on an immediate response to violence, screening or detection 
of violence, or on at-risk/high-risk populations, was most prominent within Response and support services. 
Tertiary prevention, which for this review was limited to studies considering the prevention of re-offending/
re-perpetration or re-victimisation, was almost exclusively concentrated in Response and support services and 
Implementation and enforcement of laws.
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FIGURE 5: PREVENTION LEVELS BY INSPIRE STRATEGY
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Outcomes and measures 
Key outcome measures. Interventions employed a wide range of measures to assess targeted outcomes (Figure 6 
and Table D (supplemental)). As studies often employed more than one measure to assess multiple outcomes of 
interest, the counts sum to a higher value than the number of included studies. Additionally, though the “author 
designed measure” is the most prevalent, this category includes studies employing a self-designed measure that 
were often used in conjunction with validated scales or by making modifications to a validated scale shown. 
Therefore, this category overestimates the number of author-designed instruments used. 

FIGURE 6: MOST COMMON OUTCOME MEASURES (COUNT)
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Table 3 and Table E (supplemental) summarize the top named measures used in HIC and LMIC settings, 
respectively. One of the most common measures for HICs focused on acceptance of rape myths (RMA/RMAS), 
while the others focused on primary school-aged children’s knowledge of abuse (CKAQ) or adolescent dating 
relationship behaviours (CADRI) or employed administrative or official records. For LMICs, two measures assessed 
young children’s knowledge (CKAQ) or abilities (WIST) around child sexual abuse, and, similarly, one assessed 
knowledge and attitudes regarding sexual behaviour and sexual abuse (PSQ). The ICAST measures assessed 
forms of child maltreatment as well as peer victimisation and community violence, and the GEM Scale measures 
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attitudes towards gender norms in intimate relationships. Overall, HICs favoured scales that assessed young 
children’s knowledge or adolescents’ acceptance of rape myths or dating relationship behaviours, while LMICs 
tended to consider knowledge and skills more broadly, alongside assessing the prevalence of child maltreatment 
and norms around gender. 

NAMED MEASURE

HIC LMIC

Administrative/official records --

Conflict in Adolescent Dating  
Relationship Inventory (CADRI) --

Children’s Knowledge of Abuse 
Questionnaire (CKAQ, variants)

Children’s Knowledge of Abuse 
Questionnaire (CKAQ, variants)

-- Gender Equitable Men Scale (GEM)

-- ISPCAN Child Abuse Screening Tool 
(ICAST, variants)

-- Personal Safety Questionnaire (PSQ)

Rape Myth Acceptance (Scale) 
(RMA/RMAS) --

-- ‘What If’ Situations Test  
(WIST, variants)

HIC: High-income countries; 
LMIC: Low- or middle-
income countries; --: named 
measure not in top 5 most 
frequent for specified 
country income level

TABLE 3: TOP NAMED MEASURES USED BY COUNTRY INCOME LEVEL

Key outcome categories. The outcomes assessed via the diverse collection of measures can be grouped into 
outcome categories that broadly cluster around themes including advocacy, behaviours, cognition and skills, 
education, health, justice, and system and services, as well as CSV types, such as bullying, dating violence, 
IPV, and sexual violence. (A full list of these outcome categories and their frequency across included studies 
are available in Table F (supplemental).) In mapping these outcome categories onto their relevant INSPIRE 
intervention categories, several key trends are evident (Figure 7 and Table G (supplemental)). The most 
common outcome category assessed was cognition (knowledge) of which falls into INSPIRE’s education and life 
skills strategy. This was most commonly assessed with young child, adolescent, or young adult participants, but 
regularly also included non-children like professionals or key stakeholders. Other common outcome categories in 
the education and life skills strategy were children’s or adolescent’s cognition (attitudes/norms), skills (personal 
safety), and experiencing or perpetrating dating violence. In other INSPIRE categories, cognition (attitudes/
norms) was commonly assessed in interventions that fit INSPIRE’s Norms and values strategy, and justice 
(recidivism) was frequent in interventions within INSPIRE’s Response and support services strategy. As shown in 
Figure 7, the INSPIRE strategies that were least represented across the outcome categories of included studies 
were Implementation and enforcement of laws, Parent and caregiver support, and Safe environments. When 
considering these outcome categories by country income level (Table H (supplemental)), cognition (knowledge), 
cognition (attitudes/norms), and sexual violence (victimisation) were some of the top outcome categories in both 
HICs and LMICs. Frequent outcome categories for HICs also included assessments of dating violence (victimisation; 
perpetration) and skills (self-efficacy), while categories for LMICs included behaviour (risk, protective factors) and 
skills (personal safety). 

Targeted populations by measures and outcomes. When examining named measures (author-designed and 
unspecified measures excluded), children (age 10–0 years) were most likely to be included in interventions that 
assessed child abuse knowledge and skills (e.g., via CKAQ, WIST), adolescents were most likely in interventions 
that assessed violence or conflict in dating relationships (e.g., via CADRI, CTS/CTS2), and professionals were most 
likely in interventions that used administrative or official records for outcome measures (Table I (supplemental)). 
Interventions that included multiple populations (e.g., children/adolescents, parents, survivors, professionals) 
were most likely to use administrative or official records as an outcome measure and the ICAST to assess child 
maltreatment and violence. 
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Looking at the most frequent outcome category by population group shows that interventions targeting cognition 
via attitudes and norms were among the most common outcome categories for adolescents, professionals, and 
offender/justice-involved populations (Figure 8 and Table J (supplemental)). Likewise, cognition via knowledge 
was a common outcome category for adolescents, children, professionals, and interventions targeting multiple 
populations, while interventions for children with socioemotional cognition as an outcome measure were also 
frequent. Adolescents were also frequently included in interventions with dating violence perpetration and 
victimisation or sexual violence victimisation as the outcome measure. Recidivism and health via sexual behaviour 
problems were frequent outcomes for offender/justice-involved populations, and children were frequently 
included in interventions with outcomes around skills of personal safety and self-efficacy. Professionals were also 
included in interventions assessing self-efficacy skills or systems or service, including protection, surveillance, or 
performance.

FIGURE 7: HEAT MAP (N) OF OUTCOME CATEGORY BY INSPIRE STRATEGY
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FIGURE 8: HEAT MAP (N) OF OUTCOME CATEGORY BY POPULATION
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KEY TAKEAWAYS & DISCUSSION

This rapid review provided a summary for where the evidence sits regarding interventions targeting CSV 
prevention over the past 25 years and used the INSPIRE framework to categorize interventions into one of 
seven INSPIRE strategies. The findings showed that nearly half of the interventions fit in the Education and life 
skills INSPIRE strategy, with many of those seeking to provide children and adolescents with knowledge on one 
or more forms of CSV (e.g., definitions, dynamics, safety) and/or to teach them skills that will allow them to 
prevent or stop CSV from happening to them. The strategy of Response and support services, particularly for 
offender or justice-involved individuals, was also common as a way to prevent recidivism among CSV offenders/
perpetrators, and interventions targeting the Norms and values strategy were also frequently employed, 
particularly with adolescents, with efforts aiming to shift gender and violence-supportive norms. Thus, most 
studies sought to intervene on and assess changes in knowledge, skills, attitudes, and norms, though some 
interventions did examine changes in behaviour/experiences, such as perpetration or victimisation outcomes. 
There were relatively few interventions that fit within the INSPIRE strategies of Implementation and enforcement 
of laws, Safe environments, Parent and caregiver support, and Income and economic strengthening, though some 
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interventions did situate themselves within these categories demonstrating that CSV prevention work can be 
designed within each of these strategies. 

Most of the interventions fit the definition of primary prevention, as they were seeking to prevent any occurrence 
of CSV within a broad or general population of children and/or adolescents. Adolescents were the most 
frequently targeted population by these interventions, followed by younger children (age 10–0 years) and then 
offenders or justice-involved individuals. Interventions targeting vulnerable or marginalised groups or populations 
with unique needs, such as individuals with disabilities, refugees, First Nations/indigenous populations, were 
uneven and lacked a comprehensive evidence base. The majority of interventions came from HICs with only about 
1 in 4 coming from LMICs, and nearly half of the interventions came from North America. 

Key takeaways: Findings and gaps from the evidence
This rapid review provided a summary of high-level patterns and trends for the diverse array of included studies. 
Key takeaways regarding the findings and gaps from the evidence include: 
1. Rich evidence base but uneven distribution geographically and in target populations and settings:  
	 There is a rich and diverse evidence base on this topic of CSV prevention outcomes. However, despite the  
	 abundance of effort and evidence, the results are rather uneven. Many of the interventions were concentrated  
	 in HICs, focused on adolescent populations, and took place in school settings. Evidence from HICs primarily  
	 came from North America and Europe. While the number of interventions from LMICs, such as in the African  
	 continent, have increased in recent years, some regions with the largest child and adolescent populations,  
	 such as South-East Asia, are among the most poorly represented. Most interventions targeted adolescents in 	  
	 educational settings, particularly focused on assessing changes in knowledge, skills, attitudes, and group norms  
	 among student populations. As a result, there is much less evidence regarding CSV prevention for populations  
	 of young children (early childhood), justice-involved individuals, children with disabilities, gender and sexual  
	 minorities, First Nation/indigenous individuals, and refugees. Taken together, these intervention efforts  
	 represent valuable contributions to CSV prevention work but do not represent the scope and diversity of  
	 contexts, populations, settings, or key INSPIRE strategies identified as priority areas and effective mechanisms  
	 to combat violence. 

2. Measure use geographically: Measures are unevenly distributed across HICs and LMICs. Interventions in HICs  
	 most often used scales such as the CADRI (Conflict in Adolescent Dating Relationship Inventory) or the  
	 RMA/RMAS (Rape Myth Acceptance (Scale)), which assess dating relationship behaviours of adolescents  
	 and acceptances of myths regarding sexual assault, respectively. Interventions in LMICs tended to use scales  
	 WIST (‘What If’ Situations Test) or the GEM (Gender Equitable Men) Scale, which measure children’s ability  
	 to recognize, resist, and report inappropriate touching and attitudes toward norms in intimate relationships,  
	 respectively. The CKAQ (Children’s Knowledge of Abuse Questionnaire) variants were relatively common in  
	 both HICs and LMICs and are designed to measure knowledge of key concepts commonly taught in sexual abuse  
	 prevention programs. The ICAST tools, which have been designed for cross-national use, were used in several  
	 LMICs.

3. Mismatch between problem and measurement: While many interventions have the stated purposes of  
	 preventing CSV–and, inherently, measuring the success of the intervention’s prevention of CSV–the outcome  
	 measures employed do not assess CSV behaviours or experiences (e.g., perpetration or victimisation of  
	 CSV) but rather overwhelmingly assess participants’ knowledge, attitudes, beliefs, and skills. There is generally  
	 little delineation of outcomes and measures according to hypothesised theories and mechanisms of change  
	 in interventions. Commonly stated theories of change applied to interventions assessing knowledge, attitudes,  
	 beliefs, and skills as a mechanism of or proxy for CSV prevention included social norms theory (Bando et al.,  
	 2019), script theory (Czerwinski et al., 2018), theory of reasoned action (Taylor et al., 2010), theory of social  
 cognitive learning (Fitriana et al., 2018; Navaei et al., 2018), theory of self-efficacy (Navaei et al., 2018), and  
 empowerment theory (Kim & Kang, 2017).

4. Measure adaptation and validation: As evidenced by the high number of author-designed or unspecified  
	 measures among the included studies, adaptation and validation of measures in the interventions was not  
	 clearly discussed. Noted elsewhere as a common measurement issue, the processes for adaptation and  
 validation were not systematically reported (Meinck et al., 2022). Current reporting of measure use in these  
	 sampled studies makes it difficult to assess whether measure adaptation and/or validation is being rigorously  
	 conducted for use in assessing intervention outcomes. 
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5. Dated measures and limited survivor involvement: Most of the tools employed were relatively dated and  
	 survivor involvement in the measurement selection (and interventions, more broadly) was likely limited, though  
 we did not assess the latter in any detail. Many of the dominant measures in HICs and LMICs (CTS2, CADRI,  
	 CKAQ) were developed decades ago, when survivor or child involvement in design (e.g., via participatory  
	 methods) was not common practice. The ICAST variants were largely created via expert guidance rather than  
	 co-design with survivors or key populations. Overall, this raises questions about whether available measures  
	 adequately capture lived experiences, contemporary risks (e.g., technology-facilitated abuse and/or  
	 exploitation), and the interests of diverse populations.

6. Reliance on self-report measures: As shown via the measures employed in interventions, the CSV prevention  
	 field heavily relies on self-report surveys. Beyond self-report measures, alternative avenues for assessing CSV  
	 outcomes of interest have had limited use, which likely hinders understanding of the issues and impacts of CSV  
	 prevention efforts.

7. Few structural interventions: Few structural interventions were identified in this review. Though some studies  
	 fell within the INSPIRE strategies of Income and economic strengthening and Implementation and enforcement  
	 of laws, these potentially structural-level interventions were relatively uncommon. In conjunction with point  
	 3# above, many of these interventions, which could function at a structural level around poverty/income and  
	 the justice system, assessed outcomes that were not behaviours/experiences (perpetration; victimisation) but  
	 were centred around changes in knowledge or processes (e.g., number of arrests or investigations). Thus, even  
	 when structural interventions are employed, there is a mismatch between the goal of CSV prevention and the  
	 measurements used. 

8. Limited parental involvement: Involvement or inclusion of parents in CSV prevention efforts is limited, as  
	 demonstrated by the low number of interventions that fit under the INSPIRE strategy of Parenting and caregiver  
	 support or that targeted parents/caregivers as a population. Though there is a substantial evidence base on  
 parent programmes aiming for prevention of violence against children broadly (Backhaus et al., 2023; J. I.  
 Rudolph et al., 2023; J. Rudolph & Zimmer-Gembeck, 2018), far less work has examined parents’ roles  
	 specifically in CSV prevention. 

9. Limitations in measurement due to intervention design: Many interventions are not designed to be able to  
	 assess the impact of CSV prevention efforts via behaviours or experiences measures (perpetration;  
	 victimisation), as they are cross-sectional and/or have a limited time window in which to assess impact. Thus, it  
	 seems likely that relevant measurement gaps in the CSV prevention field, including some of those identified  
	 here, stem from the constraints and limitations of how an intervention is designed. 

Implications and future research
The highlighted findings and gaps point to implications and future research directions for the CSV prevention field, 
some of which are discussed below, and which build on the key takeaways above, as noted: 

From key takeaways 2–1#: 
1. Increase diversity and distribution of CSV prevention work: As the geographical focus of interventions does  
	 not match the regions with the highest population of children and adolescents nor does it reflect that scope  
	 and diversity of LMICs, targeted efforts are needed to improve the geographical diversity and distribution of  
	 interventions and the measures employed to assess outcomes. With respect to the concentration on  
	 adolescents and school settings, efforts are needed to reach less studied and vulnerable and marginalised  
	 groups, including young children, justice-involved individuals, children with disabilities, gender and sexual  
	 minorities, First Nation/indigenous individuals, and refugees. Settings beyond schools should be considered  
	 to appropriately reach and meet the needs of these groups. Additionally, to properly design or adapt  
	 prevention efforts, these groups need to be centred, consulted, and empowered in future CSV interventions. 

From key takeaway 3#: 
2. Align problem and measurement: There is a mismatch between the occurrence of CSV and how interventions  
 measure CSV prevention. Although CSV is fundamentally a behavioural problem (Banyard & Hamby, 2022), the  
	 majority of outcomes assessed and measures employed focused on knowledge, awareness, and attitudes  
 related to CSV, rather than the actual behaviours or experiences of CSV (Albarracín et al., 2024; Porat et  
 al., 2024). This is particularly true in the interventions categorized as primary prevention–where changes in 



PAGE 21

knowledge or skills were commonly used as the metric to determine an intervention’s success–which raises 
questions about the evidence for the efficacy of these efforts as primary prevention. The CSV prevention field 
should consider the impact of this mismatch on the evidence guiding the field and consider potential next steps to 
align the goals of CSV prevention with the measured outcomes of the efforts. 

From key takeaways 6–4#: 
3. Innovate measurement: Limitations in measurement include the lack of information on measurement  
	 adaptation and validation, the use of dated measures with limited survivor involvement, and the heavy  
	 reliance on self-report measures across the vast majority of interventions. These issues can be addressed via  
	 measurement innovation. Evidence regarding how measures are adapted and validated across contexts is  
	 needed. Existing measures that have been frequently used but which may lack survivor involvement may  
	 need to be reconsidered or updated to include survivor voices and expertise. Self-report measures represent  
	 an essential tool and can be a way to demonstrate belief that children are experts in their lived experiences  
	 and that they should be asked to report on their lives. Thus, while they remain essential for capturing sensitive  
	 experiences, they are insufficient on their own. There is a need for methodological innovation that incorporates  
	 complementary approaches such as digital and social media data, wearable or biometric technologies, official  
 records, and beyond (Banyard & Hamby, 2022). Such methodological innovation could expand the field’s  
	 capacity to capture behaviours, contexts, and intervention impacts more dynamically. 

From key takeaways 9–7#: 
4. Innovate interventions: The limited use of structural interventions (e.g., via the INSPIRE strategies of Income  
	 and economic strengthening and Implementation and enforcement of laws) and minimal parental involvement  
	 in the evidence, as well as the limitations inherent in design of assessment (e.g., cross-sectional; short follow- 
	 up time), spotlight the potential for future work to innovate intervention strategy and design. This may involve  
	 considering and assessing the theories and mechanisms of change underlying the work of the CSV prevention  
	 field and developing novel intervention approaches beyond or building on the precedents of the last several  
	 decades. To meaningfully show the prevention of CSV–particularly, primary prevention–interventions need  
	 to be designed to appropriately measure their impact via their theory of change. This requires interrogating  
	 the assumptions within the intervention about how the program causally impacts CSV and then employing  
 measurement that clearly links the outcomes of interest with CSV. By the early 2000s, researchers  
	 implementing CSA interventions were reckoning with the evidence that seemed to show that the previous  
	 three decades of work that sought to prevent CSA by educating children had not been as impactful as  
 anticipated or assumed because knowledge change was not translating into abuse prevention (Finkelhor, 2009;  
 Kenny et al., 2008; Ko & Cosden, 2001). Likewise, the broad and long-term impact of prevention efforts may  
	 be missed by the cross-sectional and/or time-limited nature of the intervention and/or the measured  
	 outcomes. Interventions could provide better measurement of prevented perpetration or victimisation of CSV  
	 by designing assessments that show a clear link between the programming and CSV behaviours/experiences.  
	 Meaningful innovations may include expanding interventions to less commonly used strategies (e.g., structural  
	 interventions) or adapting interventions to address limitations in study design, all of which may represent  
	 valuable steps forward in prevention efforts, particularly if the evidence supports a link between the work and  
	 CSV behaviours/experiences. 

From key takeaways 9–1# and the report more broadly:
5. Align CSV definitions: Though not the focus of a research question for this review, the synthesized results  
	 demonstrated that the broad CSV prevention field continues to have some inconsistencies and discrepancies  
	 in how CSV and its subtypes (e.g., CSA, SA, etc.) are defined and operationalized. The publication of UNICEF’s  
	 International Classification on Violence against Children is a valuable asset to the work in this field and can be  
	 used to guide research, programming, and policy efforts in prevention when seeking to determine what should  
 be considered CSV (United Nations Children’s Fund, 2023). 

6. Develop CSV framework: Related to definitional issues, there is a need to create a global measurement  
	 framework for CSV that reflects changes in the mechanisms and dynamics of CSV. Online spaces are rapidly  
 evolving and represent an environment in which CSV can occur (Fry et al., 2025). Though some interventions  
	 in this review considered or targeted cyberbullying, additional forms of online CSV, like technology-facilitated  
 child sexual exploitation and abuse were not commonly considered (Finkelhor et al., 2024). These current  
� online forms of CSV–and the types which may emerge as online spaces continue to grow in sophistication–need  
	 to be accounted for in the measures and definitions employed. 
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Note on use of AI tools in this review
There is a substantial evidence base on prevention of CSV, and this scale of synthesis would not have been 
possible in the specified timeframe (three months), without the use of Elicit, the AI-powered research tool 
that we utilised for data extraction. Elicit was a critical methodological tool in this rapid review as it enabled 
automated extraction across multiple domains that would have required several additional months of manual 
review. We found that Elicit was useful in extracting information from studies that tend to be relatively clearly 
reported, such as the sample characteristics, intervention design, data collection, outcomes captured, measures 
used, and some basic psychometric information (Cronbach alpha values) where this was reported clearly in the 
text. Details that varied substantially in reporting quality or which may be reported in differing sections of a paper, 
such as adaptation, validation, and translation, are less easily extractable by Elicit, and require expert assessment. 
For each extracted piece of information, Elicit provided supporting text, tables, and reasoning alongside to enable 
verification. The use of Elicit allowed us to provide high-level insights that are usable for expert discussion, while 
exploring the feasibility and limitations of AI tools in evidence syntheses. 

Strengths and limitations
This review has several limitations. First, it is a rapid review rather than a comprehensive systematic review. 
Therefore, some depth was necessarily lost. We used an “anchor review” strategy to sample from a very large 
pool of relevant reviews. While this enabled greater breadth, our findings should be interpreted as high-level 
mapping rather than an exhaustive synthesis of all CSV literature. Second, outcome and measure data were 
primarily extracted using an AI tool (Elicit), supplemented with string detection in R. This approach allowed us 
to process a large number of studies efficiently, but it is not perfect. Many studies listed multiple measures, 
classification sometimes overlapped across categories, and in some cases, measures could not be detected or 
categorised, resulting in “author-designed” or “unspecified” classifications. These categories therefore include 
both truly novel/custom measures and modifications of validated tools. Finally, this review did not include item-
level appraisal or quality assessment of outcome measures, which would require a dedicated systematic review 
with expert reviewer extraction.

Despite the limitations, the review has notable strengths. It systematically identified and synthesised 362 
intervention studies within a three-month period, providing a rare global overview of outcomes and measures 
in CSV prevention and response. It highlights key patterns across populations, regions, prevention levels, and 
INSPIRE categories, as well as important evidence gaps. The use of semi-automated extraction methods combined 
with independent verification by multiple reviewers enhanced efficiency while maintaining data quality. Taken 
together, this rapid review offers a timely, high-level evidence map to inform future measurement efforts in CSV 
research.

CONCLUSION

This rapid review provides the first high-level mapping of outcomes and measures used in CSV prevention and 
response interventions over the past 25 years, categorising them using the INSPIRE framework. The evidence 
base is substantial but dominated by school-based and adolescent-focused interventions emphasising knowledge, 
attitudes, and norms, with far fewer interventions addressing behaviours/experiences, structural drivers, or 
vulnerable or marginalised groups. Key evidence gaps remain, including definitional inconsistencies, limited 
methodological innovation in measurement, scarce structural interventions, and geographical imbalances in 
evidence generation. Future research and practice may prioritise the development and application of a shared 
measurement framework for CSV, such as by building on emerging resources such as UNICEF’s International 
Classification on Violence against Children, link outcomes and measures to hypothesised theories of change 
in interventions, develop and validate outcome measures that capture behavioural change, incorporate 
methodological innovation beyond self-report surveys, and ensure inclusion of diverse populations and contexts. 
 
 



PAGE 23

REFERENCES

Ajzen, I. (1991). The theory of planned behavior. Organizational Behavior and Human Decision Processes, 50(2),  
	 179–211. https://doi.org/10.1016/0749-5978(91)90020-T
Albarracín, D., Fayaz-Farkhad, B., & Granados Samayoa, J. A. (2024). Determinants of behaviour and their efficacy 	
	 as targets of behavioural change interventions. Nature Reviews Psychology, 3(6), 377–392.  
	 https://doi.org/10.1038/s44159-024-00305-0
Arango, D. J., Morton, M., Gennari, F., Kiplesund, S., & Ellsberg, M. (2014). Interventions to prevent or reduce  
	 violence against women and girls: A systematic review of reviews (No. 10; Women’s Voice and Agency Research  
	 Series). The World Bank. https://srhr.dspace-express.com/server/api/core/bitstreams/0ea850ca-40db-4c57- 
	 821b-1cc7e3c1d951/content
Backhaus, S., Leijten, P., Jochim, J., Melendez-Torres, G. J., & Gardner, F. (2023). Effects over time of parenting  
	 interventions to reduce physical and emotional violence against children: A systematic review and meta- 
	 analysis. eClinicalMedicine, 60. https://doi.org/10.1016/j.eclinm.2023.102003
Bando, R., Hidalgo, N., & Land, A. (2019). Education with a Social Focus on Gender Attitudes: Experimental  
	 Evidence from Secondary Education in El Salvador. Journal of Economics, Race, and Policy, 2(4), 225–239.  
	 https://doi.org/10.1007/s41996-019-00037-x
Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice-Hall.
Bandura, A., & Walters, R. H. (1977). Social Learning Theory (Vol. 1). Prentice-Hall.
Banyard, V., & Hamby, S. (2022). Toward the next generation of prevention: A research and theoretical agenda.  
	 In V. Banyard & S. Hamby (Eds.), Strengths-based prevention: Reducing violence and other public health  
	 problems (pp. 261–279). American Psychological Association. https://doi.org/10.1037/0000267-010
Black, D. (2010). The behavior of law (Special ed). Emerald.
Bronfenbrenner, U. (1981). Ecology of Human Development: Experiments by Nature and Design. Harvard  
	 University Press.
Cale, J., Whitten, T., Perales, F., O’Shannessy, D., & Leclerc, B. (2025). A quasi-experimental evaluation of a  
	 specialized treatment service for youth adjudicated for sexual offences in Queensland, Australia. Journal of  
	 Criminal Justice, 99, 102462. https://doi.org/10.1016/j.jcrimjus.2025.102462
CDC. (2025, July 10). About Child Sexual Abuse. Child Abuse and Neglect Prevention. 
	  https://www.cdc.gov/child-abuse-neglect/about/about-child-sexual-abuse.html
Cialdini, R. B., & Trost, M. R. (1998). Social influence: Social norms, conformity and compliance. In D. T. Gilbert,  
	 S. T. Fiske, & G. Lindzey (Eds.), The handbook of social psychology (4th ed., Vol. 2, pp. 151–192). McGraw-Hill.
Cluver, L., Meinck, F., Yakubovich, A., Doubt, J., Redfern, A., Ward, C., Salah, N., De Stone, S., Petersen, T.,  
	 Mpimpilashe, P., Romero, R. H., Ncobo, L., Lachman, J., Tsoanyane, S., Shenderovich, Y., Loening, H., Byrne, J.,  
	 Sherr, L., Kaplan, L., & Gardner, F. (2016). Reducing child abuse amongst adolescents in low- and middle-income  
	 countries: A pre-post trial in South Africa. BMC Public Health, 16(1), 567.  
	 https://doi.org/10.1186/s12889-016-3262-z
Czerwinski, F., Finne, E., Alfes, J., & Kolip, P. (2018). Effectiveness of a school-based intervention to prevent  
	 child sexual abuse-Evaluation of the German IGEL program. Child Abuse & Neglect, 86, 109–122.  
	 https://doi.org/10.1016/j.chiabu.2018.08.023
Finkelhor, D. (2009). The Prevention of Childhood Sexual Abuse. The Future of Children, 19(2), 169–194.
Finkelhor, D., Turner, H., & Colburn, D. (2024). The prevalence of child sexual abuse with online sexual abuse  
	 added. Child Abuse & Neglect, 149, 106634. https://doi.org/10.1016/j.chiabu.2024.106634
Fitriana, R. N., Suryawati, C., & Zubaidah, Z. (2018). Effect of peer education model on knowledge and self-efficacy  
	 of children in the prevention of physical sexual violence. Belitung Nursing Journal, 4(1), 51–57.  
	 https://doi.org/10.33546/bnj.341
Fry, D., Krzeczkowska, A., Ren, J., Lu, M., Fang, X., Fry, D., Krzeczkowska, A., Anderson, N., Ren, J., Lu, M., 
	  Jin, W., Liu, W., Vermeulen, I., McFeeters, A., Harker-Roa, A., Diaz, K. J., Kurdi, Z., Lozano, M. P. M., Olié, L.,  
	 … Fang, X. (2025). Prevalence estimates and nature of online child sexual exploitation and abuse: A systematic  
	 review and meta-analysis. The Lancet Child & Adolescent Health, 9(3), 184–193.  
	 https://doi.org/10.1016/S2352-4642(24)00329-8
Gaffney, H., Farrington, D. P., Espelage, D. L., & Ttofi, M. M. (2019). Are cyberbullying intervention and prevention  
	 programs effective? A systematic and meta-analytical review. Aggression and Violent Behavior, 45, 134–153.  
	 https://doi.org/10.1016/j.avb.2018.07.002
Kangwana, B., Austrian, K., Soler-Hampejsek, E., Maddox, N., Sapire, R. J., Wado, Y. D., Abuya, B., Muluve, E.,  
	 Mbushi, F., Koech, J., & Maluccio, J. A. (2022). Impacts of multisectoral cash plus programs after four years in an  
	 urban informal settlement: Adolescent Girls Initiative-Kenya (AGI-K) randomized trial. PLOS ONE, 17(2),  

https://srhr.dspace-express.com/server/api/core/bitstreams/0ea850ca-40db-4c57-821b-1cc7e3c1d951/conten
https://srhr.dspace-express.com/server/api/core/bitstreams/0ea850ca-40db-4c57-821b-1cc7e3c1d951/conten


PAGE 24

	 e0262858. https://doi.org/10.1371/journal.pone.0262858
Kasturiratna, K. T. A. S., Hartanto, A., Chen, C. H. Y., Tong, E. M. W., & Majeed, N. M. (2025). Umbrella review  
	 of meta-analyses on the risk factors, protective factors, consequences and interventions of cyberbullying  
	 victimization. Nature Human Behaviour, 9(1), 101–132. https://doi.org/10.1038/s41562-024-02011-6
Kenny, M. C., Capri, V., R., R., Thakkar-Kolar, Ryan, E. E., & Runyon, M. K. (2008). Child sexual abuse: From  
	 prevention to self-protection. Child Abuse Review, 17(1), 36–54. https://doi.org/10.1002/car.1012
Kim, S.-J., & Kang, K.-A. (2017). Effects of the Child Sexual Abuse Prevention Education (C-SAPE) Program on South  
	 Korean Fifth-Grade Students’ Competence in Terms of Knowledge and Self-Protective Behaviors. The Journal of  
	 School Nursing, 33(2), 123–132. https://doi.org/10.1177/1059840516664182
Klapwijk, J., Melendez-Torres, G. J., Ornellas, A., Wambura, M., Chetty, A. N., Baerecke, L., Wamoyi, J., &  
	 Cluver, L. D. (2024). A hybrid digital parenting programme to prevent abuse of adolescents in Tanzania:  
	 Statistical analysis plan for a pragmatic cluster randomised controlled trial. Trials, 25(1), 446. 
	 https://doi.org/10.1186/s13063-024-08292-6
Ko, S. F., & Cosden, M. A. (2001). Do elementary school-based child abuse prevention programs work?  
	 A high school follow-up. Psychology in the Schools, 38(1), 57–66. 
	 https://doi.org/10.1002/1520-6807(200101)38:1%253C57::AID-PITS6%253E3.0.CO;2-W
Ligiero, D., Hart, C., Fulu, E., Thomas, A., & Radford, L. (2019). What works to prevent sexual violence against  
	 children: Evidence Review. Together for Girls.
Little, M. T., Butchart, A., Massetti, G., Hermosilla, S., Wittesaele, C., Pearson, I., Jochim, J., Swingler, S., Schupp,  
	 C., Böhret, I., Neelakantan, L., Backhaus, S., Martin, M., Mase, M., Page, S., Janowski, R., Blackwell, A.,  
	 Bernstein, K. T., Rakotomalala, S., & Cluver, L. (2025). Interventions to prevent, reduce, and respond to violence  
	 against children and adolescents: A systematic review of systematic reviews to update the INSPIRE Framework.  
	 Lancet Child and Adolescent Health. Accepted manuscript.
Marcum, C. D., Higgins, G. E., Freiburger, T. L., & Ricketts, M. L. (2010). Policing Possession of Child Pornography  
	 Online: Investigating the Training and Resources Dedicated to the Investigation of Cyber Crime. International  
	 Journal of Police Science & Management, 12(4), 516–525. https://doi.org/10.1350/ijps.2010.12.4.201
Mathews, C., Eggers, S. M., Townsend, L., Aarø, L. E., de Vries, P. J., Mason-Jones, A. J., De Koker, P., McClinton  
	 Appollis, T., Mtshizana, Y., Koech, J., Wubs, A., & De Vries, H. (2016). Effects of PREPARE, a Multi-component,  
	 School-Based HIV and Intimate Partner Violence (IPV) Prevention Programme on Adolescent Sexual Risk  
	 Behaviour and IPV: Cluster Randomised Controlled Trial. AIDS and Behavior, 20(9), 1821–1840.  
	 https://doi.org/10.1007/s10461-016-1410-1
Meiksin, R., Crichton, J., Dodd, M., Morgan, G. S., Williams, P., Willmott, M., Allen, E., Tilouche, N., Sturgess,  
	 J., Morris, S., Barter, C., Young, H., Melendez-Torres, G. J., Taylor, B., Reyes, H. L. M., Elbourne, D.,  
	 Sweeting, H., Hunt, K., Ponsford, R., … Bonell, C. (2020). A school intervention for 13- to 15-year-olds to prevent  
	 dating and relationship violence: The Project Respect pilot cluster RCT. NIHR Journals Library.  
	 http://www.ncbi.nlm.nih.gov/books/NBK555436/
Meinck, F., Neelakantan, L., Steele, B., Jochim, J., Davies, L. M., Boyes, M., Barlow, J., & Dunne, M. (2022).  
	 Measuring Violence Against Children: A COSMIN Systematic Review of the Psychometric Properties of Child and  
	 Adolescent Self-Report Measures. Trauma, Violence, & Abuse. https://doi.org/10.1177/15248380221082152
Methley, A. M., Campbell, S., Chew-Graham, C., McNally, R., & Cheraghi-Sohi, S. (2014). PICO, PICOS and SPIDER:  
	 A comparison study of specificity and sensitivity in three search tools for qualitative systematic reviews. BMC  
	 Health Services Research, 14(1), 579. https://doi.org/10.1186/s12913-014-0579-0
Microsoft Corporation. (2021). Microsoft Excel (Version 16.0) [Computer software].  
	 https://office.microsoft.com/excel
Navaei, M., Akbari-Kamrani, M., Esmaelzadeh-Saeieh, S., Farid, M., & Tehranizadeh, M. (2018). Effect of Group  
	 Counseling on Parents’ Self-Efficacy, Knowledge, Attitude, and Communication Practice in Preventing Sexual  
	 Abuse of Children Aged 2-6 Years: A Randomized Controlled Clinical Trial. International Journal of Community  
	 Based Nursing and Midwifery, 6(4), 285–292.
Njagi, J. (2024). Scoping review to identify child sexual violence research gaps in low- and middleincome countries.  
	 Sexual Violence Research Initiative.  
	 https://cdn.safefutureshub.org/files/Final-_-CSV-Research-in-LMICs_-Scoping-Review-Report_2024.pdf
Palermo, T., Prencipe, L., & Kajula, L. (2021). Effects of Government-Implemented Cash Plus Model on Violence  
	 Experiences and Perpetration Among Adolescents in Tanzania, 2018‒2019. American Journal of Public Health,  
	 111(12), 2227–2238. https://doi.org/10.2105/AJPH.2021.306509
Porat, R., Gantman, A., Green, S. A., Pezzuto, J.-H., & Paluck, E. L. (2024). Preventing Sexual Violence: A Behavioral 	
	 Problem Without a Behaviorally Informed Solution. Psychological Science in the Public Interest.  
	 https://doi.org/10.1177/15291006231221978



PAGE 25

Qu, X., Shen, X., Xia, R., Wu, J., Lao, Y., Chen, M., Gan, Y., & Jiang, C. (2022). The prevalence of sexual violence  
	 against female children: A systematic review and meta-analysis. Child Abuse & Neglect, 131, 105764.  
	 https://doi.org/10.1016/j.chiabu.2022.105764
R Core Team. (2025). R: A language and environment for statistical computing (Version 2025.5.0) [Computer  
	 software]. R Foundation for Statistical Computing. https://www.r-project.org/
Razzaq, F., Siddiqui, A., Ashfaq, S., & Bin Ashfaq, M. (2023). Enhancing children’s awareness of sexual abuse in  
	 Pakistan with video literacy interventional cartoons. Journal of Public Health Policy, 44(2), 214–229.  
	 https://doi.org/10.1057/s41271-023-00408-7
Rudolph, J. I., Berkel, S. R. van, Zimmer-Gembeck, M. J., Walsh, K., Straker, D., & Campbell, T. (2023). Parental  
	 Involvement in Programs to Prevent Child Sexual Abuse: A Systematic Review of Four Decades of Research.  
	 Trauma, Violence, & Abuse. https://doi.org/10.1177/15248380231156408
Rudolph, J., & Zimmer-Gembeck, M. J. (2018). Parents as protectors: A qualitative study of parents’ views on child  
	 sexual abuse prevention. Child Abuse & Neglect, 85, 28–38. https://doi.org/10.1016/j.chiabu.2018.08.016
	 Safe Futures Hub. (2024). Building Safe Futures: Solutions to end childhood sexual violence. Evidence from  
	 low- and middle-income countries on childhood sexual violence prevention. Sexual Violence Research Initiative,  
	 Together for Girls, WeProtect Global Alliance.
Scoglio, A. A. J., Kraus, S. W., Saczynski, J., Jooma, S., & Molnar, B. E. (2019). Systematic Review of Risk and  
	 Protective Factors for Revictimization After Child Sexual Abuse. Trauma, Violence, & Abuse.  
	 https://doi.org/10.1177/1524838018823274
Sexual Violence Research Initiative, Together for Girls, The Brave Movement, WeProtect Global Alliance, & Safe  
	 Futures Hub. (2024). Developing a shared research agenda on child sexual violence (CSV) in low and middle- 
	 income countries. Sexual Violence Research Initiative. 
	 https://www.svri.org/wp-content/uploads/2025/02/SVRI_C_011_CSV_Report_ENGLISH_V2_WEB.pdf
Shah, H. A. (2024). The current prevalence of child sexual abuse worldwide. Competitive Social Science Research  
	 Journal, 1(3), 37–51.
Sherraden, M. W. (1991). Assets and the poor: A new American welfare policy. Sharpe.
Shinde, S., Weiss, H. A., Khandeparkar, P., Pereira, B., Sharma, A., Gupta, R., Ross, D. A., Patton, G., & Patel, V.  
	 (2020). A multicomponent secondary school health promotion intervention and adolescent health: An  
	 extension of the SEHER cluster randomised controlled trial in Bihar, India. PLOS Medicine, 17(2), e1003021.  
	 https://doi.org/10.1371/journal.pmed.1003021
Taylor, B. G., Stein, N., & Burden, F. F. (2010). Exploring gender differences in dating violence/harassment 
	 prevention programming in middle schools: Results from a randomized experiment. Journal of Experimental  
	 Criminology, 6(4), 419–445. https://doi.org/10.1007/s11292-010-9103-7
Tricco, A. C., Antony, J., Zarin, W., Strifler, L., Ghassemi, M., Ivory, J., Perrier, L., Hutton, B., Moher, D., &  
	 Straus, S. E. (2015). A scoping review of rapid review methods. BMC Medicine, 13(1), 224.  
	 https://doi.org/10.1186/s12916-015-0465-6
United Nations Children’s Fund. (2023). International Classification of Violence against Children. UNICEF.
World Health Organization. (2016). INSPIRE: Seven strategies for ending violence against children. World Health  
	 Organization. https://iris.who.int/handle/10665/207717
Zehr, H. (2014). The little book of restorative justice: Revised and updated. Good Books.
 



PAGE 26

APPENDIX A: List of included primary studies (n=362)

Abebe, K. Z., Jones, K. A., Ciaravino, S., Ripper, L., Paglisotti, T., Morrow, S. E., Grafals, M., Van Dusen, C., &  
	 Miller, E. (2017). A cluster-randomized trial of a middle school gender violence prevention program: Design,  
	 rationale, and sample characteristics. Contemporary Clinical Trials, 62, 11–20.  
	 https://doi.org/10.1016/j.cct.2017.08.007
Achyut, P., Bhatla, N., Khandekar, S., Maitra, S., & Verma, R. K. (2011). Building Support for Gender Equality  
	 among Young Adolescents in School: Findings from Mumbai, India. ICRW. https://www.icrw.org/wp-content/ 
	 uploads/2016/10/GEMS-Building-Support-for-Gender-Equality-Adolescents.pdf
Achyut, P., Bhatla, N., Verma, H., Uttamacharya, S. G., Bhattacharya, S., & Verma, R. (2016). Towards gender  
	 equality: The GEMS journey thus far. International Center for Research on Women. 
	 https://www.icrw.org/wp-content/uploads/2016/12/GEMS-report-Jharkhand.pdf
Adams, W., Owens, C., & Small, K. (2010). Effects of Federal Legislation on the Commercial Sexual Exploitation of  
	 Children [Juvenile Justice Bulletin]. U.S. Department of Justice.
Adler‐Baeder, F., Kerpelman, J. L., Schramm, D. G., Higginbotham, B., & Paulk, A. (2007). The Impact of  
	 Relationship Education on Adolescents of Diverse Backgrounds. Family Relations, 56(3), 291–303.  
	 https://doi.org/10.1111/j.1741-3729.2007.00460.x
Altundağ, S. (2020). Raising the Awareness of Students in a Child Development Department regarding the  
	 Prevention of Child Sexual Abuse. Journal of Child Sexual Abuse, 29(7), 821–835.  
	 https://doi.org/10.1080/10538712.2020.1825147
Alvarez, K. M., Donohue, B., Carpenter, A., Romero, V., Allen, D. N., & Cross, C. (2010). Development and  
	 Preliminary Evaluation of a Training Method to Assist Professionals in Reporting Suspected Child Maltreatment.  
	 Child Maltreatment, 15(3), 211–218. https://doi.org/10.1177/1077559510365535
Amelung, T., Kuhle, L. F., Konrad, A., Pauls, A., & Beier, K. M. (2012). Androgen deprivation therapy of self- 
	 identifying, help-seeking pedophiles in the Dunkelfeld. International Journal of Law and Psychiatry, 35(3),  
	 176–184. https://doi.org/10.1016/j.ijlp.2012.02.005
Apaydın Cırık, V., Efe, E., & Velipaşaoğlu, S. (2020). Educating children through their parents to prevent child  
	 sexual abuse in Turkey. Perspectives in Psychiatric Care, 56(3), 523–532. https://doi.org/10.1111/ppc.12461
Apsche, J. A., Bass, C. K., Jennings, J. L., Murphy, C. J., Hunter, L. A., & Siv, A. M. (2005). Empirical comparison of  
	 three treatments for adolescent males with physical and sexual aggression: Mode deactivation therapy,  
	 cognitive behavior therapy and social skills training. International Journal of Behavioral Consultation and  
	 Therapy, 1(2), 101–113. https://doi.org/10.1037/h0100738
Assini-Meytin, L. C., Nair, R., McGinty, E. B., Stuart, E. A., & Letourneau, E. J. (2023). Is the Affordable Care Act  
	 Medicaid Expansion Associated With Reported Incidents of Child Sexual Abuse? Child Maltreatment, 28(2),  
	 203–208. https://doi.org/10.1177/10775595221079605
Austrian, K., & Muthengi, E. (2014). Can economic assets increase girls’ risk of sexual harassment? Evaluation  
	 results from a social, health and economic asset-building intervention for vulnerable adolescent girls in Uganda.  
	 Children and Youth Services Review, 47, 168–175. https://doi.org/10.1016/j.childyouth.2014.08.012
Austrian, K., Soler-Hampejsek, E., Kangwana, B., Wado, Y. D., Abuya, B., & Maluccio, J. A. (2021). Impacts of two- 
	 year multisectoral cash plus programs on young adolescent girls’ education, health and economic outcomes:  
	 Adolescent Girls Initiative-Kenya (AGI-K) randomized trial. BMC Public Health, 21, 2159.  
	 https://doi.org/10.1186/s12889-021-12224-3
Babalola, S., Brasington, A., Agbasimalo, A., Helland, A., Nwanguma, E., & Onah, N. (2006). Impact of a  
	 communication programme on female genital cutting in eastern Nigeria. Tropical Medicine & International  
	 Health, 11(10), 1594–1603. https://doi.org/10.1111/j.1365-3156.2006.01701.x
Baerecke, L., Ornellas, A., Wamoyi, J., Wambura, M., Klapwijk, J., Chetty, A. N., Simpson, A., Janowski, R., de  
	 Graaf, K., Stern, D., Clements, L., te Winkel, E., Christine, L., Mbosoli, G., Nyalali, K., Onduru, O. G., Booij, A.,  
	 Mjwara, S. N., Tsoanyane, S., … Cluver, L. D. (2024). A hybrid digital parenting programme to prevent abuse of  
	 adolescents in Tanzania: Study protocol for a pragmatic cluster-randomised controlled trial. Trials, 25(1), 119.  
	 https://doi.org/10.1186/s13063-023-07893-x
Bailey, S. L. (2015). A Microsimulation Model to Assess the Impact of Prevention Efforts to Combat Sex Trafficking  
	 out of Five Eastern European States. Journal of Human Trafficking, 1(2), 167–186.  
	 https://doi.org/10.1080/23322705.2014.986619
Baiocchi, M., Omondi, B., Langat, N., Boothroyd, D. B., Sinclair, J., Pavia, L., Mulinge, M., Githua, O., Golden, N.  
	 H., & Sarnquist, C. (2017). A Behavior-Based Intervention That Prevents Sexual Assault: The Results of a  
	 Matched-Pairs, Cluster-Randomized Study in Nairobi, Kenya. Prevention Science, 18(7), 818–827.  
	 https://doi.org/10.1007/s11121-016-0701-0

https://doi.org/10.1016/j.cct.2017.08.007
https://doi.org/10.1016/j.cct.2017.08.007
https://www.icrw.org/wp-content/uploads/2016/10/GEMS-Building-Support-for-Gender-Equality-Adolescents.pdf
https://www.icrw.org/wp-content/uploads/2016/10/GEMS-Building-Support-for-Gender-Equality-Adolescents.pdf
https://www.icrw.org/wp-content/uploads/2016/10/GEMS-Building-Support-for-Gender-Equality-Adolescents.pdf
https://www.icrw.org/wp-content/uploads/2016/12/GEMS-report-Jharkhand.pdf
https://doi.org/10.1111/j.1741-3729.2007.00460.x
https://doi.org/10.1111/j.1741-3729.2007.00460.x
https://doi.org/10.1080/10538712.2020.1825147
https://doi.org/10.1080/10538712.2020.1825147
https://doi.org/10.1177/1077559510365535
https://doi.org/10.1177/1077559510365535
https://doi.org/10.1016/j.ijlp.2012.02.005
https://doi.org/10.1016/j.ijlp.2012.02.005
https://doi.org/10.1111/ppc.12461
https://doi.org/10.1111/ppc.12461
https://doi.org/10.1037/h0100738
https://doi.org/10.1037/h0100738
https://doi.org/10.1177/10775595221079605
https://doi.org/10.1177/10775595221079605
https://doi.org/10.1016/j.childyouth.2014.08.012
https://doi.org/10.1016/j.childyouth.2014.08.012
https://doi.org/10.1186/s12889-021-12224-3
https://doi.org/10.1186/s12889-021-12224-3
https://doi.org/10.1111/j.1365-3156.2006.01701.x
https://doi.org/10.1111/j.1365-3156.2006.01701.x
https://doi.org/10.1186/s13063-023-07893-x
https://doi.org/10.1186/s13063-023-07893-x
https://doi.org/10.1080/23322705.2014.986619
https://doi.org/10.1080/23322705.2014.986619
https://doi.org/10.1007/s11121-016-0701-0
https://doi.org/10.1007/s11121-016-0701-0


PAGE 27

Baker, C. K., Gleason, K., Naai, R., Mitchell, J., & Trecker, C. (2013). Increasing Knowledge of Sexual Abuse:  
	 A Study With Elementary School Children in Hawai‘i. Research on Social Work Practice, 23(2), 167–178.  
	 https://doi.org/10.1177/1049731512468796
Baker, C. K., Naai, R., Mitchell, J., & Trecker, C. (2014). Utilizing a train-the-trainer model for sexual violence  
	 prevention: Findings from a pilot study with high school students of Asian and Pacific Islander descent in  
	 Hawai‘i. Asian American Journal of Psychology, 5(2), 106–115. https://doi.org/10.1037/a0034670
Ball, B., Tharp, A. T., Noonan, R. K., Valle, L. A., Hamburger, M. E., & Rosenbluth, B. (2012). Expect Respect Support  
	 Groups: Preliminary Evaluation of a Dating Violence Prevention Program for At-Risk Youth. Violence Against  
	 Women, 18(7), 746–762. https://doi.org/10.1177/1077801212455188
Bandiera, O., Buehren, N., Burgess, R., Goldstein, M., Gulesci, S., Rasul, I., & Sulaiman, M. (2020). Women’s  
	 Empowerment in Action: Evidence from a Randomized Control Trial in Africa. American Economic Journal:  
	 Applied Economics, 12(1), 210–259. https://doi.org/10.1257/app.20170416
Bandiera, O., Buehren, N., Goldstein, M., Rasul, I., & Smurra, A. (n.d.). The Economic Lives of Young Women in the  
	 Time of Ebola: Lessons from an Empowerment Program.
Bando, R., Hidalgo, N., & Land, A. (2019). Education with a Social Focus on Gender Attitudes: Experimental  
	 Evidence from Secondary Education in El Salvador. Journal of Economics, Race, and Policy, 2(4), 225–239.  
	 https://doi.org/10.1007/s41996-019-00037-x
Barr, A. L., Knight, L., Franҫa-Junior, I., Allen, E., Naker, D., & Devries, K. M. (2017). Methods to increase reporting  
	 of childhood sexual abuse in surveys: The sensitivity and specificity of face-to-face interviews versus a sealed  
	 envelope method in Ugandan primary school children. BMC International Health and Human Rights, 17, 4.  
	 https://doi.org/10.1186/s12914-016-0110-2
Barron, I. G., & Topping, K. J. (2013a). Exploratory Evaluation of a School-Based Child Sexual Abuse Prevention  
	 Program. Journal of Child Sexual Abuse, 22(8), 931–948. https://doi.org/10.1080/10538712.2013.841788
Barron, I. G., & Topping, K. J. (2013b). Survivor Experience of a Child Sexual Abuse Prevention Program: A Pilot  
	 Study. Journal of Interpersonal Violence, 28(14), 2797–2812. https://doi.org/10.1177/0886260513488690
Bath, E. P., Godoy, S. M., Morris, T. C., Hammond, I., Mondal, S., Goitom, S., Farabee, D., & Barnert, E. S. (2020).  
	 A specialty court for U.S. youth impacted by commercial sexual exploitation. Child Abuse & Neglect, 100,  
	 104041. https://doi.org/10.1016/j.chiabu.2019.104041
Bechtel, K., Ryan, E., & Gallagher, D. (2008). Impact of Sexual Assault Nurse Examiners on the Evaluation of Sexual  
	 Assault in a Pediatric Emergency Department: Pediatric Emergency Care, 24(7), 442–447. 
	 https://doi.org/10.1097/PEC.0b013e31817de11d
Beech, A. R., Mandeville-Norden, R., & Goodwill, A. (2012). Comparing Recidivism Rates of Treatment  
	 Responders/Nonresponders in a Sample of 413 Child Molesters Who Had Completed Community-Based  
	 Sex Offender Treatment in the United Kingdom. International Journal of Offender Therapy and Comparative  
	 Criminology, 56(1), 29–49. https://doi.org/10.1177/0306624X10387811
Behrman, J. A., Peterman, A., & Palermo, T. (2017). Does Keeping Adolescent Girls in School Protect Against  
	 Sexual Violence? Quasi-Experimental Evidence From East and Southern Africa. Journal of Adolescent Health,  
	 60(2), 184–190. https://doi.org/10.1016/j.jadohealth.2016.09.010
Beier, K. M. (2016). Proactive Strategies to Prevent Child Sexual Abuse and the Use of Child Abuse Images: The  
	 German Dunkelfeld-Project for Adults (PPD) and Juveniles (PPJ). In Sexual Violence (pp. 249–272). Springer,  
	 Cham. https://doi.org/10.1007/978-3-319-44504-5_14
Beier, K. M., Ahlers, C. J., Goecker, D., Neutze, J., Mundt, I. A., Hupp, E., & Schaefer, G. A. (2009). Can  
	 pedophiles be reached for primary prevention of child sexual abuse? First results of the Berlin Prevention  
	 Project Dunkelfeld (PPD). The Journal of Forensic Psychiatry & Psychology, 20(6), 851–867. 
	 https://doi.org/10.1080/14789940903174188
Beier, K. M., Grundmann, D., Kuhle, L. F., Scherner, G., Konrad, A., & Amelung, T. (2015). The German Dunkelfeld  
	 Project: A Pilot Study to Prevent Child Sexual Abuse and the Use of Child Abusive Images. The Journal of Sexual  
	 Medicine, 12(2), 529–542. https://doi.org/10.1111/jsm.12785
Beier, K. M., Neutze, J., Mundt, I. A., Ahlers, C. J., Goecker, D., Konrad, A., & Schaefer, G. A. (2009). Encouraging  
	 self-identified pedophiles and hebephiles to seek professional help: First results of the Prevention Project  
	 Dunkelfeld (PPD). Child Abuse & Neglect, 33(8), 545–549. https://doi.org/10.1016/j.chiabu.2009.04.002
Belknap, R. A., Haglund, K., Felzer, H., Pruszynski, J., & Schneider, J. (2013). A Theater Intervention to Prevent  
	 Teen Dating Violence for Mexican-American Middle School Students. Journal of Adolescent Health, 53(1),  
	 62–67. https://doi.org/10.1016/j.jadohealth.2013.02.006
Bell, J., & Stanley, N. (2006). Learning about domestic violence: Young people’s responses to a Healthy  
	 Relationships programme. Sex Education, 6(3), 237–250. https://doi.org/10.1080/14681810600836356
Berenson, A. B., Chacko, M. R., Wiemann, C. M., Mishaw, C. O., Friedrich, W. N., & Grady, J. J. (2002). Use of  
	 Hymenal Measurements in the Diagnosis of Previous Penetration. Pediatrics, 109(2), 228–235.  

https://doi.org/10.1177/1049731512468796
https://doi.org/10.1177/1049731512468796
https://doi.org/10.1037/a0034670
https://doi.org/10.1037/a0034670
https://doi.org/10.1177/1077801212455188
https://doi.org/10.1177/1077801212455188
https://doi.org/10.1257/app.20170416
https://doi.org/10.1257/app.20170416
https://doi.org/10.1007/s41996-019-00037-x
https://doi.org/10.1007/s41996-019-00037-x
https://doi.org/10.1186/s12914-016-0110-2
https://doi.org/10.1186/s12914-016-0110-2
https://doi.org/10.1080/10538712.2013.841788
https://doi.org/10.1080/10538712.2013.841788
https://doi.org/10.1177/0886260513488690
https://doi.org/10.1177/0886260513488690
https://doi.org/10.1016/j.chiabu.2019.104041
https://doi.org/10.1016/j.chiabu.2019.104041
https://doi.org/10.1097/PEC.0b013e31817de11d
https://doi.org/10.1097/PEC.0b013e31817de11d
https://doi.org/10.1177/0306624X10387811
https://doi.org/10.1177/0306624X10387811
https://doi.org/10.1016/j.jadohealth.2016.09.010
https://doi.org/10.1016/j.jadohealth.2016.09.010
https://doi.org/10.1007/978-3-319-44504-5_14
https://doi.org/10.1007/978-3-319-44504-5_14
https://doi.org/10.1080/14789940903174188
https://doi.org/10.1080/14789940903174188
https://doi.org/10.1111/jsm.12785
https://doi.org/10.1111/jsm.12785
https://doi.org/10.1016/j.chiabu.2009.04.002
https://doi.org/10.1016/j.chiabu.2009.04.002
https://doi.org/10.1016/j.jadohealth.2013.02.006
https://doi.org/10.1016/j.jadohealth.2013.02.006
https://doi.org/10.1080/14681810600836356
https://doi.org/10.1080/14681810600836356
https://doi.org/10.1542/peds.109.2.228


PAGE 28

	 https://doi.org/10.1542/peds.109.2.228
Bhagyalakshmi, K. C., & Kumar, A. (2022). Child sexual abuse prevention involving mothers: A quasi-experimental  
	 study with Protection Motivation Theory-based intervention. Journal of Community Psychology, 50(8), 3733– 
	 3745. https://doi.org/10.1002/jcop.22868
Bitton, M. S., & Abulafia, J. (n.d.). A Community-Based Treatment Center for Sex Offenders in Israel: A Treatment  
	 Evaluation of the Treatment Completers.
Blakey, J. M., & Thigpen, J. W. (2015). Play it Safe!®: A School-Based Childhood Physical  and Sexual Abuse  
	 Prevention Program. Journal of Adolescent and Family Health, 7(1). http://scholar.utc.edu/jafh/vol7/iss1/5
Boduszek, D., Debowska, A., Jones, A. D., Ma, M., Smith, D., Willmott, D., Trotman Jemmott, E., Da Breo, H.,  
	 & Kirkman, G. (2019). Prosocial video game as an intimate partner violence prevention tool among youth:  
	 A randomised controlled trial. Computers in Human Behavior, 93, 260–266. 
	 https://doi.org/10.1016/j.chb.2018.12.028
Bond, E., & Dogaru, C. (2019). An Evaluation of an Inter-Disciplinary Training Programme for Professionals to  
	 Support Children and Their Families Who Have Been Sexually Abused Online. The British Journal of Social Work,  
	 49(3), 577–594. https://doi.org/10.1093/bjsw/bcy075
Borduin, C. M., Schaeffer, C. M., & Heiblum, N. (2009). A randomized clinical trial of multisystemic therapy with  
	 juvenile sexual offenders: Effects on youth social ecology and criminal activity. Journal of Consulting and Clinical  
	 Psychology, 77(1), 26–37. https://doi.org/10.1037/a0013035
Boulton, M. J., Boulton, L., Camerone, E., Down, J., Hughes, J., Kirkbride, C., Kirkham, R., Macaulay, P., & Sanders,  
	 J. (2016). Enhancing Primary School Children’s Knowledge of Online Safety and Risks with the CATZ Cooperative  
	 Cross-Age Teaching Intervention: Results from a Pilot Study. Cyberpsychology, Behavior, and Social Networking,  
	 19(10), 609–614. https://doi.org/10.1089/cyber.2016.0046
Bourke, M. L., Fragomeli, L., Detar, P. J., Sullivan, M. A., Meyle, E., & O’Riordan, M. (2015). The use of tactical  
	 polygraph with sex offenders. Journal of Sexual Aggression, 21(3), 354–367.
	  https://doi.org/10.1080/13552600.2014.886729
Bowman, R. A., Scotti, J. R., & Morris, T. L. (2010). Sexual Abuse Prevention: A Training Program for  
	 Developmental Disabilities Service Providers. Journal of Child Sexual Abuse, 19(2), 119–127. 
	 https://doi.org/10.1080/10538711003614718
Boyle, C. L., & Lutzker, J. R. (2005). Teaching Young Children to Discriminate Abusive From Nonabusive Situations  
	 Using Multiple Exemplars in a Modified Discrete Trial Teaching Format. Journal of Family Violence, 20(2), 55–69.  
	 https://doi.org/10.1007/s10896-005-3169-4
Brackenridge, C. H., Pawlaczek, Z., Bringer, J. D., Cockburn, C., Nutt, G., Pitchford, A., & Russell, K. (2005).  
	 Measuring the impact of child protection through Activation States. Sport, Education and Society, 10(2), 239– 
	 256. https://doi.org/10.1080/13573320500111853
Bright, M. A., Sayedul Huq, M., Patel, S., Miller, M. D., & Finkelhor, D. (2022). Child Safety Matters: Randomized  
	 Control Trial of a School-Based, Child Victimization Prevention Curriculum. Journal of Interpersonal Violence,  
	 37(1–2), 538–556. https://doi.org/10.1177/0886260520909185
Briken, E. N., Wolfgang Berner, Peer. (2001). Treatment of Paraphilia with Luteinizing Hormone-Releasing  
	 Hormone Agonists. Journal of Sex & Marital Therapy, 27(1), 45–55. 
	 https://doi.org/10.1080/00926230152035840
Brown, A., Jago, N., Kerr, J., McNaughton, C., Paskell, C., & Webster, S. (n.d.). Call to keep children safe from  
	 sexual abuse: A study of the use and effects of the Stop it Now! UK and Ireland Helpline.
Brown, D. M. (2017). Evaluation of Safer, Smarter Kids: Child Sexual Abuse Prevention Curriculum for  
	 Kindergartners. Child and Adolescent Social Work Journal, 34(3), 213–222. 
	 https://doi.org/10.1007/s10560-016-0458-0
Busch-Armendariz, N. B., Kalergis, K., Little, A., Woo, H., Garza, J., & Ross, T. (2008). An Evaluation of the Texas  
	 Team’s Teen Dating Violence Awareness and Prevention Toolkit. Institute on Domestic Violence and Sexual  
	 Assault.
Bush, H. M., Coker, A. L., DeGue, S., Clear, E. R., Brancato, C. J., & Fisher, B. S. (2021). Do Violence Acceptance and  
	 Bystander Actions Explain the Effects of Green Dot on Reducing Violence Perpetration in High Schools? Journal  
	 of Interpersonal Violence, 36(21–22), 10753–10774. https://doi.org/10.1177/0886260519888206
Bustamante, G., Andrade, M. S., Mikesell, C., Cullen, C., Endara, P., Burneo, V., Yépez, P., Avila Saavedra, S.,  
	 Ponce, P., & Grunauer, M. (2019). “I have the right to feel safe”: Evaluation of a school-based child sexual abuse  
	 prevention program in Ecuador. Child Abuse & Neglect, 91, 31–40. 
	 https://doi.org/10.1016/j.chiabu.2019.02.009
Buttell, F. P. (2002). Exploring Levels of Moral Development Among Sex Offenders Participating in Community- 
	 Based Treatment. Journal of Offender Rehabilitation, 34(4), 85–95. https://doi.org/10.1300/J076v34n04_05
Cale, J., Whitten, T., Perales, F., O’Shannessy, D., & Leclerc, B. (2025). A quasi-experimental evaluation of a  

https://doi.org/10.1542/peds.109.2.228
https://doi.org/10.1002/jcop.22868
https://doi.org/10.1002/jcop.22868
http://scholar.utc.edu/jafh/vol7/iss1/5
http://scholar.utc.edu/jafh/vol7/iss1/5
https://doi.org/10.1016/j.chb.2018.12.028
https://doi.org/10.1016/j.chb.2018.12.028
https://doi.org/10.1093/bjsw/bcy075
https://doi.org/10.1093/bjsw/bcy075
https://doi.org/10.1037/a0013035
https://doi.org/10.1037/a0013035
https://doi.org/10.1089/cyber.2016.0046
https://doi.org/10.1089/cyber.2016.0046
https://doi.org/10.1080/13552600.2014.886729
https://doi.org/10.1080/13552600.2014.886729
https://doi.org/10.1080/10538711003614718
https://doi.org/10.1080/10538711003614718
https://doi.org/10.1007/s10896-005-3169-4
https://doi.org/10.1007/s10896-005-3169-4
https://doi.org/10.1080/13573320500111853
https://doi.org/10.1080/13573320500111853
https://doi.org/10.1177/0886260520909185
https://doi.org/10.1177/0886260520909185
https://doi.org/10.1080/00926230152035840
https://doi.org/10.1080/00926230152035840
https://doi.org/10.1007/s10560-016-0458-0
https://doi.org/10.1007/s10560-016-0458-0
https://doi.org/10.1177/0886260519888206
https://doi.org/10.1177/0886260519888206
https://doi.org/10.1016/j.chiabu.2019.02.009
https://doi.org/10.1016/j.chiabu.2019.02.009
https://doi.org/10.1300/J076v34n04_05
https://doi.org/10.1300/J076v34n04_05


PAGE 29

	 specialized treatment service for youth adjudicated for sexual offences in Queensland, Australia. Journal of  
	 Criminal Justice, 99, 102462. https://doi.org/10.1016/j.jcrimjus.2025.102462
Calleja, N. G. (2022). Developmentally-informed treatment for adolescent sex offenders: An effectiveness  
	 evaluation of the Forward-Focused Model. Journal of Offender Rehabilitation, 61(2), 106–120. 
	 https://doi.org/10.1080/10509674.2021.2018379
Cameron, C. A., Byers, E. S., Miller, S. A., McKay, S. L., St. Pierre, M., & Glenn, S. (2007). Dating Violence Prevention  
	 in New Brunswick. Status of Women Canada.
Carpentier, M. Y., Silovsky, J. F., & Chaffin, M. (2006). Randomized trial of treatment for children with sexual  
	 behavior problems: Ten-year follow-up. Journal of Consulting and Clinical Psychology, 74(3), 482–488. 
	 https://doi.org/10.1037/0022-006X.74.3.482
Cecen-Erogul, A. R., & Kaf Hasirci, O. (2013). The Effectiveness of Psycho-Educational School-Based Child Sexual  
	 Abuse Prevention Training Program on Turkish Elementary Students. Educational Sciences: Theory and Practice,  
	 13(2), 725–729.
Center for Families, Children & the Courts. (n.d.). Overview of California’s Girls’ and CSEC Courts: Process  
	 Evaluation Report. Retrieved August 25, 2025, from 
	 https://courts.ca.gov/publication/overview-californias-girls-and-csec-courts-process-evaluation-report
Chamberland, A., Cantin-Drouin, M., & Damant, D. (2014). Assessment of the impact of SAISIR: A dating violence  
	 prevention program. Canadian Social Work Review / Revue Canadienne de Service Social, 31(1), 125–139.  
	 JSTOR.
Chamroonsawasdi, K., Suparp, J., Kittipichai, W., & DEd, P. K. (2010). Gender Roles, Physical and Sexual Violence  
	 Prevention in Primary Extend to Secondary School in Samutsakorn Province, Thailand. 93(3).
Chen, Y.-C., Fortson, B. L., & Tseng, K.-W. (2012). Pilot Evaluation of a Sexual Abuse Prevention Program for  
	 Taiwanese Children. Journal of Child Sexual Abuse, 21(6), 621–645. 
	 https://doi.org/10.1080/10538712.2012.726699
Cheung, P., Ko, C., Lee, H., Ho, L., To, W., & Ip, P. (2004). Correlation of colposcopic anogenital findings and overall  
	 assessment of child sexual abuse: Prospective study. Hong Kong Med J, 10(6).
Cissner, A. B., & Ayoub, L. H. (n.d.). Building Healthy Teen Relationships: An Evaluation of the Fourth R Curriculum  
	 with Middle School Students in the Bronx.
Citak Tunc, G., Gorak, G., Ozyazicioglu, N., Ak, B., Isil, O., & Vural, P. (2018). Preventing Child Sexual Abuse: Body  
	 Safety Training for Young Children in Turkey. Journal of Child Sexual Abuse, 27(4), 347–364. 
	 https://doi.org/10.1080/10538712.2018.1477001
Citak Tunc, G., & Yavas, H. (2022). The impact of using creative drama in the delivery of Body Safety Training  
	 Programs for preschool children on preventing sexual abuse in Turkey. Psychology in the Schools, 59(5), 915– 
	 931. https://doi.org/10.1002/pits.22656
Cluver, L., Boyes, M., Orkin, M., Pantelic, M., Molwena, T., & Sherr, L. (2013). Child-focused state cash transfers  
	 and adolescent risk of HIV infection in South Africa: A propensity-score-matched case-control study. The Lancet  
	 Global Health, 1(6), e362–e370. https://doi.org/10.1016/S2214-109X(13)70115-3
Cluver, L., Meinck, F., Yakubovich, A., Doubt, J., Redfern, A., Ward, C., Salah, N., De Stone, S., Petersen, T.,  
	 Mpimpilashe, P., Romero, R. H., Ncobo, L., Lachman, J., Tsoanyane, S., Shenderovich, Y., Loening, H., Byrne, J.,  
	 Sherr, L., Kaplan, L., & Gardner, F. (2016). Reducing child abuse amongst adolescents in low- and middle-income  
	 countries: A pre-post trial in South Africa. BMC Public Health, 16(1), 567. 
	 https://doi.org/10.1186/s12889-016-3262-z
Cockcroft, A., Marokoane, N., Kgakole, L., Mhati, P., Tswetla, N., Sebilo, I., & Andersson, N. (2019). Acceptability  
	 and challenges of introducing an educational audio-drama about gender violence and HIV prevention into  
	 schools in Botswana: An implementation review. AIDS Care, 31(11), 1397–1402. 
	 https://doi.org/10.1080/09540121.2019.1595521
Coker, A. L., Bush, H. M., Brancato, C. J., Clear, E. R., & Recktenwald, E. A. (2019). Bystander Program Effectiveness  
	 to Reduce Violence Acceptance: RCT in High Schools. Journal of Family Violence, 34(3), 153–164.
	  https://doi.org/10.1007/s10896-018-9961-8
Coker, A. L., Bush, H. M., Brancato, C. J., Huang, Z., Clear, E. R., & Follingstad, D. R. (2020). Longer Term Impact  
	 of Bystander Training to Reduce Violence Acceptance and Sexism. Journal of School Violence, 19(4), 525–538.  
	 https://doi.org/10.1080/15388220.2020.1760108
Coker, A. L., Bush, H. M., Clear, E. R., Brancato, C. J., & McCauley, H. L. (2020). Bystander Program Effectiveness to  
	 Reduce Violence and Violence Acceptance Within Sexual Minority Male and Female High School Students Using  
	 a Cluster RCT. Prevention Science, 21(3), 434–444. https://doi.org/10.1007/s11121-019-01073-7
Coker, A. L., Bush, H. M., Cook-Craig, P. G., DeGue, S. A., Clear, E. R., Brancato, C. J., Fisher, B. S., & Recktenwald,  
	 E. A. (2017). RCT Testing Bystander Effectiveness to Reduce Violence. American Journal of Preventive Medicine,  
	 52(5), 566–578. https://doi.org/10.1016/j.amepre.2017.01.020

https://doi.org/10.1016/j.jcrimjus.2025.102462
https://doi.org/10.1016/j.jcrimjus.2025.102462
https://doi.org/10.1080/10509674.2021.2018379
https://doi.org/10.1080/10509674.2021.2018379
https://doi.org/10.1037/0022-006X.74.3.482
https://doi.org/10.1037/0022-006X.74.3.482
https://courts.ca.gov/publication/overview-californias-girls-and-csec-courts-process-evaluation-report
https://courts.ca.gov/publication/overview-californias-girls-and-csec-courts-process-evaluation-report
https://doi.org/10.1080/10538712.2012.726699
https://doi.org/10.1080/10538712.2012.726699
https://doi.org/10.1080/10538712.2018.1477001
https://doi.org/10.1080/10538712.2018.1477001
https://doi.org/10.1002/pits.22656
https://doi.org/10.1002/pits.22656
https://doi.org/10.1016/S2214-109X(13)70115-3
https://doi.org/10.1016/S2214-109X(13)70115-3
https://doi.org/10.1186/s12889-016-3262-z
https://doi.org/10.1186/s12889-016-3262-z
https://doi.org/10.1080/09540121.2019.1595521
https://doi.org/10.1080/09540121.2019.1595521
https://doi.org/10.1007/s10896-018-9961-8
https://doi.org/10.1007/s10896-018-9961-8
https://doi.org/10.1080/15388220.2020.1760108
https://doi.org/10.1080/15388220.2020.1760108
https://doi.org/10.1007/s11121-019-01073-7
https://doi.org/10.1007/s11121-019-01073-7
https://doi.org/10.1016/j.amepre.2017.01.020
https://doi.org/10.1016/j.amepre.2017.01.020


PAGE 30

Connolly, J., Josephson, W., Schnoll, J., Simkins-Strong, E., Pepler, D., MacPherson, A., Weiser, J., Moran,  
	 M., & Jiang, D. (2015). Evaluation of a Youth-Led Program for Preventing Bullying, Sexual Harassment,  
	 and Dating Aggression in Middle Schools. The Journal of Early Adolescence, 35(3), 403–434. 
	 https://doi.org/10.1177/0272431614535090
Corboz, J., Siddiq, W., Hemat, O., Chirwa, E. D., & Jewkes, R. (2019). What works to prevent violence against  
	 children in Afghanistan? Findings of an interrupted time series evaluation of a school-based peace education  
	 and community social norms change intervention in Afghanistan. PLOS ONE, 14(8), e0220614.  
	 https://doi.org/10.1371/journal.pone.0220614
Coyle, K. K., Anderson, P., Franks, H. M., Walker, J. D., & Glassman, J. R. (2019). You-Me-Us: Results of a  
	 Cluster Randomized Trial of a Healthy Relationships Approach to Sexual Risk Reduction. The Journal of Primary  
	 Prevention, 40(6), 607–629. https://doi.org/10.1007/s10935-019-00569-w
Craissati, J., South, R., & Bierer, K. (2009). Exploring the effectiveness of community sex offender treatment  
	 in relation to risk and re-offending. Journal of Forensic Psychiatry & Psychology, 20(6), 769–784.  
	 https://doi.org/10.1080/14789940903174105
Czerwinski, F., Finne, E., Alfes, J., & Kolip, P. (2018). Effectiveness of a school-based intervention to prevent  
	 child sexual abuse-Evaluation of the German IGEL program. Child Abuse & Neglect, 86, 109–122.  
	 https://doi.org/10.1016/j.chiabu.2018.08.023
Daigneault, I., Hébert, M., McDuff, P., & Frappier, J.-Y. (2012). Evaluation of a Sexual Abuse Prevention Workshop  
	 in a Multicultural, Impoverished Urban Area. Journal of Child Sexual Abuse, 21(5), 521–542.  
	 https://doi.org/10.1080/10538712.2012.703291
Daigneault, I., Hébert, M., McDuff, P., Michaud, F., Vézina-Gagnon, P., Henry, A., & Porter-Vignola, É. (2015).  
	 Effectiveness of a sexual assault awareness and prevention workshop for youth: A 3-month follow-up pragmatic  
	 cluster randomization study. The Canadian Journal of Human Sexuality, 24(1), 19–30. 
	 https://doi.org/10.3138/cjhs.2626
Dake, J. A., Price, J. H., & Murnan, J. (2003). Evaluation of a Child Abuse Prevention Curriculum for Third-Grade  
	 Students: Assessment of Knowledge and Efficacy Expectations. Journal of School Health, 73(2), 76–82. 
	 https://doi.org/10.1111/j.1746-1561.2003.tb03576.x
Dale, R., Shanley, D. C., Zimmer-Gembeck, M. J., Lines, K., Pickering, K., & White, C. (2016). Empowering and  
	 protecting children by enhancing knowledge, skills and well-being: A randomized trial of Learn to BE SAFE with  
	 EmmyTM. Child Abuse & Neglect, 51, 368–378. https://doi.org/10.1016/j.chiabu.2015.07.016
Das, M., Verma, R., Ghosh, S., Ciaravino, S., Jones, K., O’Connor, B., & Miller, E. (2015). Community mentors  
	 as coaches: Transforming gender norms through cricket among adolescent males in urban India. Gender &  
	 Development, 23(1), 61–75. https://doi.org/10.1080/13552074.2015.1013675
Davidson, J. T., Pasko, L., & Chesney-Lind, M. (2011). “She’s Way Too Good to Lose”: An Evaluation of Honolulu’s  
	 Girls Court. Women & Criminal Justice, 21(4), 308–327. https://doi.org/10.1080/08974454.2011.609406
Davis, D. W., Pressley-McGruder, G., Jones, V. F., Potter, D., Rowland, M., Currie, M., & Gale, B. (2013). Evaluation  
	 of an Innovative Tool for Child Sexual Abuse Education. Journal of Child Sexual Abuse, 22(4), 379–397. 
	 https://doi.org/10.1080/10538712.2013.781092
De Graaf, I., De Haas, S., Zaagsma, M., & Wijsen, C. (2016). Effects of Rock and Water: An intervention to prevent  
	 sexual aggression. Journal of Sexual Aggression, 22(1), 4–19. https://doi.org/10.1080/13552600.2015.1023375
	 de Lijster, G. P. A., Felten, H., Kok, G., & Kocken, P. L. (2016). Effects of an Interactive School-Based Program for  
	 Preventing Adolescent Sexual Harassment: A Cluster-Randomized Controlled Evaluation Study. Journal of Youth  
	 and Adolescence, 45(5), 874–886. https://doi.org/10.1007/s10964-016-0471-9
Debnam, K. J., & Kumodzi, T. (2021). Adolescent Perceptions of an Interactive Mobile Application to  
	 Respond to Teen Dating Violence. Journal of Interpersonal Violence, 36(13–14), 6821–6837. 
	 https://doi.org/10.1177/0886260518821455
Decker, M. R., Wood, S. N., Ndinda, E., Yenokyan, G., Sinclair, J., Maksud, N., Ross, B., Omondi, B., & Ndirangu,  
	 M. (2018). Sexual violence among adolescent girls and young women in Malawi: A cluster-randomized  
	 controlled implementation trial of empowerment self-defense training. BMC Public Health, 18(1), 1341. 
	 https://doi.org/10.1186/s12889-018-6220-0
DeGue, S., Niolon, P. H., Estefan, L. F., Tracy, A. J., Le, V. D., Vivolo-Kantor, A. M., Little, T. D., Latzman, N. E.,  
	 Tharp, A., Lang, K. M., & Taylor, B. (2021). Effects of Dating Matters® on Sexual Violence and Sexual Harassment  
	 Outcomes among Middle School Youth: A Cluster-Randomized Controlled Trial. Prevention Science: The Official  
	 Journal of the Society for Prevention Research, 22(2), 175–185. https://doi.org/10.1007/s11121-020-01152-0
Devries, K., Kuper, H., Knight, L., Allen, E., Kyegombe, N., Banks, L. M., Kelly, S., & Naker, D. (2018). Reducing  
	 Physical Violence Toward Primary School Students With Disabilities. Journal of Adolescent Health, 62(3),  
	 303–310. https://doi.org/10.1016/j.jadohealth.2017.09.004
Devries, K. M., Knight, L., Allen, E., Parkes, J., Kyegombe, N., & Naker, D. (2017). Does the Good Schools Toolkit  

https://doi.org/10.1177/0272431614535090
https://doi.org/10.1177/0272431614535090
https://doi.org/10.1371/journal.pone.0220614
https://doi.org/10.1371/journal.pone.0220614
https://doi.org/10.1007/s10935-019-00569-w
https://doi.org/10.1007/s10935-019-00569-w
https://doi.org/10.1080/14789940903174105
https://doi.org/10.1080/14789940903174105
https://doi.org/10.1016/j.chiabu.2018.08.023
https://doi.org/10.1016/j.chiabu.2018.08.023
https://doi.org/10.1080/10538712.2012.703291
https://doi.org/10.1080/10538712.2012.703291
https://doi.org/10.3138/cjhs.2626
https://doi.org/10.3138/cjhs.2626
https://doi.org/10.1111/j.1746-1561.2003.tb03576.x
https://doi.org/10.1111/j.1746-1561.2003.tb03576.x
https://doi.org/10.1016/j.chiabu.2015.07.016
https://doi.org/10.1016/j.chiabu.2015.07.016
https://doi.org/10.1080/13552074.2015.1013675
https://doi.org/10.1080/13552074.2015.1013675
https://doi.org/10.1080/08974454.2011.609406
https://doi.org/10.1080/08974454.2011.609406
https://doi.org/10.1080/10538712.2013.781092
https://doi.org/10.1080/10538712.2013.781092
https://doi.org/10.1080/13552600.2015.1023375
https://doi.org/10.1080/13552600.2015.1023375
https://doi.org/10.1007/s10964-016-0471-9
https://doi.org/10.1007/s10964-016-0471-9
https://doi.org/10.1177/0886260518821455
https://doi.org/10.1177/0886260518821455
https://doi.org/10.1186/s12889-018-6220-0
https://doi.org/10.1186/s12889-018-6220-0
https://doi.org/10.1007/s11121-020-01152-0
https://doi.org/10.1007/s11121-020-01152-0
https://doi.org/10.1016/j.jadohealth.2017.09.004
https://doi.org/10.1016/j.jadohealth.2017.09.004


PAGE 31

	 Reduce Physical, Sexual and Emotional Violence, and Injuries, in Girls and Boys equally? A Cluster-Randomised  
	 Controlled Trial. Prevention Science: The Official Journal of the Society for Prevention Research, 18(7), 839–853.  
	 https://doi.org/10.1007/s11121-017-0775-3
Dhar, D., Jain, T., & Jayachandran, S. (2022). Reshaping Adolescents’ Gender Attitudes: Evidence from a School- 
	 Based Experiment in India. American Economic Review, 112(3), 899–927. 
	 https://doi.org/10.1257/aer.20201112
Diaz, M. J., Moreland, D., & Wolfersteig, W. (2021). Assessing the Effects of Childhelp’s Speak Up be Safe Child  
	 Abuse Prevention Curriculum for High School Students. Journal of Child & Adolescent Trauma, 14(3), 425–432.  
	 https://doi.org/10.1007/s40653-021-00353-1
Dickman-Burnett, V. (2019). Comprehensive Sexual Violence Prevention: An Interdisciplinary  
	 Dissertation in Four Papers. https://etd.ohiolink.edu/acprod/odb_etd/ws/send_file/ 
	 send?accession=ucin157357369049335&disposition=inline
Dinpanah, H., & Akbarzadeh Pasha, A. (2017). Potential Child Abuse Screening in Emergency Department; a  
	 Diagnostic Accuracy Study. Emergency, 5(1), e8.
Diop, N., Faye, M., Moreau, A., Cabral, J., Benga, H., Cisse, F., Mane, B., Baumgarten, I., & Melching, M. (2004).  
	 The Tostan program: Evaluation of a community based education program in Senegal. Population Council.  
	 https://doi.org/10.31899/rh2.1002
DMSS. (2012). Tender’s Healthy Relationship Education in Schools funded by Comic Relief. DMSS.
Dombert, B., Mokros, A., Brückner, E., Schlegl, V., Antfolk, J., Bäckström, A., Zappalà, A., Osterheider, M., &  
	 Santtila, P. (2013). The Virtual People Set: Developing Computer-Generated Stimuli for the Assessment of  
	 Pedophilic Sexual Interest. Sexual Abuse, 25(6), 557–582. https://doi.org/10.1177/1079063212469062
	 Dos Santos, K. B., Murta, S. G., do Amaral Vinha, L. G., & de Deus, J. S. (2019). Efficacy of a bystander  
	 intervention for preventing dating violence in Brazilian adolescents: Short-term evaluation. Psicologia,  
	 Reflexao e Critica: Revista Semestral Do Departamento de Psicologia Da UFRGS, 32(1), 20. 
	 https://doi.org/10.1186/s41155-019-0133-4
Drach, K. M., Wientzen, J., & Ricci, L. R. (2001). The diagnostic utility of sexual behavior problems in diagnosing 
	 sexual abuse in a forensic child abuse evaluation clinic. Child Abuse & Neglect, 25(4), 489–503. 
	 https://doi.org/10.1016/S0145-2134(01)00222-8
Duffany, A., & Panos, P. T. (2009). Outcome Evaluation of a Group Treatment of Sexually Abused and Reactive 	  
	 Children. Research on Social Work Practice, 19(3), 291–303. https://doi.org/10.1177/1049731508329450
Dunbar, M. S., Dufour, M.-S. K., Lambdin, B., Mudekunye-Mahaka, I., Nhamo, D., & Padian, N. S. (2014). The SHAZ!  
	 Project: Results from a Pilot Randomized Trial of a Structural Intervention to Prevent HIV among Adolescent  
	 Women in Zimbabwe. PLOS ONE, 9(11), e113621. https://doi.org/10.1371/journal.pone.0113621
Edinburgh, L. D., & Saewyc, E. M. (2009). A Novel, Intensive Home-Visiting Intervention for Runaway, Sexually  
	 Exploited Girls. Journal for Specialists in Pediatric Nursing, 14(1), 41–48. 
	 https://doi.org/10.1111/j.1744-6155.2008.00174.x
Edwards, K. M., Banyard, V. L., Sessarego, S. N., Waterman, E. A., Mitchell, K. J., & Chang, H. (2019). Evaluation of  
	 a Bystander-Focused Interpersonal Violence Prevention Program with High School Students. Prevention  
	 Science: The Official Journal of the Society for Prevention Research, 20(4), 488–498. 
	 https://doi.org/10.1007/s11121-019-01000-w
Edwards, K. M., Siller, L., Leader Charge, L., Bordeaux, S., Leader Charge, D., & Herrington, R. (2020). Efficacy of a  
	 Sexual Abuse Prevention Program with Children on an Indian Reservation. Journal of Child Sexual Abuse, 29(8),  
	 900–910. https://doi.org/10.1080/10538712.2020.1847229
Elfreich, M. R., Stevenson, M. C., Sisson, C., Winstead, A. P., & Parmenter, K. M. (2020). Sexual Abuse Disclosure  
	 Mediates the Effect of an Abuse Prevention Program on Substantiation. Child Maltreatment, 25(2), 215–223.  
	 https://doi.org/10.1177/1077559519874884
Elias-Lambert, N., & Black, B. (2012). Love is Not Abuse (LINA). Journal of Technology in Human Services, 30(1),  
	 49–56. https://doi.org/10.1080/15228835.2012.667675
Elias-Lambert, N., Black, B., & Sharma, Y. (2010). Middle School Youth: Satisfaction With and Responses to a  
	 Dating Violence and Sexual Assault Prevention Program. Journal of School Violence, 9(2), 136–153. 
	 https://doi.org/10.1080/15388220903585887
Engel, J., Körner, M., Schuhmann, P., Krüger, T. H. C., & Hartmann, U. (2018). Reduction of Risk Factors for  
	 Pedophilic Sexual Offending. The Journal of Sexual Medicine, 15(11), 1629–1637. 
	 https://doi.org/10.1016/j.jsxm.2018.09.001
Eslek, D., Kızıltepe, R., Yılmaz Irmak, T., Mert, S., & Bozkurt, H. R. (2022). An Evaluation of the “I am Learning to  
	 Protect Myself with Mika” Program Using the “What If” Situations Test. Journal of Child Sexual Abuse, 31(5),  
	 562–576. https://doi.org/10.1080/10538712.2022.2093810
Espelage, D. L., Low, S., Polanin, J. R., & Brown, E. C. (2013). The impact of a middle school program to reduce  

https://doi.org/10.1007/s11121-017-0775-3
https://doi.org/10.1007/s11121-017-0775-3
https://doi.org/10.1257/aer.20201112
https://doi.org/10.1257/aer.20201112
https://doi.org/10.1007/s40653-021-00353-1
https://doi.org/10.1007/s40653-021-00353-1
https://etd.ohiolink.edu/acprod/odb_etd/ws/send_file/send?accession=ucin157357369049335&disposition=inline
https://etd.ohiolink.edu/acprod/odb_etd/ws/send_file/send?accession=ucin157357369049335&disposition=inline
https://etd.ohiolink.edu/acprod/odb_etd/ws/send_file/send?accession=ucin157357369049335&disposition=inline
https://doi.org/10.31899/rh2.1002
https://doi.org/10.31899/rh2.1002
https://doi.org/10.1177/1079063212469062
https://doi.org/10.1177/1079063212469062
https://doi.org/10.1186/s41155-019-0133-4
https://doi.org/10.1186/s41155-019-0133-4
https://doi.org/10.1016/S0145-2134(01)00222-8
https://doi.org/10.1016/S0145-2134(01)00222-8
https://doi.org/10.1177/1049731508329450
https://doi.org/10.1177/1049731508329450
https://doi.org/10.1371/journal.pone.0113621
https://doi.org/10.1371/journal.pone.0113621
https://doi.org/10.1111/j.1744-6155.2008.00174.x
https://doi.org/10.1111/j.1744-6155.2008.00174.x
https://doi.org/10.1007/s11121-019-01000-w
https://doi.org/10.1007/s11121-019-01000-w
https://doi.org/10.1080/10538712.2020.1847229
https://doi.org/10.1080/10538712.2020.1847229
https://doi.org/10.1177/1077559519874884
https://doi.org/10.1177/1077559519874884
https://doi.org/10.1080/15228835.2012.667675
https://doi.org/10.1080/15228835.2012.667675
https://doi.org/10.1080/15388220903585887
https://doi.org/10.1080/15388220903585887
https://doi.org/10.1016/j.jsxm.2018.09.001
https://doi.org/10.1016/j.jsxm.2018.09.001
https://doi.org/10.1080/10538712.2022.2093810
https://doi.org/10.1080/10538712.2022.2093810


PAGE 32

	 aggression, victimization, and sexual violence. The Journal of Adolescent Health: Official Publication of the 	  
	 Society for Adolescent Medicine, 53(2), 180–186. https://doi.org/10.1016/j.jadohealth.2013.02.021
Espelage, D. L., Low, S., Polanin, J. R., & Brown, E. C. (2015). Clinical trial of Second Step© middle-school program:  
	 Impact on aggression & victimization. Journal of Applied Developmental Psychology, 37, 52–63. 
	 https://doi.org/10.1016/j.appdev.2014.11.007
Fay, K. E., & Medway, F. J. (2006). An acquaintance rape education program for students transitioning to high  
	 school. Sex Education, 6(3), 223–236. https://doi.org/10.1080/14681810600836414
Fernández-González, L., Calvete, E., & Sánchez-Álvarez, N. (2020). Efficacy of a Brief Intervention Based on an  
	 Incremental Theory of Personality in the Prevention of Adolescent Dating Violence: A Randomized Controlled  
	 Trial. Psychosocial Intervention, 29(1), 9–18. https://doi.org/10.5093/pi2019a14
Ferrara, P., Gatto, A., Manganelli, N. P., Ianniello, F., Amodeo, M. E., Amato, M., Giardino, I., & Chiaretti, A. (2017).  
	 The impact of an educational program on recognition, treatment and report of child abuse. Italian Journal of  
	 Pediatrics, 43(1), 72. https://doi.org/10.1186/s13052-017-0389-1
Fitriana, R. N., Suryawati, C., & Zubaidah, Z. (2018). Effect of peer education model on knowledge and self-efficacy  
	 of children in the prevention of physical sexual violence. Belitung Nursing Journal, 4(1), 51–57. 
	 https://doi.org/10.33546/bnj.341
Foshee, V. A., Bauman, K. E., Ennett, S. T., Linder, G. F., Benefield, T., & Suchindran, C. (2004). Assessing the Long- 
	 Term Effects of the Safe Dates Program and a Booster in Preventing and Reducing Adolescent Dating Violence  
	 Victimization and Perpetration. American Journal of Public Health, 94(4), 619–624.
	 https://doi.org/10.2105/AJPH.94.4.619
Foshee, V. A., Bauman, K. E., Ennett, S. T., Suchindran, C., Benefield, T., & Linder, G. F. (2005). Assessing the  
	 Effects of the Dating Violence Prevention Program “Safe Dates” Using Random CoefficientRegression Modeling.  
	 Prevention Science, 6(3), 245–258. https://doi.org/10.1007/s11121-005-0007-0
Foshee, V. A., Benefield, T., Dixon, K. S., Chang, L.-Y., Senkomago, V., Ennett, S. T., Moracco, K. E., & Bowling, J.  
	 M. (2015). The Effects of Moms and Teens for Safe Dates: A Dating Abuse Prevention Program for Adolescents  
	 Exposed to Domestic Violence. Journal of Youth and Adolescence, 44(5), 995–1010. 
	 https://doi.org/10.1007/s10964-015-0272-6
Foshee, V. A., McNaughton Reyes, H. L., Ennett, S. T., Cance, J. D., Bauman, K. E., & Bowling, J. M. (2012).  
	 Assessing the Effects of Families for Safe Dates, a Family-Based Teen Dating Abuse Prevention Program. Journal  
	 of Adolescent Health, 51(4), 349–356. https://doi.org/10.1016/j.jadohealth.2011.12.029
Foshee, V., Bauman, K., Green, G., Koch, G., Linder, G., & MacDougall, J. (2000). The Safe Dates program:  
	 1-year follow-up results. American Journal of Public Health, 90(10), 1619–1622. 
	 https://doi.org/10.2105/AJPH.90.10.1619
Fuqua, D. (2008). Safe @ Last: The evaluation of a child sexual abuse prevention  program for elementary  
	 students. Tennessee State University.
Gage, A. J., Honore, J. G., & Deleon, J. (2016). Pilot Test of a Dating Violence-Prevention Curriculum among High  
	 School Students: Emerging Evidence of Effectiveness in a Low-income Country.
Gardner, S. P., & Boellaard, R. (2007). Does Youth Relationship Education Continue to Work After a High School  
	 Class? A Longitudinal Study*. Family Relations, 56(5), 490–500. 
	 https://doi.org/10.1111/j.1741-3729.2007.00476.x
Gibson, L. E., & Leitenberg, H. (2000). Child sexual abuse prevention programs: Do they decrease the occurrence  
	 of child sexual abuse? Child Abuse & Neglect, 24(9), 1115–1125. 
	 https://doi.org/10.1016/S0145-2134(00)00179-4
Gillespie, S. M., Bailey, A., Squire, T., Carey, M. L., Eldridge, H. J., & Beech, A. R. (2018). An Evaluation of a  
� Community-Based Psycho-Educational Program for Users of Child Sexual Exploitation Material. Sexual Abuse,  
	 30(2), 169–191. https://doi.org/10.1177/1079063216639591
Gilliam, M., Jagoda, P., Jaworski, E., Hebert, L. E., Lyman, P., & Wilson, M. C. (2016). “Because if we don’t talk  
	 about it, how are we going to prevent it?”: Lucidity, a narrative-based digital game about sexual violence. Sex  
	 Education, 16(4), 391–404. https://doi.org/10.1080/14681811.2015.1123147
Gonzalez-Guarda, R. M., Guerra, J. E., Cummings, A. A., Pino, K., & Becerra, M. M. (2015). Examining the  
	 Preliminary Efficacy of a Dating Violence Prevention Program for Hispanic Adolescents. The Journal of School  
	 Nursing, 31(6), 411–421. https://doi.org/10.1177/1059840515598843
Grant, B.-J., Shields, R. T., Tabachnick, J., & Coleman, J. (2019). “I Didn’t Know Where To Go”: An Examination of  
	 Stop It Now!’s Sexual Abuse Prevention Helpline. Journal of Interpersonal Violence, 34(20), 4225–4253. 
	 https://doi.org/10.1177/0886260519869237
Green, B. L., Ayoub, C., Bartlett, J. D., Von Ende, A., Furrer, C., Chazan-Cohen, R., Vallotton, C., & Klevens, J. (2014).  
	 The effect of Early Head Start on child welfare system involvement: A first look at longitudinal child  
	 maltreatment outcomes. Children and Youth Services Review, 42, 127–135.

https://doi.org/10.1016/j.jadohealth.2013.02.021
https://doi.org/10.1016/j.jadohealth.2013.02.021
https://doi.org/10.1016/j.appdev.2014.11.007
https://doi.org/10.1016/j.appdev.2014.11.007
https://doi.org/10.1080/14681810600836414
https://doi.org/10.1080/14681810600836414
https://doi.org/10.5093/pi2019a14
https://doi.org/10.5093/pi2019a14
https://doi.org/10.1186/s13052-017-0389-1
https://doi.org/10.1186/s13052-017-0389-1
https://doi.org/10.33546/bnj.341
https://doi.org/10.33546/bnj.341
https://doi.org/10.2105/AJPH.94.4.619
https://doi.org/10.1007/s11121-005-0007-0
https://doi.org/10.1007/s11121-005-0007-0
https://doi.org/10.1007/s10964-015-0272-6
https://doi.org/10.1007/s10964-015-0272-6
https://doi.org/10.1016/j.jadohealth.2011.12.029
https://doi.org/10.1016/j.jadohealth.2011.12.029
https://doi.org/10.2105/AJPH.90.10.1619
https://doi.org/10.2105/AJPH.90.10.1619
https://doi.org/10.1111/j.1741-3729.2007.00476.x
https://doi.org/10.1111/j.1741-3729.2007.00476.x
https://doi.org/10.1016/S0145-2134(00)00179-4
https://doi.org/10.1016/S0145-2134(00)00179-4
https://doi.org/10.1177/1079063216639591
https://doi.org/10.1177/1079063216639591
https://doi.org/10.1080/14681811.2015.1123147
https://doi.org/10.1080/14681811.2015.1123147
https://doi.org/10.1177/1059840515598843
https://doi.org/10.1177/1059840515598843
https://doi.org/10.1177/0886260519869237
https://doi.org/10.1177/0886260519869237


PAGE 33

	  https://doi.org/10.1016/j.childyouth.2014.03.044
Greenbaum, V. J., Dodd, M., & McCracken, C. (2018). A Short Screening Tool to Identify Victims of Child  
	 Sex Trafficking in the Health Care Setting. Pediatric Emergency Care, 34(1), 33. 
	 https://doi.org/10.1097/PEC.0000000000000602
Greenbaum, V. J., Livings, M. S., Lai, B. S., Edinburgh, L., Baikie, P., Grant, S. R., Kondis, J., Petska, H. W., Bowman,  
	 M. J., Legano, L., Kas-Osoka, O., & Self-Brown, S. (2018). Evaluation of a Tool to Identify Child Sex Trafficking  
	 Victims in Multiple Healthcare Settings. Journal of Adolescent Health, 63(6), 745–752.  
	 https://doi.org/10.1016/j.jadohealth.2018.06.032
Guillot-Wright, S. P., Lu, Y., Torres, E. D., Le, V. D., Hall, H. R., & Temple, J. R. (2018). Design and Feasibility of a  
	 School-Based Text Message Campaign to Promote Healthy Relationships. School Mental Health, 10(4), 428–436.  
	 https://doi.org/10.1007/s12310-018-9255-6
Gushwa, M., Bernier, J., & Robinson, D. (2019). Advancing Child Sexual Abuse Prevention in Schools: An  
	 Exploration of the Effectiveness of the Enough! Online Training Program for K-12 Teachers. Journal of Child  
	 Sexual Abuse, 28(2), 144–159. https://doi.org/10.1080/10538712.2018.1477000
Hale, B., Fox, C., & Gadd, D. (2012). Evaluation of three European schools-based domestic violence prevention  
	 education programmes.
Handa, S., Halpern, C. T., Pettifor, A., & Thirumurthy, H. (2014). The Government of Kenya’s Cash Transfer  
	 Program Reduces the Risk of Sexual Debut among Young People Age 15-25. PLOS ONE, 9(1), e85473. 
	 https://doi.org/10.1371/journal.pone.0085473
Hanson, R. K., Broom, I., & Stephenson, M. (2004). Evaluating community sex offender treatment programs: A  
	 12-Year follow-up of 724 offenders. Canadian Journal of Behavioural Science / Revue Canadienne Des Sciences  
	 Du Comportement, 36(2), 87–96. https://doi.org/10.1037/h0087220
Harkins, L., Flak, V. E., Beech, A. R., & Woodhams, J. (2012). Evaluation of a Community-Based Sex Offender  
	 Treatment Program Using a Good Lives Model Approach. Sexual Abuse, 24(6), 519–543. 
	 https://doi.org/10.1177/1079063211429469
Hayward, K. S., & Pehrsson, D. E. (2000). Interdisciplinary Action Supporting Sexual Assault Prevention Efforts  
	 in Rural Elementary Schools. Journal of Community Health Nursing, 17(3), 141–150. 
	 https://doi.org/10.1207/S15327655JCHN1703_02
Hébert, M., Lavoie, F., Piché, C., & Poitras, M. (2001). Proximate effects of a child sexual abuse prevention  
	 program in elementary school children☆,☆☆1. Child Abuse & Neglect, 25(4), 505–522. 
	 https://doi.org/10.1016/S0145-2134(01)00223-X
Henggeler, S. W., Letourneau, E. J., Chapman, J. E., Borduin, C. M., Schewe, P. A., & McCart, M. R. (2009).  
	 Mediators of change for multisystemic therapy with juvenile sexual offenders. Journal of Consulting and Clinical  
	 Psychology, 77(3), 451–462. https://doi.org/10.1037/a0013971
Hickle, K. (2017). Piloting and evaluating the ‘See Me, Hear Me’ Framework for working with Child Sexual  
	 Exploitation.
Hickman, L. J., Setodji, C. M., Jaycox, L. H., Kofner, A., Schultz, D., Barnes-Proby, D., & Harris, R. (2013). Assessing  
	 programs designed to improve outcomes for children exposed to violence: Results from nine randomized  
	 controlled trials. Journal of Experimental Criminology, 9(3), 301–331. 
	 https://doi.org/10.1007/s11292-013-9174-3
Hillenbrand-Gunn, T. L., Heppner, M. J., Mauch, P. A., & Park, H.-J. (2010). Men as Allies: The Efficacy of a  
	 High School Rape Prevention Intervention. Journal of Counseling & Development, 88(1), 43–51. 
	 https://doi.org/10.1002/j.1556-6678.2010.tb00149.x
Holloway, J. L., & Pulido, M. L. (2018). Sexual Abuse Prevention Concept Knowledge: Low Income Children Are  
	 Learning but Still Lagging. Journal of Child Sexual Abuse, 27(6), 642–662. 
	 https://doi.org/10.1080/10538712.2018.1496506
Horn, J. V., Eisenberg, M., Nicholls, C. M., Mulder, J., Webster, S., Paskell, C., Brown, A., Stam, J., Kerr, J., & Jago,  
	 N. (2015). Stop It Now! A Pilot Study Into the Limits and Benefits of a Free Helpline Preventing Child Sexual  
	 Abuse. Journal of Child Sexual Abuse, 24(8), 853–872. https://doi.org/10.1080/10538712.2015.1088914
Huang, S., & Cui, C. (2020). Preventing Child Sexual Abuse Using Picture Books: The Effect of Book Character and  
	 Message Framing. Journal of Child Sexual Abuse, 29(4), 448–467. 
	 https://doi.org/10.1080/10538712.2020.1719449
Hudson, K. (2018). Preventing child sexual abuse through education: The work of Stop it Now! Wales. Journal of  
	 Sexual Aggression, 24(1), 99–113. https://doi.org/10.1080/13552600.2017.1383088
Hurtado, A., Katz, C. L., Ciro, D., Guttfreund, D., & Nosike, D. (2014). Children’s Knowledge of Sexual Abuse  
	 Prevention in El Salvador. Annals of Global Health, 80(2), 103–107. https://doi.org/10.1016/j.aogh.2014.04.004
	 International Justice Mission. (2019). Justice Review. International Justice Mission. 
	 https://ijmstoragelive.blob.core.windows.net/ijmna/documents/IJM-JusticeReview2019-compressed.pdf

https://doi.org/10.1016/j.childyouth.2014.03.044
https://doi.org/10.1016/j.childyouth.2014.03.044
https://doi.org/10.1097/PEC.0000000000000602
https://doi.org/10.1097/PEC.0000000000000602
https://doi.org/10.1016/j.jadohealth.2018.06.032
https://doi.org/10.1016/j.jadohealth.2018.06.032
https://doi.org/10.1007/s12310-018-9255-6
https://doi.org/10.1007/s12310-018-9255-6
https://doi.org/10.1080/10538712.2018.1477000
https://doi.org/10.1080/10538712.2018.1477000
https://doi.org/10.1371/journal.pone.0085473
https://doi.org/10.1371/journal.pone.0085473
https://doi.org/10.1037/h0087220
https://doi.org/10.1037/h0087220
https://doi.org/10.1177/1079063211429469
https://doi.org/10.1177/1079063211429469
https://doi.org/10.1207/S15327655JCHN1703_02
https://doi.org/10.1207/S15327655JCHN1703_02
https://doi.org/10.1016/S0145-2134(01)00223-X
https://doi.org/10.1016/S0145-2134(01)00223-X
https://doi.org/10.1037/a0013971
https://doi.org/10.1037/a0013971
https://doi.org/10.1007/s11292-013-9174-3
https://doi.org/10.1007/s11292-013-9174-3
https://doi.org/10.1002/j.1556-6678.2010.tb00149.x
https://doi.org/10.1002/j.1556-6678.2010.tb00149.x
https://doi.org/10.1080/10538712.2018.1496506
https://doi.org/10.1080/10538712.2018.1496506
https://doi.org/10.1080/10538712.2015.1088914
https://doi.org/10.1080/10538712.2015.1088914
https://doi.org/10.1080/10538712.2020.1719449
https://doi.org/10.1080/10538712.2020.1719449
https://doi.org/10.1080/13552600.2017.1383088
https://doi.org/10.1080/13552600.2017.1383088
https://doi.org/10.1016/j.aogh.2014.04.004
https://doi.org/10.1016/j.aogh.2014.04.004
https://ijmstoragelive.blob.core.windows.net/ijmna/documents/IJM-JusticeReview2019-compressed.pdf
https://ijmstoragelive.blob.core.windows.net/ijmna/documents/IJM-JusticeReview2019-compressed.pdf


PAGE 34

Jaime, M. C. D., Stocking, M., Freire, K., Perkinson, L., Ciaravino, S., & Miller, E. (2016). Using a domestic and  
	 sexual violence prevention advocate to implement a dating violence prevention program with athletes. Health  
	 Education Research, 31(6), 679–696. https://doi.org/10.1093/her/cyw045
Jana, S., Dey, B., Reza-Paul, S., & Steen, R. (2014). Combating human trafficking in the sex trade: Can sex workers  
	 do it better? Journal of Public Health, 36(4), 622–628. https://doi.org/10.1093/pubmed/fdt095
Jaycox, L. H., McCaffrey, D., Eiseman, B., Aronoff, J., Shelley, G. A., Collins, R. L., & Marshall, G. N. (2006). Impact  
	 of a School-Based Dating Violence Prevention Program among Latino Teens: Randomized Controlled  
	 Effectiveness Trial. Journal of Adolescent Health, 39(5), 694–704. 
	 https://doi.org/10.1016/j.jadohealth.2006.05.002
Jemmott, J. B., O’Leary, A., Jemmott, L. S., Ngwane, Z. P., Teitelman, A. M., Makiwane, M. B., & Bellamy, S. L.  
	 (2018). Effect of a Behavioral Intervention on Perpetrating and Experiencing Forced Sex Among South African  
	 Adolescents. JAMA Network Open, 1(4), e181213. https://doi.org/10.1001/jamanetworkopen.2018.1213
Jewkes, R., Gevers, A., Chirwa, E., Mahlangu, P., Shamu, S., Shai, N., & Lombard, C. (2019). RCT evaluation of  
	 Skhokho: A holistic school intervention to prevent gender-based violence among South African Grade 8s. PLOS  
	 ONE, 14(10), e0223562. https://doi.org/10.1371/journal.pone.0223562
Jewkes, R., Nduna, M., Levin, J., Jama, N., Dunkle, K., Puren, A., & Duvvury, N. (2008). Impact of Stepping Stones  
	 on incidence of HIV and HSV-2 and sexual behaviour in rural South Africa: Cluster randomised controlled trial.  
	 BMJ, 337(aug07 1), a506–a506. https://doi.org/10.1136/bmj.a506
Jin, Y., Chen, J., Jiang, Y., & Yu, B. (2017). Evaluation of a sexual abuse prevention education program for school- 
	 age children in China: A comparison of teachers and parents as instructors. Health Education Research, 32(4),  
	 364–373. https://doi.org/10.1093/her/cyx047
Jones, C. (2008). Online games-based child safety environment. Proceedings of the 5th Australasian Conference  
	 on Interactive Entertainment, 1–6. https://doi.org/10.1145/1514402.1514406
Jones, C., Scholes, L., Rolfe, B., & Stieler-Hunt, C. (2020). A serious-game for child sexual abuse prevention: An  
	 evaluation of Orbit. Child Abuse & Neglect, 107, 104569. https://doi.org/10.1016/j.chiabu.2020.104569
Jones, K. A., Tancredi, D. J., Abebe, K. Z., Paglisotti, T., & Miller, E. (2021). Cases of Sexual Assault Prevented in an  
	 Athletic Coach-Delivered Gender Violence Prevention Program. Prevention Science, 22(4), 504–508. 
	 https://doi.org/10.1007/s11121-021-01210-1
Joppa, M. C., Rizzo, C. J., Nieves, A. V., & Brown, L. K. (2016). Pilot Investigation of the Katie Brown Educational  
	 Program: A School-Community Partnership. Journal of School Health, 86(4), 288–297. 
	 https://doi.org/10.1111/josh.12378
Jordan, J., & Mossman, E. (2018). “Back Off Buddy, This Is My Body, Not Yours”: Empowering Girls Through Self- 
	 Defense. Violence Against Women, 24(13), 1591–1613. https://doi.org/10.1177/1077801217741217
Jouriles, E. N., McDonald, R., Rosenfield, D., & Sargent, K. S. (2019). Increasing bystander behavior to prevent  
	 adolescent relationship violence: A randomized controlled trial. Journal of Consulting and Clinical Psychology,  
	 87(1), 3–15. https://doi.org/10.1037/ccp0000355
Jouriles, E. N., Rosenfield, D., Yule, K., Sargent, K. S., & McDonald, R. (2016). Predicting High-School Students’  
	 Bystander Behavior in Simulated Dating Violence Situations. Journal of Adolescent Health, 58(3), 345–351.  
	 https://doi.org/10.1016/j.jadohealth.2015.11.009
Kaljee, L., Zhang, L., Langhaug, L., Munjile, K., Tembo, S., Menon, A., Stanton, B., Li, X., & Malungo, J. (2017). A  
	 randomized-control trial for the teachers’ diploma programme on psychosocial care, support and protection in  
	 Zambian government primary schools. Psychology, Health & Medicine, 22(4), 381–392. 
	 https://doi.org/10.1080/13548506.2016.1153682
Kaltiso, S.-A. O., Greenbaum, V. J., Agarwal, M., McCracken, C., Zmitrovich, A., Harper, E., & Simon, H. K. (2018).  
	 Evaluation of a Screening Tool for Child Sex Trafficking Among Patients With High-Risk Chief Complaints in  
	 a Pediatric Emergency Department. Academic Emergency Medicine, 25(11), 1193–1203. 
	 https://doi.org/10.1111/acem.13497
Kan, M. L., Palen, L.-A., Hill, J. L., Herrman, J. W., Williams, J. D., & Feinberg, M. E. (2021). Preventing Intimate  
	 Partner Violence Among Teen Mothers: A Pilot Study. Journal of Child and Family Studies, 30(1), 87–97. \		
	 https://doi.org/10.1007/s10826-020-01831-0
Kangwana, B., Austrian, K., Soler-Hampejsek, E., Maddox, N., Sapire, R. J., Wado, Y. D., Abuya, B., Muluve, E.,  
	 Mbushi, F., Koech, J., & Maluccio, J. A. (2022). Impacts of multisectoral cash plus programs after four years in an  
	 urban informal settlement: Adolescent Girls Initiative-Kenya (AGI-K) randomized trial. PLOS ONE, 17(2),  
	 e0262858. https://doi.org/10.1371/journal.pone.0262858
Kantor. (n.d.). Evaluation of Prevent Child Abuse Vermont’s SAFE-T Program. Google Docs. Retrieved August 28,  
	 2025, from https://drive.google.com/file/d/1HN_c9TJv5ag6aIntMfGF195zJXxTKDWa/view?usp=embed_facebook
Karakosta, O. (2015). The Effectiveness of the ISOTP with Juvenile Sex Offenders in Residential Care. Regent 
University.

https://doi.org/10.1093/her/cyw045
https://doi.org/10.1093/her/cyw045
https://doi.org/10.1093/pubmed/fdt095
https://doi.org/10.1093/pubmed/fdt095
https://doi.org/10.1016/j.jadohealth.2006.05.002
https://doi.org/10.1016/j.jadohealth.2006.05.002
https://doi.org/10.1001/jamanetworkopen.2018.1213
https://doi.org/10.1001/jamanetworkopen.2018.1213
https://doi.org/10.1371/journal.pone.0223562
https://doi.org/10.1371/journal.pone.0223562
https://doi.org/10.1136/bmj.a506
https://doi.org/10.1136/bmj.a506
https://doi.org/10.1093/her/cyx047
https://doi.org/10.1093/her/cyx047
https://doi.org/10.1145/1514402.1514406
https://doi.org/10.1145/1514402.1514406
https://doi.org/10.1016/j.chiabu.2020.104569
https://doi.org/10.1016/j.chiabu.2020.104569
https://doi.org/10.1007/s11121-021-01210-1
https://doi.org/10.1007/s11121-021-01210-1
https://doi.org/10.1111/josh.12378
https://doi.org/10.1111/josh.12378
https://doi.org/10.1177/1077801217741217
https://doi.org/10.1177/1077801217741217
https://doi.org/10.1037/ccp0000355
https://doi.org/10.1037/ccp0000355
https://doi.org/10.1016/j.jadohealth.2015.11.009
https://doi.org/10.1016/j.jadohealth.2015.11.009
https://doi.org/10.1080/13548506.2016.1153682
https://doi.org/10.1080/13548506.2016.1153682
https://doi.org/10.1111/acem.13497
https://doi.org/10.1111/acem.13497
https://doi.org/10.1007/s10826-020-01831-0
https://doi.org/10.1007/s10826-020-01831-0
https://doi.org/10.1371/journal.pone.0262858
https://doi.org/10.1371/journal.pone.0262858
https://drive.google.com/file/d/1HN_c9TJv5ag6aIntMfGF195zJXxTKDWa/view?usp=embed_facebook
https://drive.google.com/file/d/1HN_c9TJv5ag6aIntMfGF195zJXxTKDWa/view?usp=embed_facebook


PAGE 35

Kearney, S., Gleeson, C., & Leung, L. (2016). Respectful Relationships Education In Schools: The Beginnings of  
	 Change. Final Evaluation Report. Our Watch.
Keller, J., Mboya, B. O., Sinclair, J., Githua, O. W., Mulinge, M., Bergholz, L., Paiva, L., Golden, N. H., & Kapphahn,  
	 C. (2017). A 6-Week School Curriculum Improves Boys’ Attitudes and Behaviors Related to Gender-Based  
	 Violence in Kenya. Journal of Interpersonal Violence, 32(4), 535–557.  
	 https://doi.org/10.1177/0886260515586367
Kemer, D., & İşler Dalgıç, A. (2022). Effectiveness of Sexual Abuse Prevention Training Program Developed by  
	 Creative Drama for Preschoolers: An Experimental Study. Journal of Child Sexual Abuse, 31(1), 9–32. 
	 https://doi.org/10.1080/10538712.2021.1994504
Kenny, M. C. (2009). Child Sexual Abuse Prevention: Psychoeducational Groups for Preschoolers and Their  
	 Parents. The Journal for Specialists in Group Work, 34(1), 24–42. https://doi.org/10.1080/01933920802600824
Kenny, M. C., Bennett, K. D., Dougery, J., & Steele, F. (2013). Teaching General Safety and Body Safety Training  
	 Skills to a Latino Preschool Male with Autism. Journal of Child and Family Studies, 22(8), 1092–1102. 
	 https://doi.org/10.1007/s10826-012-9671-4
Kenny, M. C., Wurtele, S. K., & Alonso, L. (2012). Evaluation of a Personal Safety Program with Latino  
	 Preschoolers. Journal of Child Sexual Abuse, 21(4), 368–385. https://doi.org/10.1080/10538712.2012.675426
Kernsmith, P. D., & Hernandez-Jozefowicz, D. M. (2011). A Gender-Sensitive Peer Education Program for Sexual  
	 Assault Prevention in the Schools. Children & Schools, 33(3), 146–157. https://doi.org/10.1093/cs/33.3.146
Kerpelman, J. L., Pittman, J. F., Adler-Baeder, F., Eryigit, S., & Paulk, A. (2009). Evaluation of a statewide youth- 
	 focused relationships education curriculum. Journal of Adolescence, 32(6), 1359–1370. 
	 https://doi.org/10.1016/j.adolescence.2009.04.006
Kervin, D., & Obinna, J. (2010). Youth Action Strategies in the Primary Prevention of Teen Dating Violence. Journal  
	 of Family Social Work, 13(4), 362–374. https://doi.org/10.1080/10522158.2010.492499
Khoori, E., Gholamfarkhani, S., Tatari, M., & Wurtele, S. K. (2020). Parents as Teachers: Mothers’ Roles in Sexual  
	 Abuse Prevention Education in Gorgan, Iran. Child Abuse & Neglect, 109, 104695.
	  https://doi.org/10.1016/j.chiabu.2020.104695
Kilburn, K. N., Pettifor, A., Edwards, J. K., Selin, A., Twine, R., MacPhail, C., Wagner, R., Hughes, J. P., Wang,  
	 J., & Kahn, K. (2018). Conditional cash transfers and the reduction in partner violence for young women: An  
	 investigation of causal pathways using evidence from a randomized experiment in South Africa (HPTN 068).  
	 Journal of the International AIDS Society, 21(S1), e25043. https://doi.org/10.1002/jia2.25043
Kim, S., Nickerson, A., Livingston, J. A., Dudley, M., Manges, M., Tulledge, J., & Allen, K. (2019). Teacher  
	 Outcomes from the Second Step Child Protection Unit: Moderating Roles of Prior Preparedness, and Treatment  
	 Acceptability. Journal of Child Sexual Abuse, 28(6), 726–744. https://doi.org/10.1080/10538712.2019.1620397
Kim, S.-J., & Kang, K.-A. (2017). Effects of the Child Sexual Abuse Prevention Education (C-SAPE) Program on South  
	 Korean Fifth-Grade Students’ Competence in Terms of Knowledge and Self-Protective Behaviors. The Journal of  
	 School Nursing, 33(2), 123–132. https://doi.org/10.1177/1059840516664182
Kim, Y.-R. (2016). Evaluation of a Sexual Abuse Prevention Program for Children with Intellectual Disabilities.  
	 Behavioral Interventions, 31(2), 195–209. https://doi.org/10.1002/bin.1439
Kızıltepe, R., Eslek, D., Irmak, T. Y., & Güngör, D. (2022). “I am Learning to Protect Myself with Mika:” A Teacher- 
	 based Child Sexual Abuse Prevention Program in Turkey. Journal of Interpersonal Violence, 37(11–12),  
	 NP10220–NP10244. https://doi.org/10.1177/0886260520986272
Klapwijk, J., Melendez-Torres, G. J., Ornellas, A., Wambura, M., Chetty, A. N., Baerecke, L., Wamoyi, J., & Cluver, L.  
	 D. (2024). A hybrid digital parenting programme to prevent abuse of adolescents in Tanzania: Statistical analysis  
	 plan for a pragmatic cluster randomised controlled trial. Trials, 25(1), 446. 
	 https://doi.org/10.1186/s13063-024-08292-6
Knox, M. S., Pelletier, H., & Vieth, V. (2014). Effects of medical student training in child advocacy and child abuse  
	 prevention and intervention. Psychological Trauma: Theory, Research, Practice, and Policy, 6(2), 129–133.  
	 https://doi.org/10.1037/a0031743
Ko, S. F., & Cosden, M. A. (2001). Do elementary school-based child abuse prevention programs work?  
	 A high school follow-up. Psychology in the Schools, 38(1), 57–66. 
	 https://doi.org/10.1002/1520-6807(200101)38:1%253C57::AID-PITS6%253E3.0.CO;2-W
Krahé, B., & Knappert, L. (2009). A group-randomized evaluation of a theatre-based sexual abuse prevention  
	 programme for primary school children in Germany. Journal of Community & Applied Social Psychology, 19(4),  
	 321–329. https://doi.org/10.1002/casp.1009
Kucuk, S., Platin, N., & Erdem, E. (2017). Increasing awareness of protection from sexual abuse in children  
	 with mild intellectual disabilities: An education study. Applied Nursing Research, 38, 153–158. 
	 https://doi.org/10.1016/j.apnr.2017.10.016

https://doi.org/10.1177/0886260515586367
https://doi.org/10.1177/0886260515586367
https://doi.org/10.1080/10538712.2021.1994504
https://doi.org/10.1080/10538712.2021.1994504
https://doi.org/10.1080/01933920802600824
https://doi.org/10.1080/01933920802600824
https://doi.org/10.1007/s10826-012-9671-4
https://doi.org/10.1007/s10826-012-9671-4
https://doi.org/10.1080/10538712.2012.675426
https://doi.org/10.1080/10538712.2012.675426
https://doi.org/10.1093/cs/33.3.146
https://doi.org/10.1093/cs/33.3.146
https://doi.org/10.1016/j.adolescence.2009.04.006
https://doi.org/10.1016/j.adolescence.2009.04.006
https://doi.org/10.1080/10522158.2010.492499
https://doi.org/10.1080/10522158.2010.492499
https://doi.org/10.1016/j.chiabu.2020.104695
https://doi.org/10.1016/j.chiabu.2020.104695
https://doi.org/10.1002/jia2.25043
https://doi.org/10.1002/jia2.25043
https://doi.org/10.1080/10538712.2019.1620397
https://doi.org/10.1080/10538712.2019.1620397
https://doi.org/10.1177/1059840516664182
https://doi.org/10.1177/1059840516664182
https://doi.org/10.1002/bin.1439
https://doi.org/10.1002/bin.1439
https://doi.org/10.1177/0886260520986272
https://doi.org/10.1177/0886260520986272
https://doi.org/10.1186/s13063-024-08292-6
https://doi.org/10.1186/s13063-024-08292-6
https://doi.org/10.1037/a0031743
https://doi.org/10.1037/a0031743
https://doi.org/10.1002/1520-6807(200101)38:1%253C57::AID-PITS6%253E3.0.CO;2-W
https://doi.org/10.1002/1520-6807(200101)38:1%253C57::AID-PITS6%253E3.0.CO;2-W
https://doi.org/10.1002/casp.1009
https://doi.org/10.1002/casp.1009
https://doi.org/10.1016/j.apnr.2017.10.016
https://doi.org/10.1016/j.apnr.2017.10.016


PAGE 36

Lam, S., Zwart, C., Chahal, I., Lane, D., & Cummings, H. (2018). Preventing violence against children in schools:  
	 Contributions from the Be Safe program in Sri Lanka. Child Abuse & Neglect, 76, 129–137. 
	 https://doi.org/10.1016/j.chiabu.2017.10.016
Lambie, I., & Stewart, M. W. (2012). Community Solutions for the Community’s Problem: An Evaluation of Three  
	 New Zealand Community-Based Treatment Programs for Child Sexual Offenders. International Journal of  
	 Offender Therapy and Comparative Criminology, 56(7), 1022–1036. 
	 https://doi.org/10.1177/0306624X11420099
Landgren, V., Malki, K., Bottai, M., Arver, S., & Rahm, C. (2020). Effect of Gonadotropin-Releasing Hormone  
	 Antagonist on Risk of Committing Child Sexual Abuse in Men With Pedophilic Disorder: A Randomized Clinical  
	 Trial. JAMA Psychiatry, 77(9), 897–905. https://doi.org/10.1001/jamapsychiatry.2020.0440
Lee, Y. H., & Hwang, W. J. (2016). Effects of Sexual Abuse Prevention Education Program on Sexual Knowledge and  
	 Attitude among Elementary School Students. Journal of Korean Academy of Community Health Nursing, 27(2),  
	 132. https://doi.org/10.12799/jkachn.2016.27.2.132
Letourneau, E. J., Henggeler, S. W., Borduin, C. M., Schewe, P. A., McCart, M. R., Chapman, J. E., & Saldana, L.  
	 (2009). Multisystemic Therapy for Juvenile Sexual Offenders: 1-Year Results from a Randomized Effectiveness  
	 Trial. Journal of Family Psychology : JFP : Journal of the Division of Family Psychology of the American  
	 Psychological Association (Division 43), 23(1), 89–102. https://doi.org/10.1037/a0014352
Letourneau, E. J., Henggeler, S. W., McCart, M. R., Borduin, C. M., Schewe, P. A., & Armstrong, K. S. (2013). Two- 
	 Year Follow-up of a Randomized Effectiveness Trial Evaluating MST for Juveniles Who Sexually Offend. Journal  
	 of Family Psychology : JFP : Journal of the Division of Family Psychology of the American Psychological  
	 Association (Division 43), 27(6), 978–985. https://doi.org/10.1037/a0034710
Letourneau, E. J., Nietert, P. J., & Rheingold, A. A. (2016). Initial Assessment of Stewards of Children Program  
	 Effects on Child Sexual Abuse Reporting Rates in Selected South Carolina Counties. Child Maltreatment, 21(1),  
	 74–79. https://doi.org/10.1177/1077559515615232
Levenson, J. S., & Grady, M. D. (2019). “I Could Never Work With Those People . . . ”: Secondary Prevention of  
	 Child Sexual Abuse Via a Brief Training for Therapists About Pedophilia. Journal of Interpersonal Violence,  
	 34(20), 4281–4302. https://doi.org/10.1177/0886260519869238
Levesque, D. A., Johnson, J. L., Welch, C. A., Prochaska, J. M., & Paiva, A. L. (2016). Teen dating violence  
	 prevention: Cluster-randomized trial of Teen Choices, an online, stage-based program for healthy, nonviolent  
	 relationships. Psychology of Violence, 6(3), 421–432. https://doi.org/10.1037/vio0000049
Lotvonen, M., & Mashwama, S. (2019). Sexual Violence in Schools South Africa Project: Gauteng and Limpopo  
	 Provinces. ActionAid.
Louwers, E. C. F. M., Korfage, I. J., Affourtit, M. J., Ruige, M., van den Elzen, A. P. M., de Koning, H. J., & Moll, H.  
	 A. (2014). Accuracy of a screening instrument to identify potential child abuse in emergency departments. Child  
	 Abuse & Neglect, 38(7), 1275–1281. https://doi.org/10.1016/j.chiabu.2013.11.005
Lynch, A. (2014). Twilight, True Love and You: A Bibliotherapy Approach to Preventing Dating Abuse in Adolescent  
	 Girls. University of Surrey.
Madrid, B. J., Lopez, G. D., Dans, L. F., Fry, D. A., Duka-Pante, F. G. H., & Muyot, A. T. (2020). Safe schools for  
� teens: Preventing sexual abuse of urban poor teens, proof-of-concept study - Improving teachers’ and students’  
	 knowledge, skills and attitudes. Heliyon, 6(6), e04080. https://doi.org/10.1016/j.heliyon.2020.e04080
Malamsha, M. P., Sauli, E., & Luhanga, E. T. (2021). Development and Validation of a Mobile Game for Culturally  
	 Sensitive Child Sexual Abuse Prevention Education in Tanzania: Mixed Methods Study. JMIR Serious Games,  
	 9(4), e30350. https://doi.org/10.2196/30350
Maleki, Z., Damghanian, M., Rad, M., & Farnam, F. (2023). Knowledge, Skills, and Self-Disclosure Following a  
	 Sexual Abuse Prevention Program Among Iranian Preschoolers: A Cluster Quasi-Experimental Controlled Study.  
	 Journal of Interpersonal Violence, 38(9–10), 6346–6365. https://doi.org/10.1177/08862605221133306
Malo-Juvera, V. (2014). Speak: The Effect of Literary Instruction on Adolescents’ Rape Myth Acceptance. Research  
	 in the Teaching of English, 48(4), 407–427. https://doi.org/10.58680/rte201425160
Man-Ging, C. I., Böhm, B., Fuchs, K. A., Witte, S., & Frick, E. (2015). Improving Empathy in the Prevention of Sexual  
	 Abuse Against Children and Youngsters. Journal of Child Sexual Abuse, 24(7), 796–815. 
	 https://doi.org/10.1080/10538712.2015.1077366
Maphosa, B. C. (2017). Reducing gender-based violence: An action research among Zimbabwean youth. Durban  
	 University of Techology.
Marcum, C. D., Higgins, G. E., Freiburger, T. L., & Ricketts, M. L. (2010). Policing Possession of Child Pornography  
	 Online: Investigating the Training and Resources Dedicated to the Investigation of Cyber Crime. International  
	 Journal of Police Science & Management, 12(4), 516–525. https://doi.org/10.1350/ijps.2010.12.4.201
Marcum, C. D., Higgins, G. E., Ricketts, M. L., & Freiburger, T. L. (2011). An Assessment of the Training and  
	 Resources Dedicated Nationally to Investigation of the Production of Child Pornography. Policing: A Journal of  

https://doi.org/10.1016/j.chiabu.2017.10.016
https://doi.org/10.1016/j.chiabu.2017.10.016
https://doi.org/10.1177/0306624X11420099
https://doi.org/10.1177/0306624X11420099
https://doi.org/10.1001/jamapsychiatry.2020.0440
https://doi.org/10.1001/jamapsychiatry.2020.0440
https://doi.org/10.12799/jkachn.2016.27.2.132
https://doi.org/10.12799/jkachn.2016.27.2.132
https://doi.org/10.1037/a0014352
https://doi.org/10.1037/a0014352
https://doi.org/10.1037/a0034710
https://doi.org/10.1037/a0034710
https://doi.org/10.1177/1077559515615232
https://doi.org/10.1177/1077559515615232
https://doi.org/10.1177/0886260519869238
https://doi.org/10.1177/0886260519869238
https://doi.org/10.1037/vio0000049
https://doi.org/10.1037/vio0000049
https://doi.org/10.1016/j.chiabu.2013.11.005
https://doi.org/10.1016/j.chiabu.2013.11.005
https://doi.org/10.1016/j.heliyon.2020.e04080
https://doi.org/10.1016/j.heliyon.2020.e04080
https://doi.org/10.2196/30350
https://doi.org/10.2196/30350
https://doi.org/10.1177/08862605221133306
https://doi.org/10.1177/08862605221133306
https://doi.org/10.58680/rte201425160
https://doi.org/10.58680/rte201425160
https://doi.org/10.1080/10538712.2015.1077366
https://doi.org/10.1080/10538712.2015.1077366
https://doi.org/10.1350/ijps.2010.12.4.201
https://doi.org/10.1350/ijps.2010.12.4.201


PAGE 37

	 Policy and Practice, 5(1), 23–32. https://doi.org/10.1093/police/paq057
Marques, J. K., Wiederanders, M., Day, D. M., Nelson, C., & Van Ommeren, A. (2005). Effects of a Relapse  
	 Prevention Program on Sexual Recidivism: Final Results From California’s Sex Offender Treatment and  
	 Evaluation Project (SOTEP). Sexual Abuse, 17(1), 79–107. https://doi.org/10.1177/107906320501700108
Marshall, L. E., Marshall, W. L., Fernandez, Y. M., Malcolm, P. B., & Moulden, H. M. (2008). The Rockwood  
	 Preparatory Program for Sexual Offenders: Description and Preliminary Appraisal. Sexual Abuse, 20(1), 25–42.  
	 https://doi.org/10.1177/1079063208314818
Marshall, W. L., & Fernandez, Y. M. (n.d.). Phallometric testing with sexual offenders: Limits to its value. Clinical  
	 Psychology Review. https://doi.org/10.1016/S0272-7358(99)00013-6
Martin, J., Riazi, H., Firoozi, A., & Nasiri, M. (2020). A sex education program for teachers of preschool children: A  
	 quasi-experimental study in Iran. BMC Public Health, 20(1), 692. https://doi.org/10.1186/s12889-020-08826-y
Mataraarachchi, D., Buddhika Mahesh, P. K., Pathirana, T. E. A., & Vithana, P. V. S. C. (2024). Development and  
	 implementation of a worksite-based intervention to improve mothers’ knowledge, attitudes, and skills  
	 in sharing information with their adolescent daughters on preventing sexual violence: Lessons learned in a  
	 developing setting, Sri Lanka. BMC Public Health, 24(1), 983. https://doi.org/10.1186/s12889-024-18416-x
Mateos Inchaurrondo, A., Urrea Monclus, A., Llanes Ordonez, J., & Cojocaru, D. (2020). A Pilot Study on the  
	 Implementation of the GENER@T Program. Revista de Cercetare Si Interventie Sociala, 68, 32–52. 
	 https://doi.org/10.33788/rcis.68.3
Mathe, S. (2014). The responsiveness of sexual offenders to a therapeutic group work programme at Westville  
	 Medium B Prison. Social Work/Maatskaplike Werk, 43(4). https://doi.org/10.15270/43-4-267
Mathews, B., Yang, C., Lehman, E. B., Mincemoyer, C., Verdiglione, N., & Levi, B. H. (2017). Educating early  
	 childhood care and education providers to improve knowledge and attitudes about reporting child  
	 maltreatment: A randomized controlled trial. PLOS ONE, 12(5), e0177777. 
	 https://doi.org/10.1371/journal.pone.0177777
Mathews, C., Eggers, S. M., Townsend, L., Aarø, L. E., de Vries, P. J., Mason-Jones, A. J., De Koker, P., McClinton  
	 Appollis, T., Mtshizana, Y., Koech, J., Wubs, A., & De Vries, H. (2016). Effects of PREPARE, a Multi-component,  
	 School-Based HIV and Intimate Partner Violence (IPV) Prevention Programme on Adolescent Sexual Risk  
	 Behaviour and IPV: Cluster Randomised Controlled Trial. AIDS and Behavior, 20(9), 1821–1840. 
	 https://doi.org/10.1007/s10461-016-1410-1
Mathur, S., Mishra, R., Mahapatra, B., Heck, C. J., & Okal, J. (2022). Assessing layered HIV prevention  
	 programming: Optimizing outcomes for adolescent girls and young women. AIDS, 36(Supplement 1), S75.  
	 https://doi.org/10.1097/QAD.0000000000003242
Maxwell, C., Chase, E., Warwick, I., & Aggleton, P. (2010). Preventing violence, promoting equality: A whole-	  
	 school approach. WOMANKIND Worldwide. 
	 https://www.academia.edu/1397008/Preventing_violence_promoting_equality_a_whole_school_approach
McElearney, A., Brennan-Wilson, A., Murphy, C., Stephenson, P., & Bunting, B. (2018). Cluster randomised  
	 controlled trial of ‘whole school’ child maltreatment prevention programme in primary schools in Northern  
	 Ireland: Study protocol for Keeping Safe. BMC Public Health, 18(1), 590. 
	 https://doi.org/10.1186/s12889-018-5492-8
McGrath, R. J., Cumming, G., Livingston, J. A., & Hoke, S. E. (2003). Outcome of a Treatment Program for  
	 Adult Sex Offenders: From Prison to Community. Journal of Interpersonal Violence, 18(1), 3–17. 
	 https://doi.org/10.1177/0886260502238537
McLeod, D. A., Jones, R., & Cramer, E. P. (2015). An Evaluation of a School-based, Peer-facilitated, Healthy  
	 Relationship Program for At-Risk Adolescents. Children & Schools, 37(2), 108–116. 
	 https://doi.org/10.1093/cs/cdv006
McMahon-Howard, J., & Reimers, B. (2013). An evaluation of a child welfare training program on the commercial  
	 sexual exploitation of children (CSEC). Evaluation and Program Planning, 40, 1–9. 
	 https://doi.org/10.1016/j.evalprogplan.2013.04.002
Meiksin, R., Crichton, J., Dodd, M., Morgan, G. S., Williams, P., Willmott, M., Allen, E., Tilouche, N., Sturgess, J.,  
	 Morris, S., Barter, C., Young, H., Melendez-Torres, G. J., Taylor, B., Reyes, H. L. M., Elbourne, D., Sweeting, H.,  
	 Hunt, K., Ponsford, R., … Bonell, C. (2020). A school intervention for 13- to 15-year-olds to prevent dating and  
	 relationship violence: The Project Respect pilot cluster RCT. NIHR Journals Library. 
	 http://www.ncbi.nlm.nih.gov/books/NBK555436/
Meraviglia, M. G., Becker, H., Rosenbluth, B., Sanchez, E., & Robertson, T. (2003). The Expect Respect Project:  
	 Creating a Positive Elementary School Climate. Journal of Interpersonal Violence, 18(11), 1347–1360.  
	 https://doi.org/10.1177/0886260503257457
Merrill, K. G., Merrill, J. C., Hershow, R. B., Barkley, C., Rakosa, B., DeCelles, J., & Harrison, A. (2018). Linking at-risk  
	 South African girls to sexual violence and reproductive health services: A mixed-methods assessment of a  

https://doi.org/10.1093/police/paq057
https://doi.org/10.1093/police/paq057
https://doi.org/10.1177/107906320501700108
https://doi.org/10.1177/107906320501700108
https://doi.org/10.1177/1079063208314818
https://doi.org/10.1177/1079063208314818
https://doi.org/10.1016/S0272-7358(99)00013-6
https://doi.org/10.1016/S0272-7358(99)00013-6
https://doi.org/10.1186/s12889-020-08826-y
https://doi.org/10.1186/s12889-020-08826-y
https://doi.org/10.1186/s12889-024-18416-x
https://doi.org/10.1186/s12889-024-18416-x
https://doi.org/10.33788/rcis.68.3
https://doi.org/10.33788/rcis.68.3
https://doi.org/10.15270/43-4-267
https://doi.org/10.15270/43-4-267
https://doi.org/10.1371/journal.pone.0177777
https://doi.org/10.1371/journal.pone.0177777
https://doi.org/10.1007/s10461-016-1410-1
https://doi.org/10.1007/s10461-016-1410-1
https://doi.org/10.1097/QAD.0000000000003242
https://doi.org/10.1097/QAD.0000000000003242
https://www.academia.edu/1397008/Preventing_violence_promoting_equality_a_whole_school_approach
https://www.academia.edu/1397008/Preventing_violence_promoting_equality_a_whole_school_approach
https://doi.org/10.1186/s12889-018-5492-8
https://doi.org/10.1186/s12889-018-5492-8
https://doi.org/10.1177/0886260502238537
https://doi.org/10.1177/0886260502238537
https://doi.org/10.1093/cs/cdv006
https://doi.org/10.1093/cs/cdv006
https://doi.org/10.1016/j.evalprogplan.2013.04.002
https://doi.org/10.1016/j.evalprogplan.2013.04.002
http://www.ncbi.nlm.nih.gov/books/NBK555436/
http://www.ncbi.nlm.nih.gov/books/NBK555436/
https://doi.org/10.1177/0886260503257457
https://doi.org/10.1177/0886260503257457


PAGE 38

	 soccer-based HIV prevention program and pilot SMS campaign. Evaluation and Program Planning, 70, 12–24.  
	 https://doi.org/10.1016/j.evalprogplan.2018.04.010
Mews, A., Di Bella, L., & Purver, M. (2017). Impact Evaluation of the Prison-based Core Sex Offender Treatment  
	 Programme. Ministry of Justice Analytical Services.
Middleton, D., Mandeville-Norden, R., & Hayes, E. (2009). Does treatment work with internet sex offenders?  
� Emerging findings from the Internet Sex Offender Treatment Programme (i-SOTP). Journal of Sexual Aggression,  
	 15(1), 5–19. https://doi.org/10.1080/13552600802673444
Miller, E., Das, M., Tancredi, D. J., McCauley, H. L., Virata, M. C. D., Nettiksimmons, J., O’Connor, B., Ghosh, S., &  
	 Verma, R. (2014). Evaluation of a Gender-Based Violence Prevention Program for Student Athletes in Mumbai,  
	 India. Journal of Interpersonal Violence, 29(4), 758–778. https://doi.org/10.1177/0886260513505205
Miller, E., Jones, K. A., Ripper, L., Paglisotti, T., Mulbah, P., & Abebe, K. Z. (2020). An Athletic Coach-Delivered  
	 Middle School Gender Violence Prevention Program: A Cluster Randomized Clinical Trial. JAMA Pediatrics,  
	 174(3), 241–249. https://doi.org/10.1001/jamapediatrics.2019.5217
Miller, E., Tancredi, D. J., McCauley, H. L., Decker, M. R., Virata, M. C. D., Anderson, H. A., O’Connor, B., &  
� Silverman, J. G. (2013). One-Year Follow-Up of a Coach-Delivered Dating Violence Prevention Program: A Cluster  
	 Randomized Controlled Trial. American Journal of Preventive Medicine, 45(1), 108–112. 
	 https://doi.org/10.1016/j.amepre.2013.03.007
Miller, E., Tancredi, D. J., McCauley, H. L., Decker, M. R., Virata, M. C. D., Anderson, H. A., Stetkevich, N., Brown,  
	 E. W., Moideen, F., & Silverman, J. G. (2012). “Coaching Boys into Men”: A Cluster-Randomized Controlled Trial  
	 of a Dating Violence Prevention Program. Journal of Adolescent Health, 51(5), 431–438. 
	 https://doi.org/10.1016/j.jadohealth.2012.01.018
Miller, S., Williams, J., Cutbush, S., Gibbs, D., Clinton-Sherrod, M., & Jones, S. (2015). Evaluation of the Start Strong  
	 Initiative: Preventing Teen Dating Violence and Promoting Healthy Relationships Among Middle School  
	 Students. Journal of Adolescent Health, 56(2), S14–S19. https://doi.org/10.1016/j.jadohealth.2014.11.003
Moon, K. J., Park, K. M., & Sung, Y. (2017). Sexual Abuse Prevention Mobile Application (SAP_MobAPP) for  
	 Primary School Children in Korea. Journal of Child Sexual Abuse, 26(5), 573–589. 
	 https://doi.org/10.1080/10538712.2017.1313350
Moor, A. (2011). The Efficacy of a High School Rape Prevention Program in Israel. Violence & Victims, 26(3),  
	 283–295. https://doi.org/10.1891/0886-6708.26.3.283
Moreno-Manso, J. M., Sánchez, M. E. G.-B., & Blázquez-Alonso, M. (2014). Application of a child abuse prevention  
	 programme in an educational context. Anales de Psicología / Annals of Psychology, 30(3), 1014–1024.
	  https://doi.org/10.6018/analesps.30.3.154231
Morris, M. C., Kouros, C. D., Janecek, K., Freeman, R., Mielock, A., & Garber, J. (2017). Community-level  
	 moderators of a school-based childhood sexual assault prevention program. Child Abuse & Neglect, 63, 295– 
	 306. https://doi.org/10.1016/j.chiabu.2016.10.005
Moynihan, M. M., Banyard, V. L., Cares, A. C., Potter, S. J., Williams, L. M., & Stapleton, J. G. (2015). Encouraging  
� Responses in Sexual and Relationship Violence Prevention: What Program Effects Remain 1 Year Later? Journal of  
	 Interpersonal Violence, 30(1), 110–132. https://doi.org/10.1177/0886260514532719
Muck, C., Schiller, E.-M., Zimmermann, M., & Kärtner, J. (2021). Preventing Sexual Violence in Adolescence:  
	 Comparison of a Scientist-Practitioner Program and a Practitioner Program Using a Cluster-Randomized Design.  
	 Journal of Interpersonal Violence, 36(3–4), NP1913-1940NP. https://doi.org/10.1177/0886260518755488
Müller, A. R., Röder, M., & Fingerle, M. (2014). Child sexual abuse prevention goes online: Introducing “Cool and  
	 Safe” and its effects. Computers & Education, 78, 60–65. https://doi.org/10.1016/j.compedu.2014.04.023
Muñoz-Fernández, N., Ortega-Rivera, J., Nocentini, A., Menesini, E., & Sánchez-Jiménez, V. (2019). The Efficacy  
	 of the “Dat-e Adolescence” Prevention Program in the Reduction of Dating Violence and Bullying. International  
	 Journal of Environmental Research and Public Health, 16(3), 408. https://doi.org/10.3390/ijerph16030408
Murphy, M., Bennett, N., & Kottke, M. (2016). Development and Pilot Test of a Commercial Sexual Exploitation  
	 Prevention Tool: A Brief Report. Violence and Victims, 31(1), 103–110. 
	 https://doi.org/10.1891/0886-6708.VV-D-14-00055
Navaei, M., Akbari-Kamrani, M., Esmaelzadeh-Saeieh, S., Farid, M., & Tehranizadeh, M. (2018). Effect of Group  
	 Counseling on Parents’ Self-Efficacy, Knowledge, Attitude, and Communication Practice in Preventing Sexual  
	 Abuse of Children Aged 2-6 Years: A Randomized Controlled Clinical Trial. International Journal of Community  
	 Based Nursing and Midwifery, 6(4), 285–292.
Naved, R. T., Mamun, M. A., Mourin, S. A., & Parvin, K. (2018). A cluster randomized controlled trial to assess the  
	 impact of SAFE on spousal violence against women and girls in slums of Dhaka, Bangladesh. PLOS ONE, 13(6),  
	 e0198926. https://doi.org/10.1371/journal.pone.0198926
Neherta, M., Machmud, R., Damayanti, R., & Afrizal. (2017). The difference in intervention of sexual abuse  
	 prevention by two variance professions on primary school children in Padang. Indian Journal of Community  

https://doi.org/10.1016/j.evalprogplan.2018.04.010
https://doi.org/10.1016/j.evalprogplan.2018.04.010
https://doi.org/10.1080/13552600802673444
https://doi.org/10.1080/13552600802673444
https://doi.org/10.1177/0886260513505205
https://doi.org/10.1177/0886260513505205
https://doi.org/10.1001/jamapediatrics.2019.5217
https://doi.org/10.1001/jamapediatrics.2019.5217
https://doi.org/10.1016/j.amepre.2013.03.007
https://doi.org/10.1016/j.amepre.2013.03.007
https://doi.org/10.1016/j.jadohealth.2012.01.018
https://doi.org/10.1016/j.jadohealth.2012.01.018
https://doi.org/10.1016/j.jadohealth.2014.11.003
https://doi.org/10.1016/j.jadohealth.2014.11.003
https://doi.org/10.1080/10538712.2017.1313350
https://doi.org/10.1080/10538712.2017.1313350
https://doi.org/10.1891/0886-6708.26.3.283
https://doi.org/10.1891/0886-6708.26.3.283
https://doi.org/10.6018/analesps.30.3.154231
https://doi.org/10.6018/analesps.30.3.154231
https://doi.org/10.1016/j.chiabu.2016.10.005
https://doi.org/10.1016/j.chiabu.2016.10.005
https://doi.org/10.1177/0886260514532719
https://doi.org/10.1177/0886260514532719
https://doi.org/10.1177/0886260518755488
https://doi.org/10.1177/0886260518755488
https://doi.org/10.1016/j.compedu.2014.04.023
https://doi.org/10.1016/j.compedu.2014.04.023
https://doi.org/10.3390/ijerph16030408
https://doi.org/10.3390/ijerph16030408
https://doi.org/10.1891/0886-6708.VV-D-14-00055
https://doi.org/10.1891/0886-6708.VV-D-14-00055
https://doi.org/10.1371/journal.pone.0198926
https://doi.org/10.1371/journal.pone.0198926


PAGE 39

	 Health, 29(1), 118–122. https://doi.org/10.47203/IJCH.2017.v29i01.018
Nicholson, F., & Mukaro, T. (2018). The effectiveness of a model for addressing school-related gender-based  
	 violence (SRGBV) in South Africa: An evaluation of the “Zero Tolerance School Alliance.” TVEP.
Nickerson, A. B., Tulledge, J., Manges, M., Kesselring, S., Parks, T., Livingston, J. A., & Dudley, M. (2019).  
	 Randomized controlled trial of the Child Protection Unit: Grade and gender as moderators of CSA  
	 prevention concepts in elementary students. Child Abuse & Neglect, 96, 104101. 
	 https://doi.org/10.1016/j.chiabu.2019.104101
Niolon, P. H., Vivolo-Kantor, A. M., Tracy, A. J., Latzman, N. E., Little, T. D., DeGue, S., Lang, K. M., Estefan, L. F.,  
	 Ghazarian, S. R., McIntosh, W. L. K., Taylor, B., Johnson, L. L., Kuoh, H., Burton, T., Fortson, B., Mumford, E.  
	 A., Nelson, S. C., Joseph, H., Valle, L. A., & Tharp, A. T. (2019). An RCT of Dating Matters: Effects on Teen  
	 Dating Violence and Relationship Behaviors. American Journal of Preventive Medicine, 57(1), 13–23. 
	 https://doi.org/10.1016/j.amepre.2019.02.022
Nurse, A. M. (2018). Coaches and child sexual abuse prevention training: Impact on knowledge, confidence, and  
	 behavior. Children and Youth Services Review, 88, 395–400. https://doi.org/10.1016/j.childyouth.2018.03.040
	 Ogunfowokan, A. A., & Fajemilehin, R. B. (2012). Impact of a School-Based Sexual Abuse Prevention Education  
	 Program on the Knowledge and Attitude of High School Girls. The Journal of School Nursing, 28(6), 459–468.  
	 https://doi.org/10.1177/1059840512446949
Ollis. (2011). A “respectful relationships” approach: Could it be the answer to preventing gender-based violence?
Orak, O. S., & Okanli, A. (2021). The effect of preventive psychosocial interventions directed towards mothers and  
	 children on children’s knowledge about protection from sexual abuse. Journal of Child and Adolescent  
	 Psychiatric Nursing, 34(4), 294–302. https://doi.org/10.1111/jcap.12334
Ownbey, M. A., Jones, R. J., Judkins, B. L., Everidge, J. A., & Timbers, G. D. (2001). Tracking the Sexual Behavior- 
	 Specific Effects of a Foster Family Treatment Program for Children with Serious Sexual Behavior Problems. Child  
	 and Adolescent Social Work Journal, 18(6), 417–436. https://doi.org/10.1023/A:1012988015834
Ozaki, R. (2017). Active bystander behaviors among high school students: The role of co-occurrence of violence  
	 victimization and perpetration in personal violence prevention [University of Kentucky]. 
	 https://uknowledge.uky.edu/csw_etds/14
Ozgun, S. Y., & Capri, B. (2023). The effect of sexuality education program on the sexual development of children  
	 aged 60–72 months. Current Psychology, 42(9), 7125–7134. https://doi.org/10.1007/s12144-021-02040-8
Özler, B., Hallman, K., Guimond, M.-F., Kelvin, E. A., Rogers, M., & Karnley, E. (2020). Girl Empower – A gender  
	 transformative mentoring and cash transfer intervention to promote adolescent wellbeing: Impact findings 
from a cluster-randomized controlled trial in Liberia. SSM - Population Health, 10, 100527. 
	 https://doi.org/10.1016/j.ssmph.2019.100527
Pacifici, C., Stoolmiller, M., & Nelson, C. (2001). Evaluating a prevention program for teenagers on sexual coercion:  
	 A differential effectiveness approach. Journal of Consulting and Clinical Psychology, 69(3), 552–559. 
	 https://doi.org/10.1037/0022-006X.69.3.552
Pagani, S., Hunter, S. C., Lawrence, D., & Elliott, M. A. (2023). Evaluating Mentors in Violence Prevention: A  
	 Longitudinal, Multilevel Assessment of Outcome Changes. Journal of Youth and Adolescence, 52(7), 1390–1404.  
	 https://doi.org/10.1007/s10964-023-01781-y
Palermo, T., Prencipe, L., & Kajula, L. (2021). Effects of Government-Implemented Cash Plus Model on Violence  
	 Experiences and Perpetration Among Adolescents in Tanzania, 2018‒2019. American Journal of Public Health,  
	 111(12), 2227–2238. https://doi.org/10.2105/AJPH.2021.306509
Peersman, C., Schulze, C., Rashid, A., Brennan, M., & Fischer, C. (2016). iCOP: Live forensics to reveal previously  
	 unknown criminal media on P2P networks. Digital Investigation, 18, 50–64. 
	 https://doi.org/10.1016/j.diin.2016.07.002
Peskin, M. F., Markham, C. M., Shegog, R., Baumler, E. R., Addy, R. C., Temple, J. R., Hernandez, B., Cuccaro, P.  
	 M., Thiel, M. A., Gabay, E. K., & Tortolero Emery, S. R. (2019). Adolescent Dating Violence Prevention Program  
	 for Early Adolescents: The Me & You Randomized Controlled Trial, 2014–2015. American Journal of Public  
	 Health, 109(10), 1419–1428. https://doi.org/10.2105/AJPH.2019.305218
Peskin, M. F., Markham, C. M., Shegog, R., Baumler, E. R., Addy, R. C., & Tortolero, S. R. (2014). Effects of  
	 the It’s Your Game . . . Keep It Real Program on Dating Violence in Ethnic-Minority Middle School Youths:  
	 A Group Randomized Trial. American Journal of Public Health, 104(8), 1471–1477. 
	 https://doi.org/10.2105/AJPH.2014.301902
Pharshy, A. R. (2016). Children’s Storytelling App For Detecting Potential Child Sexual Abuse. OCAD University.
Prentky, R., & Righthand, S. (2003). Juvenile Sex Offender Assessment Protocol-II (J-SOAP-II). 
	 https://www.ojp.gov/pdffiles1/ojjdp/202316.pdf
Pulerwitz, J., Barker, G., Segundo, M., & Nascimento, M. (2006). Promoting more gender-equitable norms and  
	 behaviors among young men as an HIV/AIDS prevention strategy. Population Council.  

https://doi.org/10.47203/IJCH.2017.v29i01.018
https://doi.org/10.47203/IJCH.2017.v29i01.018
https://doi.org/10.1016/j.chiabu.2019.104101
https://doi.org/10.1016/j.chiabu.2019.104101
https://doi.org/10.1016/j.amepre.2019.02.022
https://doi.org/10.1016/j.amepre.2019.02.022
https://doi.org/10.1016/j.childyouth.2018.03.040
https://doi.org/10.1016/j.childyouth.2018.03.040
https://doi.org/10.1177/1059840512446949
https://doi.org/10.1177/1059840512446949
https://doi.org/10.1111/jcap.12334
https://doi.org/10.1111/jcap.12334
https://doi.org/10.1023/A:1012988015834
https://doi.org/10.1023/A:1012988015834
https://uknowledge.uky.edu/csw_etds/14
https://uknowledge.uky.edu/csw_etds/14
https://doi.org/10.1007/s12144-021-02040-8
https://doi.org/10.1007/s12144-021-02040-8
https://doi.org/10.1016/j.ssmph.2019.100527
https://doi.org/10.1016/j.ssmph.2019.100527
https://doi.org/10.1037/0022-006X.69.3.552
https://doi.org/10.1037/0022-006X.69.3.552
https://doi.org/10.1007/s10964-023-01781-y
https://doi.org/10.1007/s10964-023-01781-y
https://doi.org/10.2105/AJPH.2021.306509
https://doi.org/10.2105/AJPH.2021.306509
https://doi.org/10.1016/j.diin.2016.07.002
https://doi.org/10.1016/j.diin.2016.07.002
https://doi.org/10.2105/AJPH.2019.305218
https://doi.org/10.2105/AJPH.2019.305218
https://doi.org/10.2105/AJPH.2014.301902
https://doi.org/10.2105/AJPH.2014.301902
https://www.ojp.gov/pdffiles1/ojjdp/202316.pdf
https://www.ojp.gov/pdffiles1/ojjdp/202316.pdf
https://doi.org/10.31899/HIV2.1028


PAGE 40

	 https://doi.org/10.31899/HIV2.1028
Pulerwitz, J., Hughes, L., Mehta, M., Kidanu, A., Verani, F., & Tewolde, S. (2015). Changing Gender Norms and  
	 Reducing Intimate Partner Violence: Results From a Quasi-Experimental Intervention Study With Young Men in  
	 Ethiopia. American Journal of Public Health, 105(1), 132–137. https://doi.org/10.2105/AJPH.2014.302214
Pulido, M. L., Dauber, S., Tully, B. A., Hamilton, P., Smith, M. J., & Freeman, K. (2015). Knowledge Gains Following  
	 a Child Sexual Abuse Prevention Program Among Urban Students: A Cluster-Randomized Evaluation. American  
	 Journal of Public Health, 105(7), 1344–1350. https://doi.org/10.2105/AJPH.2015.302594
Puls, H. T., Hall, M., Anderst, J. D., Gurley, T., Perrin, J., & Chung, P. J. (2021). State Spending on Public Benefit  
	 Programs and Child Maltreatment. Pediatrics, 148(5), e2021050685. https://doi.org/10.1542/peds.2021-050685
Ravi, K. E., Black, B. M., Mitschke, D. B., & Pearson, K. (2019). A Pilot Study of a Teen Dating Violence  
	 Prevention Program With Karen Refugees. Violence Against Women, 25(7), 792–816. 
	 https://doi.org/10.1177/1077801218804091
Razzaq, F., Siddiqui, A., Ashfaq, S., & Bin Ashfaq, M. (2023). Enhancing children’s awareness of sexual abuse in  
	 Pakistan with video literacy interventional cartoons. Journal of Public Health Policy, 44(2), 214–229. 
	 https://doi.org/10.1057/s41271-023-00408-7
Rehmsmeyer, J. M. (2010). Sexual assault prevention programs: Examining the effects on middle school  
	 adolescents’ attitudes and behaviors. https://core.ac.uk/download/pdf/62768231.pdf
Reidy, D. E., Holland, K. M., Cortina, K., Ball, B., & Rosenbluth, B. (2017). Evaluation of the expect respect support  
	 group program: A violence prevention strategy for youth exposed to violence. Preventive Medicine, 100,
	 235–242. https://doi.org/10.1016/j.ypmed.2017.05.003
Rheingold, A. A., Zajac, K., Chapman, J. E., Patton, M., de Arellano, M., Saunders, B., & Kilpatrick, D. (2015). Child  
	 Sexual Abuse Prevention Training for Childcare Professionals: An Independent Multi-Site Randomized Controlled  
	 Trial of Stewards of Children. Prevention Science, 16(3), 374–385. https://doi.org/10.1007/s11121-014-0499-6
Rijsdijk, L. E., Bos, A. E., Ruiter, R. A., Leerlooijer, J. N., De Haas, B., & Schaalma, H. P. (2011). The World Starts With  
	 Me: A multilevel evaluation of a comprehensive sex education programme targeting adolescents in Uganda. BMC  
	 Public Health, 11(1), 334. https://doi.org/10.1186/1471-2458-11-334
Rizzo, C. J. (n.d.). Partner Violence Prevention For Middle-School Boys: A Dyadic Web-Based Intervention Study  
	 (Project STRONG).
Rizzo, C. J., Joppa, M., Barker, D., Collibee, C., Zlotnick, C., & Brown, L. K. (2018). Project Date SMART: A Dating  
	 Violence (DV) and Sexual Risk Prevention Program for Adolescent Girls with Prior DV Exposure. Prevention  
	 Science, 19(4), 416–426. https://doi.org/10.1007/s11121-018-0871-z
Roberts, K. E. C. (2009). An Evaluation of the Expect Respect: Preventing Teen Dating Violence High School Program.  
	 Ohio University.
Rosenberg, M., Pettifor, A., Thirumurthy, H., Halpern, C. T., & Handa, S. (2014). The Impact of a National Poverty  
	 Reduction Program on the Characteristics of Sex Partners Among Kenyan Adolescents. AIDS and Behavior, 18(2),  
	 311–316. https://doi.org/10.1007/s10461-013-0487-z
Rothman, E. F., Stuart, G. L., Heeren, T., Paruk, J., & Bair-Merritt, M. (2020). The Effects of a Health Care–Based  
	 Brief Intervention on Dating Abuse Perpetration: Results of a Randomized Controlled Trial. Prevention Science,  
	 21(3), 366–376. https://doi.org/10.1007/s11121-019-01054-w
Rowe, L. S., Jouriles, E. N., & McDonald, R. (2015). Reducing Sexual Victimization Among Adolescent Girls: A  
	 Randomized Controlled Pilot Trial of My Voice, My Choice. Behavior Therapy, 46(3), 315–327. 
	 https://doi.org/10.1016/j.beth.2014.11.003
Roy, T., McClendon, J., & Hodges, L. (2018). Analyzing Abusive Text Messages to Detect Digital Dating Abuse. 2018  
	 IEEE International Conference on Healthcare Informatics (ICHI), 284–293.
	  https://doi.org/10.1109/ICHI.2018.00039
Ruzicka, A. E., Assini-Meytin, L. C., Schaeffer, C. M., Bradshaw, C. P., & Letourneau, E. J. (2021). Responsible  
	 Behavior with Younger Children: Examining the Feasibility of a Classroom-Based Program to Prevent Child Sexual  
	 Abuse Perpetration by Adolescents. Journal of Child Sexual Abuse, 30(4), 461–481. 
	 https://doi.org/10.1080/10538712.2021.1881858
Saewyc, E. M., Solsvig, W., & Edinburgh, L. (2008). The Hmong Youth Task Force: Evaluation of a Coalition to  
	 Address the Sexual Exploitation of Young Runaways. Public Health Nursing, 25(1), 69–76. 
	 https://doi.org/10.1111/j.1525-1446.2008.00681.x
Sanchez, E., Robertson, T., Lewis, C., Bari, R., Bohman, T., & Casey, D. A. (2001). Preventing bullying and sexual  
	 harassment in elementary schools: The expect respect mode. Journal of Emotional Abuse.
Sargent, K. S., Jouriles, E. N., Rosenfield, D., & McDonald, R. (2017). A High School-Based Evaluation of TakeCARE,  
	 a Video Bystander Program to Prevent Adolescent Relationship Violence. Journal of Youth and Adolescence,  
	 46(3), 633–643. https://doi.org/10.1007/s10964-016-0622-z

https://doi.org/10.31899/HIV2.1028
https://doi.org/10.2105/AJPH.2014.302214
https://doi.org/10.2105/AJPH.2014.302214
https://doi.org/10.2105/AJPH.2015.302594
https://doi.org/10.2105/AJPH.2015.302594
https://doi.org/10.1542/peds.2021-050685
https://doi.org/10.1542/peds.2021-050685
https://doi.org/10.1177/1077801218804091
https://doi.org/10.1177/1077801218804091
https://doi.org/10.1057/s41271-023-00408-7
https://doi.org/10.1057/s41271-023-00408-7
https://core.ac.uk/download/pdf/62768231.pdf
https://core.ac.uk/download/pdf/62768231.pdf
https://doi.org/10.1016/j.ypmed.2017.05.003
https://doi.org/10.1016/j.ypmed.2017.05.003
https://doi.org/10.1007/s11121-014-0499-6
https://doi.org/10.1007/s11121-014-0499-6
https://doi.org/10.1186/1471-2458-11-334
https://doi.org/10.1186/1471-2458-11-334
https://doi.org/10.1007/s11121-018-0871-z
https://doi.org/10.1007/s11121-018-0871-z
https://doi.org/10.1007/s10461-013-0487-z
https://doi.org/10.1007/s10461-013-0487-z
https://doi.org/10.1007/s11121-019-01054-w
https://doi.org/10.1007/s11121-019-01054-w
https://doi.org/10.1016/j.beth.2014.11.003
https://doi.org/10.1016/j.beth.2014.11.003
https://doi.org/10.1109/ICHI.2018.00039
https://doi.org/10.1109/ICHI.2018.00039
https://doi.org/10.1080/10538712.2021.1881858
https://doi.org/10.1080/10538712.2021.1881858
https://doi.org/10.1111/j.1525-1446.2008.00681.x
https://doi.org/10.1111/j.1525-1446.2008.00681.x
https://doi.org/10.1007/s10964-016-0622-z
https://doi.org/10.1007/s10964-016-0622-z


PAGE 41

Sarnquist, C., Omondi, B., Sinclair, J., Gitau, C., Paiva, L., Mulinge, M., Cornfield, D. N., & Maldonado, Y. (2014). Rape  
	 Prevention Through Empowerment of Adolescent Girls. Pediatrics, 133(5), e1226–e1232.
	 https://doi.org/10.1542/peds.2013-3414
Schober, D. J., Fawcett, S. B., Thigpen, S., Curtis, A., & Wright, R. (2012). An empirical case study of a  
	 child sexual abuse prevention initiative in Georgia. Health Education Journal, 71(3), 291–298.
	  https://doi.org/10.1177/0017896911430546
Scholes, L., Jones, C., Stieler-Hunt, C., & Rolfe, B. (2014). Serious games for learning: Games-based child sexual  
	 abuse prevention in schools. International Journal of Inclusive Education, 18(9), 934–956.  
	 https://doi.org/10.1080/13603116.2013.860195
Schouten, M. C., Stel, H. F. van, Verheij, T. J., Houben, M. L., Russel, I. M., Nieuwenhuis, E. E., & Putte, E. M. van de.  
	 (2017). The Value of a Checklist for Child Abuse in Out-of-Hours Primary Care: To Screen or Not to Screen. PLOS  
	 ONE, 12(1), e0165641. https://doi.org/10.1371/journal.pone.0165641
Schwandt, H. M., & Underwood, C. (2016). Engaging school personnel in making schools safe for girls in Botswana,  
	 Malawi, and Mozambique. International Journal of Educational Development, 46, 53–58. 
	 https://doi.org/10.1016/j.ijedudev.2015.10.008
Scottish Executive Central Research Unit. (2001). Evaluation of the zero tolerance “Respect” pilot project. 
	 https://dera.ioe.ac.uk/id/eprint/4542/1/0030633.pdf
Seager, J. A., Jellicoe, D., & Dhaliwal, G. K. (2004). Refusers, Dropouts, and Completers: Measuring Sex Offender  
	 Treatment Efficacy. International Journal of Offender Therapy and Comparative Criminology, 48(5), 600–612.  
	 https://doi.org/10.1177/0306624X04263885
Shan, Y. (2019). Protect Me: An interactive mobile educational tool for children to help and prevent sexual abuse.  
	 Rochester Institute of Technology.
Shaw, S., Cham, H. J., Galloway, E., Winskell, K., Mupambireyi, Z., Kasese, C., Bangani, Z., & Miller, K. (2021).  
	 Engaging Parents in Zimbabwe to Prevent and Respond to Child Sexual Abuse: A Pilot Evaluation. Journal of Child  
	 and Family Studies, 30(5), 1314–1326. https://doi.org/10.1007/s10826-021-01938-y
Shekar, A., Gross, A., Luebbers, E., & Honsky, J. (2020). Effects of an Interprofessional Student-Led Sexual Education  
	 Program on Self-Efficacy and Attitudes About Sexual Violence in Youths in Juvenile Detention. Journal of Pediatric  
	 and Adolescent Gynecology, 33(3), 302–306. https://doi.org/10.1016/j.jpag.2019.12.005
Shinde, S., Weiss, H. A., Khandeparkar, P., Pereira, B., Sharma, A., Gupta, R., Ross, D. A., Patton, G., & Patel, V.  
	 (2020). A multicomponent secondary school health promotion intervention and adolescent health: An extension  
	 of the SEHER cluster randomised controlled trial in Bihar, India. PLOS Medicine, 17(2), e1003021. 
	 https://doi.org/10.1371/journal.pmed.1003021
Silverman, A. (2000). Evaluating the efficacy of the Rhode Island Teen Dating Violence Prevention Program (TDVPP):  
	 A process and outcome approach to determining the success of both primary and secondary prevention projects  
	 [University of Rhode Island]. https://doi.org/10.23860/diss-4398
Sinclair, J., Sinclair, L., Otieno, E., Mulinge, M., Kapphahn, C., & Golden, N. H. (2013). A Self-Defense Program  
	 Reduces the Incidence of Sexual Assault in Kenyan Adolescent Girls. Journal of Adolescent Health, 53(3), 374– 
	 380. https://doi.org/10.1016/j.jadohealth.2013.04.008
Smeekens, A. E. F. N., Henten, D. M. B., Sittig, J. S., Russel, I. M. B., Cate, O. T. J. ten, Turner, N. M., & Putte, E. M.  
	 van de. (2011). Successful e-learning programme on the detection of child abuse in Emergency Departments: A  
	 randomised controlled trial. https://doi.org/10.1136/adc.2010.190801
Smothers, M. K., & Smothers, D. B. (2011). A Sexual Assault Primary Prevention Model with Diverse Urban Youth.  
	 Journal of Child Sexual Abuse, 20(6), 708–727. https://doi.org/10.1080/10538712.2011.622355
Sorbring, E., Bolin, A., & Ryding, J. (2015). A Game-based Intervention – a technical tool for social workers to  
	 combat Adolescent Dating-Violence. Advances in Social Work, 16(1), Article 1. https://doi.org/10.18060/18260
Sosa-Rubi, S. G., Saavedra-Avendano, B., Piras, C., Van Buren, S. J., & Bautista-Arredondo, S. (2017). True Love:  
	 Effectiveness of a School-Based Program to Reduce Dating Violence Among Adolescents in Mexico City.  
	 Prevention Science, 18(7), 804–817. https://doi.org/10.1007/s11121-016-0718-4
Stark, L., Asghar, K., Seff, I., Yu, G., Gessesse, T. T., Ward, L., Baysa, A. A., Neiman, A., & Falb, K. L. (2018). Preventing  
	 violence against refugee adolescent girls: Findings from a cluster randomised controlled trial in Ethiopia. BMJ  
	 Global Health, 3(5). https://doi.org/10.1136/bmjgh-2018-000825
Stark, L., Seff, I., Asghar, K., Roth, D., Bakamore, T., MacRae, M., D’Andon, C. F., & Falb, K. L. (2018). Building  
	 caregivers’ emotional, parental and social support skills to prevent violence against adolescent girls: Findings  
	 from a cluster randomised controlled trial in Democratic Republic of Congo. BMJ Global Health, 3(5). 
	 https://doi.org/10.1136/bmjgh-2018-000824
Stark, L., Seff, I., Assezenew, A., Eoomkham, J., Falb, K., & Ssewamala, F. M. (2018). Effects of a Social  
	 Empowerment Intervention on Economic Vulnerability for Adolescent Refugee Girls in Ethiopia. Journal of  
	 Adolescent Health, 62(1), S15–S20. https://doi.org/10.1016/j.jadohealth.2017.06.014

https://doi.org/10.1542/peds.2013-3414
https://doi.org/10.1177/0017896911430546
https://doi.org/10.1177/0017896911430546
https://doi.org/10.1080/13603116.2013.860195
https://doi.org/10.1080/13603116.2013.860195
https://doi.org/10.1371/journal.pone.0165641
https://doi.org/10.1371/journal.pone.0165641
https://doi.org/10.1016/j.ijedudev.2015.10.008
https://doi.org/10.1016/j.ijedudev.2015.10.008
https://dera.ioe.ac.uk/id/eprint/4542/1/0030633.pdf
https://dera.ioe.ac.uk/id/eprint/4542/1/0030633.pdf
https://doi.org/10.1177/0306624X04263885
https://doi.org/10.1177/0306624X04263885
https://doi.org/10.1007/s10826-021-01938-y
https://doi.org/10.1007/s10826-021-01938-y
https://doi.org/10.1016/j.jpag.2019.12.005
https://doi.org/10.1016/j.jpag.2019.12.005
https://doi.org/10.1371/journal.pmed.1003021
https://doi.org/10.1371/journal.pmed.1003021
https://doi.org/10.23860/diss-4398
https://doi.org/10.23860/diss-4398
https://doi.org/10.1016/j.jadohealth.2013.04.008
https://doi.org/10.1016/j.jadohealth.2013.04.008
https://doi.org/10.1136/adc.2010.190801
https://doi.org/10.1136/adc.2010.190801
https://doi.org/10.1080/10538712.2011.622355
https://doi.org/10.1080/10538712.2011.622355
https://doi.org/10.18060/18260
https://doi.org/10.18060/18260
https://doi.org/10.1007/s11121-016-0718-4
https://doi.org/10.1007/s11121-016-0718-4
https://doi.org/10.1136/bmjgh-2018-000825
https://doi.org/10.1136/bmjgh-2018-000825
https://doi.org/10.1136/bmjgh-2018-000824
https://doi.org/10.1136/bmjgh-2018-000824
https://doi.org/10.1016/j.jadohealth.2017.06.014
https://doi.org/10.1016/j.jadohealth.2017.06.014


PAGE 42

Starnes, C. (2016). Evaluating a bystander intervention program on reproductive coercion: Using quasi- 
	 experimental design strategies to address methodologic issues in randomized community prevention trials  
	 [University of Kentucky]. https://uknowledge.uky.edu/epb_etds/10
Struthers, K., Parmenter, N., & Tilbury, C. (2019). Young people as agents of change in preventing violence against  
	 women. ANROWS.
Taylor. (2015). Assessing different levels and dosages of the Shifting Boundaries intervention to prevent youth  
	 dating violence in New York City middle schools: A randomized control trial*. 
	 https://www.wcwonline.org/pdf/nstein/NIJ_Final_Report_NYC2_different_levels_SB_12-18-15.pdf
Taylor, B. G., Mumford, E. A., & Stein, N. D. (2015). Effectiveness of “Shifting Boundaries” Teen Dating Violence  
	 Prevention Program for Subgroups of Middle School Students. Journal of Adolescent Health, 56(2), S20–S26.  
	 https://doi.org/10.1016/j.jadohealth.2014.07.004
Taylor, B. G., Stein, N. D., Mumford, E. A., & Woods, D. (2013). Shifting Boundaries: An Experimental Evaluation  
	 of a Dating Violence Prevention Program in Middle Schools. Prevention Science, 14(1), 64–76.
	  https://doi.org/10.1007/s11121-012-0293-2
Taylor, B., Stein, N., & Burden, F. (2010). The Effects of Gender Violence/Harassment Prevention Programming  
	 in Middle Schools: A Randomized Experimental Evaluation. Violence and Victims, 25(2), 202–223. 
	 https://doi.org/10.1891/0886-6708.25.2.202
Taylor, B., Stein, N. D., Woods, D., & Mumford, E. (2011). Shifting boundaries: Final report on an experimental  
	 evaluation of a youth dating violence prevention program in New York City middle schools: (725392011-001)  
	 [Dataset]. https://doi.org/10.1037/e725392011-001
Teeuw, A. H., Kraan, R. B. J., van Rijn, R. R., Bossuyt, P. M. M., & Heymans, H. S. A. (2019). Screening for child  
	 abuse using a checklist and physical examinations in the emergency department led to the detection of more  
	 cases. Acta Paediatrica, 108(2), 300–313. https://doi.org/10.1111/apa.14495
Temple, J. R., Baumler, E., Wood, L., Thiel, M., Peskin, M., & Torres, E. (2021). A Dating Violence Prevention  
	 Program for Middle School Youth: A Cluster Randomized Trial. Pediatrics, 148(5), e2021052880.
	 https://doi.org/10.1542/peds.2021-052880
Tharp, A. T., Burton, T., Freire, K., Hall, D. M., Harrier, S., Latzman, N. E., Luo, F., Niolon, P. H., Ramirez, M., & Vagi,  
	 K. J. (2011). Dating MattersTM: Strategies to Promote Healthy Teen Relationships. Journal of Women’s Health,  
	 20(12), 1761–1765. https://doi.org/10.1089/jwh.2011.3177
	 The AfriChild Centre, & ChildFund International Uganda. (2022). Measuring the Impact and Sustainability of a  
	 Community  Based Child Protection Intervention in a Post Conflict  Setting in Northern Uganda.
Thompson, E. L., Zhou, Z., Garg, A., Rohr, D., Ajoku, B., & Spence, E. E. (2022). Evaluation of a School-Based  
	 Child Physical and Sexual Abuse Prevention Program. Health Education & Behavior, 49(4), 584–592. 
	 https://doi.org/10.1177/1090198120988252
Tutty, L. M. (2000). What Children Learn from Sexual Abuse Prevention Programs: Difficult  
	 Concepts and Developmental Issues. Research on Social Work Practice, 10(3), 275–300. 
	 https://doi.org/10.1177/104973150001000301
Tutty, L. M. (2011). Healthy Relationships Preventing Teen Dating Violence: An Evaluation of the Teen Violence  
	 Prevention Program.
Tutty, L. M., Aubry, D., & Velasquez, L. (2020). The “Who Do You Tell?”TM Child Sexual Abuse Education Program:  
	 Eight Years of Monitoring. Journal of Child Sexual Abuse, 29(1), 2–21. 
	 https://doi.org/10.1080/10538712.2019.1663969
Undie, C.-C., & Mak’anyengo, M. (2020). Asking and telling: An assessment of the feasibility of screening children  
	 for sexual violence in Kenyan school and health facility contexts. Population Council. 
	 https://doi.org/10.31899/rh13.1032
UNICEF. (2015). Lessons from Serbia: Addressing gender-based violence through the School with Violence  
	 programme. UNICEF. https://www.ungei.org/sites/default/files/Lessons-from-Serbia-Addressing-Gender-based- 
	 Violence-through-the-School-without-Violence-Programme-2016-eng.pdf
UNICEF. (2021). Ending Online Child Sexual Exploitation and Abuse: Lessons learned and promising practices in  
	 low- and middle-income countries. UNICEF.
United Nations. (2021). Evaluation of the prevention, response and victim support efforts against sexual  
	 exploitation and abuse by United Nations Secretariat staff and related personnel [Report of the Office of  
	 Internal Oversight Services]. United Nations General Assembly.
United Nations Girls’ Education Initiative. (2024). School-related gender based violence: Case studies from  
	 Mozambique, Sierra Leone and Zimbabwe. United Nations Girls’ Education Initiative.
Urbann, K., Bienstein, P., & Kaul, T. (2020). The Evidence-Based Sexual Abuse Prevention Program: Strong With  
	 Sam. The Journal of Deaf Studies and Deaf Education, 25(4), 421–429. 
	 https://doi.org/10.1093/deafed/enaa019

https://uknowledge.uky.edu/epb_etds/10
https://uknowledge.uky.edu/epb_etds/10
https://www.wcwonline.org/pdf/nstein/NIJ_Final_Report_NYC2_different_levels_SB_12-18-15.pdf
https://www.wcwonline.org/pdf/nstein/NIJ_Final_Report_NYC2_different_levels_SB_12-18-15.pdf
https://doi.org/10.1016/j.jadohealth.2014.07.004
https://doi.org/10.1016/j.jadohealth.2014.07.004
https://doi.org/10.1007/s11121-012-0293-2
https://doi.org/10.1007/s11121-012-0293-2
https://doi.org/10.1891/0886-6708.25.2.202
https://doi.org/10.1891/0886-6708.25.2.202
https://doi.org/10.1037/e725392011-001
https://doi.org/10.1037/e725392011-001
https://doi.org/10.1111/apa.14495
https://doi.org/10.1111/apa.14495
https://doi.org/10.1542/peds.2021-052880
https://doi.org/10.1089/jwh.2011.3177
https://doi.org/10.1089/jwh.2011.3177
https://doi.org/10.1177/1090198120988252
https://doi.org/10.1177/1090198120988252
https://doi.org/10.1177/104973150001000301
https://doi.org/10.1177/104973150001000301
https://doi.org/10.1080/10538712.2019.1663969
https://doi.org/10.1080/10538712.2019.1663969
https://doi.org/10.31899/rh13.1032
https://doi.org/10.31899/rh13.1032
https://www.ungei.org/sites/default/files/Lessons-from-Serbia-Addressing-Gender-based-Violence-through-the-School-without-Violence-Programme-2016-eng.pdf
https://www.ungei.org/sites/default/files/Lessons-from-Serbia-Addressing-Gender-based-Violence-through-the-School-without-Violence-Programme-2016-eng.pdf
https://www.ungei.org/sites/default/files/Lessons-from-Serbia-Addressing-Gender-based-Violence-through-the-School-without-Violence-Programme-2016-eng.pdf
https://doi.org/10.1093/deafed/enaa019
https://doi.org/10.1093/deafed/enaa019


PAGE 43

van Lieshout, S., Mevissen, F. E. F., van Breukelen, G., Jonker, M., & Ruiter, R. A. C. (2019). Make a Move: A  
	 Comprehensive Effect Evaluation of a Sexual Harassment Prevention Program in Dutch Residential Youth Care.  
	 Journal of Interpersonal Violence, 34(9), 1772–1800. https://doi.org/10.1177/0886260516654932
Walker, S. L., & Smith Jr., D. J. (2009). “Children At Risk”: Development, Implementation, and Effectiveness of  
	 a School-Based Violence Intervention and Prevention Program. Journal of Prevention & Intervention in the  
	 Community, 37(4), 316–325. https://doi.org/10.1080/10852350903196316
Warraitch, A., Amin, R., & Rashid, A. (2021). Evaluation of a school-based sexual abuse prevention program for  
	 female children with intellectual disabilities in rural Pakistan- A feasibility study. Applied Nursing Research, 57,  
	 151391. https://doi.org/10.1016/j.apnr.2020.151391
Warrington, C., & Thomas, R. (n.d.). Evaluation of “the AVA Project”: Empowering young people to address  
	 domestic and sexual violence.
Watts, V. B. (n.d.). Project PRIDE: Engaging high school students in reducing teen dating violence in their school.
Weatherley, R., Siti Hajar, A. B., Noralina, O., John, M., Preusser, N., & Yong, M. (2012). Evaluation of a school- 
	 based sexual abuse prevention curriculum in Malaysia. Children and Youth Services Review, 34(1), 119–125.  
	 https://doi.org/10.1016/j.childyouth.2011.09.009
Weisz, A. N., & Black, B. M. (2001). Evaluating a sexual assault and dating violence prevention program for urban  
	 youths. Social Work Research, 25(2), 89–100. https://doi.org/10.1093/swr/25.2.89
Wells, M. (2003). Law enforcement dilemmas in the investigation of Internet sex crimes against minors  
	 [Ph.D., University of New Hampshire]. 
	 https://www.proquest.com/docview/305312257/abstract/F13E63DFA4D84A14PQ/1
Wheeler, L. A., Edwards, K. M., Omondi, B., Kaeke, B., Ndirangu, M., Sinclair, J., & Langat, N. (2024).  
	 Empowerment Transformation Training Reduces Rape Among Girls and Young Women in South Sudan  
	 and the Kakuma Refugee Camp. Journal of Adolescent Health, 74(4), 820–827. 
	 https://doi.org/10.1016/j.jadohealth.2023.10.033
White, C., Shanley, D. C., Zimmer-Gembeck, M. J., Walsh, K., Hawkins, R., Lines, K., & Webb, H. (2018). Promoting  
	 young children’s interpersonal safety knowledge, intentions, confidence, and protective behavior skills:  
	 Outcomes of a randomized controlled trial. Child Abuse & Neglect, 82, 144–155. 
	 https://doi.org/10.1016/j.chiabu.2018.05.024
Williams, J., Miller, S., Cutbush, S., Gibbs, D., Clinton-Sherrod, M., & Jones, S. (2015). A Latent Transition Model of  
	 the Effects of a Teen Dating Violence Prevention Initiative. Journal of Adolescent Health, 56(2), S27–S32. 
	 https://doi.org/10.1016/j.jadohealth.2014.08.019
Winarto, W., Khiyarusoleh, U., Peradaban University, Faculty of Education, Indonesia, ujang606bk@gmail.com,  
	 Ardiyansyah, A., Peradaban University, Faculty of Education, Indonesia, ardi_atsauroh@yahoo.co.id, Wilujeng,  
	 I., Yogyakarta State University, Master Of Science Education, Indonesia, insihuny@yahoo.co.id, Sukardiyono, S.,  
	 & Yogyakarta State University, Master Of Science Education, Indonesia, sukarfisuny@yahoo.co.id. (2018).  
	 Pocket Book Based on Comic to Improve Conceptual Understanding of Child Sex Abuse (CSA): A Case Study of  
� Elementary School. International Journal of Instruction, 11(4), 889–900. https://doi.org/10.12973/iji.2018.11456a
Winegust, A. K. (n.d.). Pass it On: An Evaluation of a Sexualized Violence Prevention Program for Middle School and  
	 High School Students.
Wolfe, D. A., Crooks, C., Jaffe, P., Chiodo, D., Hughes, R., Ellis, W., Stitt, L., & Donner, A. (2009). A School-Based  
	 Program to Prevent Adolescent Dating Violence: A Cluster Randomized Trial. Archives of Pediatrics & Adolescent  
	 Medicine, 163(8). https://doi.org/10.1001/archpediatrics.2009.69
Wolfe, D. A., Wekerle, C., Scott, K., Straatman, A.-L., Grasley, C., & Reitzel-Jaffe, D. (2003). Dating violence  
	 prevention with at-risk youth: A controlled outcome evaluation. Journal of Consulting and Clinical Psychology,  
	 71(2), 279–291. https://doi.org/10.1037/0022-006X.71.2.279
Wolfteich, P., & Loggins, B. (2007). Evaluation of the Children’s Advocacy Center Model: Efficiency, Legal and  
	 Revictimization Outcomes. Child and Adolescent Social Work Journal, 24(4), 333–352. 
	 https://doi.org/10.1007/s10560-007-0087-8
Wood, M., & Archbold, C. A. (2015). Bad Touches, Getting Away, and Never Keeping Secrets: Assessing Student  
	 Knowledge Retention of the “Red Flag Green Flag People” Program. Journal of Interpersonal Violence, 30(17),  
	 2999–3021. https://doi.org/10.1177/0886260514554426
World Vision. (2019). Final Activity Report: Strengthening School-Community Accountability for Girls Education  
	 Project. PEPFAR.
Worling, J. R., & Curwen, T. (2000). Adolescent sexual offender recidivism: Success of specialized treatment  
	 and implications for risk prediction1. Child Abuse & Neglect, 24(7), 965–982. 
	 https://doi.org/10.1016/S0145-2134(00)00147-2
Worling, J. R., Litteljohn, A., & Bookalam, D. (2010). 20‐year prospective follow‐up study of specialized treatment  
	 for adolescents who offended sexually. Behavioral Sciences & the Law, 28(1), 46–57. 	

https://doi.org/10.1177/0886260516654932
https://doi.org/10.1177/0886260516654932
https://doi.org/10.1080/10852350903196316
https://doi.org/10.1080/10852350903196316
https://doi.org/10.1016/j.apnr.2020.151391
https://doi.org/10.1016/j.apnr.2020.151391
https://doi.org/10.1016/j.childyouth.2011.09.009
https://doi.org/10.1016/j.childyouth.2011.09.009
https://doi.org/10.1093/swr/25.2.89
https://doi.org/10.1093/swr/25.2.89
https://www.proquest.com/docview/305312257/abstract/F13E63DFA4D84A14PQ/1
https://www.proquest.com/docview/305312257/abstract/F13E63DFA4D84A14PQ/1
https://doi.org/10.1016/j.jadohealth.2023.10.033
https://doi.org/10.1016/j.jadohealth.2023.10.033
https://doi.org/10.1016/j.chiabu.2018.05.024
https://doi.org/10.1016/j.chiabu.2018.05.024
https://doi.org/10.1016/j.jadohealth.2014.08.019
https://doi.org/10.1016/j.jadohealth.2014.08.019
https://doi.org/10.12973/iji.2018.11456a
https://doi.org/10.12973/iji.2018.11456a
https://doi.org/10.1001/archpediatrics.2009.69
https://doi.org/10.1001/archpediatrics.2009.69
https://doi.org/10.1037/0022-006X.71.2.279
https://doi.org/10.1037/0022-006X.71.2.279
https://doi.org/10.1007/s10560-007-0087-8
https://doi.org/10.1007/s10560-007-0087-8
https://doi.org/10.1177/0886260514554426
https://doi.org/10.1177/0886260514554426
https://doi.org/10.1016/S0145-2134(00)00147-2
https://doi.org/10.1016/S0145-2134(00)00147-2
https://doi.org/10.1002/bsl.912


PAGE 44

	 https://doi.org/10.1002/bsl.912
Wulandari, M. D., Hanurawan, F., Chusniyah, T., Hidayat, M. T., Rahmawati, F. P., Sayekti, I. C., & Bakhtiar, F. Y.  
	 (2022). Integration of a Sexual Abuse Prevention Programme in the First-Grade Indonesian Curriculum to  
	 Improve Children’s Self-Protection. Child Abuse Review, 31(2). https://doi.org/10.1002/car.2723
Xu, K., Fu, J., & Yang, J. (2024). Enhancing Child Sexual Abuse Prevention Knowledge With an Educational  
	 Toolkit -Evaluation of the Chinese Doll Program. International Journal of Public Health, 69, 1606641.
	 https://doi.org/10.3389/ijph.2024.1606641
Yang, C., Panlilio, C., Verdiglione, N., Lehman, E. B., Hamm, R. M., Fiene, R., Dore, S., Bard, D. E., Grable, B., & Levi,  
	 B. (2020). Generalizing findings from a randomized controlled trial to a real-world study of the iLookOut, an  
	 online education program to improve early childhood care and education providers’ knowledge and attitudes  
� about reporting child maltreatment. PLOS ONE, 15(1), e0227398. https://doi.org/10.1371/journal.pone.0227398
Yoder, J. R., Dillard, R., Lovins, L. B., & Berry, S. (2017). Evaluation II: Risk outcomes from a specialized treatment  
	 and management program for youth who commit sexual crimes. Journal of Offender Rehabilitation, 56(5),  
	 308–330. https://doi.org/10.1080/10509674.2017.1327919
Yoder, J. R., Hansen, J., Lobanov-Rostovsky, C., & Ruch, D. (2015). The Impact of Family Service Involvement  
� on Treatment Completion and General Recidivism Among Male Youthful Sexual Offenders. Journal of Offender  
	 Rehabilitation, 54(4), 256–277. https://doi.org/10.1080/10509674.2015.1025177
Yom, Y.-H., & Eun, L. K. (2005). Effects of a CD-ROM Educational Program on Sexual Knowledge and Attitude. CIN:  
	 Computers, Informatics, Nursing, 23(4), 214.
Zhang, W., Chen, J., Feng, Y., Li, J., Liu, C., & Zhao, X. (2014). Evaluation of a Sexual Abuse Prevention  
	 Education for Chinese Preschoolers. Research on Social Work Practice, 24(4), 428–436. 
	 https://doi.org/10.1177/1049731513510409
Zhang, W., Chen, J., Feng, Y., Li, J., Zhao, X., & Luo, X. (2013). Young children’s knowledge and skills related to  
	 sexual abuse prevention: A pilot study in Beijing, China. Child Abuse & Neglect, 37(9), 623–630. 
	 https://doi.org/10.1016/j.chiabu.2013.04.018
Zhang, W., Chen, J., & Liu, F. (2015). Preventing Child Sexual Abuse Early: Preschool Teachers’ Knowledge,  
	 Attitudes, and Their Training Education in China. Sage Open, 5(1), 2158244015571187. 
	 https://doi.org/10.1177/2158244015571187

https://doi.org/10.1002/bsl.912
https://doi.org/10.1002/car.2723
https://doi.org/10.1002/car.2723
https://doi.org/10.3389/ijph.2024.1606641
https://doi.org/10.1371/journal.pone.0227398
https://doi.org/10.1371/journal.pone.0227398
https://doi.org/10.1080/10509674.2017.1327919
https://doi.org/10.1080/10509674.2017.1327919
https://doi.org/10.1080/10509674.2015.1025177
https://doi.org/10.1080/10509674.2015.1025177
https://doi.org/10.1177/1049731513510409
https://doi.org/10.1177/1049731513510409
https://doi.org/10.1016/j.chiabu.2013.04.018
https://doi.org/10.1016/j.chiabu.2013.04.018
https://doi.org/10.1177/2158244015571187
https://doi.org/10.1177/2158244015571187


PAGE 45

TABLE C: PREVENTION LEVEL GROUPED BY INSPIRE STRATEGY (COUNT)

PREVENTION  
LEVEL

Education 
and life skills 

(children, 
adolescents, 

young 
adults)

Education 
and life skills 

(others)

Norms 
and values

Response and 
support services

Income and 
economic 

strengthening

Parenting 
and caregiver 

support

Safe 
environments

Implementation 
and 

enforcement 
of laws

Primary 146 16 5962 1 11 3 10 0

Secondary 15 9 6 20 12 1 1 0

Tertiary 0 0 0 46 0 0 0 6

Multi-level 1 2 1 7 0 0 0 0

APPENDIX B: SUPPLEMENTAL TABLES

TABLE A: COUNT OF INCLUDED STUDIES BY COUNTRY INCOME LEVEL

COUNTRY INCOME LEVEL n (%)

High-income countries 234 (65)

Low- and middle-income countries 96 (27)

Mixed/other 27 (8)

Not mentioned 5 (1)

TABLE B: POPULATION INCLUDED IN INTERVENTION 

POPULATION n (%)

Children (age 0–10 years) 59 (16)

Adolescents (age 10–18 years) 175 (48)

Adults (age 18+) 14 (4)

Parents/Caregivers 4 (1)

Offenders/Justice-involved 37 (10)

Professionals 29 (8)

Multiple (Children, Parents, Survivors, Professionals) 41 (11)

Unknown 3 (1)

TOTAL 362 (100)

n: count; %: percentage
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TABLE D: NAMED AND UNNAMED MEASURES USED

UNNAMED MEASURE n %

Author designed or modifications to validated tools* 145 30.5
Unspecified** 47 9.9

UNNAMED MEASURE n %

WIST*** 17 3.6
CADRI 16 3.4
CKAQ*** 16 3.4
ADMINISTRATIVE/OFFICIAL RECORDS 13 2.7
RMA / RMAS 13 2.7
CTS/CTS2 12 2.7

IRMA 8 1.7

SAFE DATES SCALES 8 1.7
ICAST*** 7 1.5
PSQ 7 1.5
ATDV/ATDVS 6 1.3
ACCEPT. OF COUPLE VIOLENCE 5 1.1
CBCL 5 1.1
CLINICAL INTERVIEW/DIAGNOSIS 5 1.1
GEM 5 1.1
GENERIC SCREENING CHECKLIST 5 1.1
INTERPERSONAL REACTIVITY INDEX 5 1.1
CSBI (±V2) 4 0.8
PROGRAM-SPECIFIC SURVEY 4 0.8
ROSENBERG SELF-ESTEEM SCALE 4 0.8
UCLA LONELINESS 4 0.8
YSR 4 0.8
BDI/BDI-II 3 0.6
CSKS-Q 3 0.6
DHS ITEMS 3 0.6
FORCED SEX SINGLE-ITEM(S) 3 0.6
NOBAGS 3 0.6
RCMAS-2 3 0.6
AAUW SEX. HARASS.SURVEY 2 0.4
ACASI 2 0.4
APBT 2 0.4
ASI 2 0.4
ASBI 2 0.4
AE-III 2 0.4
BDHI 2 0.4
DSCS 2 0.4
DISRUPTING HARM 2 0.4
ESCAPE TOOL 2 0.4
GOOD TOUCH BAD TOUCH TEST 2 0.4
ILLINOIS BULLY/VICTIM/FIGHTING SCALES 2 0.4
JSOAP-II 2 0.4
MSI-J-R 2 0.4
NISVS ITEMS 2 0.4
OLWEUS BULLYING QUEST. 2 0.4
PROBEQ 2 0.4
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SPUTOVAMO 2 0.4
STATIC-99 2 0.4
TSC / TSC-40 2 0.4
TSCS 2 0.4
VARIED SCHOOL SAFETY/CSA TOOLS 2 0.4
WHO MULTI-COUNTRY VAW 2 0.4
WEB 2 0.4
ARMS 1 0.2
ADAMS CLASSIFICATION 1 0.2
ACSBI 1 0.2
BIS-11 1 0.2
BALLOT-BOX SURVEY 1 0.2
BBSCQ 1 0.2
CADRI-S 1 0.2
CDC YRBS 1 0.2
CPHA SAFE SCHOOL SURVEY 1 0.2
CPI – SO 1 0.2
CSKQ/CASSQ/CWIST 1 0.2
CHILD MALTREATMENT REPORTING KNOWLEDGE/
INTENT 1 0.2

CHILDHOOD SEXUAL EXPERIENCES SCALE 1 0.2
DSCS – TEACHER-STUDENT RELATIONS 1 0.2
DAILY/INCIDENT BEHAVIOR REPORTS 1 0.2
DIT 1 0.2
DSFI 1 0.2
DVLS 1 0.2
EBIP-Q 1 0.2
GRS 1 0.2
GLOBAL KIDS ONLINE MODULES 1 0.2
HBI-19 1 0.2
INTERPERSONAL REACTIVITY INDEX (DMIRS WORDING) 1 0.2
JVQ 1 0.2
KASVQ 1 0.2
LEVESQUE & PAIVA TDV SCALE 1 0.2
NYVS 1 0.2
OPBT 1 0.2
OYAS 1 0.2
PRIOTAB COMPOSITE RISK SCORE 1 0.2
PSSM 1 0.2
PEER REJECTION QUESTIONNAIRE 1 0.2
PENILE/DIGITAL PENETRATION RATING 1 0.2
RRASOR 1 0.2
RPAQ 1 0.2
RISK MATRIX 2000 1 0.2
SAAKQ / SAAQ 1 0.2
SCL-90 1 0.2
SAFE @ LAST POST-TEST 1 0.2
SAAQ 1 0.2
TLFB-DV 1 0.2
TOP-TO-TOE INSPECTION 1 0.2
WEMWBS 1 0.2
YOQ / YOQ-30.1 1 0.2

n: count; %: percentage of total 
(ntotal=480)

*“Author designed” includes 
both entirely custom tools 
and modifications of validated 
instruments; counts are inflated 
because many studies reported 
more than one outcome and 
measure, and string detection in R 
could classify a single study under 
multiple categories. 

**“Unspecified” reflects cases 
where R could not detect or classify 
the measure based on the available 
text. These categories highlight both 
the limits of automated extraction 
and the diversity of reporting 
practices; although three reviewers 
manually verified a subsample of 60 
studies (with very low error rates), a 
full item-level appraisal was beyond 
the scope of this rapid review.

***representing all variants of the 
measure used across studies
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TABLE E: TOP MEASURES USED BY COUNTRY INCOME LEVEL, DETAILED

UNNAMED MEASURE HIC: n [%] LMIC: 
N [%] MEASURE DESCRIPTION

Author designed or modifications 
to validated tools* 95 [29%] 42 [39%] Measure created by the study/intervention team and/or 

study team made adaptations to a validated measure

Unspecified** 25 [8%] 19 [18%] Measure not named in publication or measure unable to be 
detected in analysis using string detection

NAMED MEASURE HIC: n [%] LMIC: 
N [%] MEASURE DESCRIPTION

Administrative/official records 11 (4) [3%] --
Information collected for operational or administrative 
purposes, often includes health, education, tax, or 
enrolment records

CADRI 13 (1) [4%] --

Conflict in Adolescent Dating Relationship Inventory: 
measures dating relationship behaviors covering 5 
dimensions (verbal/emotional, physical, relational, and 
sexual abuse, plus threatening behaviours)

CKAQ (variants) 12 (3) [4%] 3 (4) [3%]

Children’s Knowledge of Abuse Questionnaire: intended 
to evaluate elementary school-aged children›s learning of 
the key concepts taught in most sexual abuse prevention 
programs

CTS/CTS2 -- 2 (5) [2%]
Conflict Tactics Scale/Revised CTS: measures violence or 
positive/negative behaviours in conflict between intimate 
partners

DHS ITEMS -- 2 (5) [2%]
Demographic Health Survey: measures household 
characteristics and individual behavior, collecting data on 
basic indicators and health topics

FORCED SEX (SINGLE ITEM) -- 2 (5) [2%] Single item asking if participant has experienced forced sex

GEM SCALE -- 4 (3) [4%] Gender Equitable Men Scale: measures attitudes towards 
gender norms in intimate relationships

GOOD TOUCH BAD TOUCH TEST -- 2 (5) [2%] Good Touch Bad Touch Test: measures knowledge of body 
safety and appropriate touch

ICAST (C/P/CI/TRIAL) -- 6 (2) [6%]
ISPCAN Child Abuse Screening Tool (variants): measures 
child maltreatment via child abuse and neglect as well as 
peer victimization and community violence

IRMA 8 (5) [2%] -- Illinois Rape Myth Acceptance: measures endorsement of 
norms regarding women and sexual assault

PSQ -- 4 (3) [4%] Personal Safety Questionnaire: measures knowledge and 
attitudes about sexual behaviour and sexual abuse

RMA/RMAS 13 (1) [4%] -- Rape Myth Acceptance (Scale): measures acceptance of 
myths regarding rape/sexual assault

WIST (VARIANTS) -- 9 (1) [8%] ‘What If’ Situations Test: measures children’s abilities to 
recognize, resist, and report inappropriate touching

HIC: High-income countries; LMIC: Low- or middle-income countries; n: count of studies using named/unnamed measure; rank: ranking in top 5 
most frequent “named measure” by country income level; %: percentage of studies using measure by country income level; --: named measure 
not in top 5 most frequent for specified country income level

*“Author designed” includes both entirely custom tools and modifications of validated instruments; counts are inflated because many studies 
reported more than one outcome and measure, and string detection in R could classify a single study under multiple categories. 

**“Unspecified” reflects cases where R could not detect or classify the measure based on the available text. These categories highlight both 
the limits of automated extraction and the diversity of reporting practices; although three reviewers manually verified a subsample of 60 
studies (with very low error rates), a full item-level appraisal was beyond the scope of this rapid review.
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TABLE F: OUTCOME CATEGORIES

OUTCOME CATEGORIES n %

COGNITION (KNOWLEDGE) 111 16.4
COGNITION (ATTITUDES/NORMS) 86 12.7
SEXUAL VIOLENCE (VICTIMISATION) 40 5.9
DATING VIOLENCE (PERPETRATION & VICTIMISATION) 39 5.8
SKILLS (SELF-EFFICACY) 32 4.7
SKILLS (PERSONAL SAFETY) 28 4.1
IPV/PV/EV/OTHER BEHAVIOUR (MIXED) 27 4.0
COGNITION (SOCIOEMOTIONAL) 26 3.8

DATING VIOLENCE (VICTIMISATION) 24 3.5

BEHAVIOUR (RISK, PROTECTIVE FACTORS) 23 3.4
JUSTICE (RECIDIVISM) 23 3.4
DATING VIOLENCE (PERPETRATION) 22 3.2
IMPLEMENTATION (FEASIBILITY, ADOPTION, DEMAND) 21 3.1
SEXUAL VIOLENCE (PERPETRATION) 19 2.8
HEALTH (MENTAL HEALTH) 19 2.8
SKILLS (COMMUNICATION/RELATIONSHIP) 18 2.7
BEHAVIOUR (HELP-SEEKING, REPORTING, DISCLOSURE) 16 2.4
BEHAVIOUR (BYSTANDER) 13 1.9
JUSTICE (SYSTEM PERFORMANCE) 12 1.8
EDUCATION (CLIMATE, SAFETY) 11 1.6
SYSTEMS/SERVICE (PROTECTION, SURVEILLANCE, 
PERFORMANCE) 11 1.6

HEALTH (SEXUAL BEHAVIOUR PROBLEMS) 8 1.2
SCREENING/PERFORMANCE 8 1.2
BULLYING (VICTIMISATION) 6 0.9
HEALTH (FORENSIC) 6 0.9
IPV/PV/EV/OTHER BEHAVIOUR (VICTIMISATION) 6 0.9
UNCLASSIFIED 5 0.7
PARENTING 4 0.6
IPV/PV/EV/OTHER BEHAVIOUR (PERPETRATION) 4 0.6
BULLYING (PERPETRATION) 3 0.4
SEXUAL VIOLENCE (PERPETRATION & VICTIMISATION) 3 0.4
FGM 2 0.3
ADVOCACY 1 0.1
BEHAVIOUR (VICTIMISATION) 1 0.1

n: count; %: percentage of total (ntotal=678)
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TABLE G: OUTCOME CATEGORIES BY INSPIRE STRATEGY (COUNT)

OUTCOME CATEGORY

Education 
and life skills 

(children, 
adolescents, 

young 
adults)

Norms 
and

 values

Income and 
economic 
strength-

ening

Response 
and support 

services

Safe 
environ-
ments

Education 
and life skills 

(others)

Parenting 
and 

caregiver 
support

Implemen-
tation 

and enforce-
ment of 

laws

Total

Advocacy 1 0 0 0 0 0 0 0 1

Behaviour (bystander) 1 12 0 0 0 0 0 0 13
Behaviour (help-seeking, reporting, 
disclosure) 12 1 1 2 0 0 0 0 16

Behaviour (risk, protective factors) 8 1 5 9 0 0 0 0 23

Behaviour (victimisation) 0 1 0 0 0 0 0 0 1

Bullying (perpetration) 3 0 0 0 0 0 0 0 3

Bullying (victimisation) 3 2 0 0 1 0 0 0 6

Cognition (attitudes/norms) 27 34 0 10 2 13 0 0 86

Cognition (knowledge) 80 6 0 3 2 20 0 0 111

Cognition (socioemotional) 11 5 0 9 0 1 0 0 26
Dating violence (perpetration & 
victimisation) 25 12 0 0 2 0 0 0 39

Dating violence (perpetration) 13 6 0 0 3 0 0 0 22

Dating violence (victimisation) 13 7 0 0 4 0 0 0 24

Education (climate, safety) 5 1 1 0 2 2 0 0 11

FGM 0 2 0 0 0 0 0 0 2

Health (forensic) 2 0 0 4 0 0 0 0 6

Health (mental health) 10 1 0 7 0 1 0 0 19

Health (sexual behaviour problems) 0 0 0 8 0 0 0 0 8

IPV/PV/EV/other behaviour (mixed) 10 11 2 2 0 0 2 0 27
IPV/PV/EV/other behaviour 
(perpetration) 1 3 0 0 0 0 0 0 4

IPV/PV/EV/other behaviour 
(victimisation) 2 3 1 0 0 0 0 0 6

Implementation (feasibility, 
adoption, demand) 13 1 1 4 0 2 0 0 21

Justice (recidivism) 0 0 0 23 0 0 0 0 23

Justice (system performance) 0 0 0 6 0 0 0 6 12

Parenting 2 0 0 0 0 1 1 0 4

Screening/performance 0 0 0 7 1 0 0 0 8
Sexual violence (perpetration & 
victimisation) 2 1 0 0 0 0 0 0 3

Sexual violence (perpetration) 9 7 0 1 2 0 0 0 19

Sexual violence (victimisation) 18 10 1 7 2 0 2 0 40

Skills (communication/relationship) 12 3 0 0 0 3 0 0 18

Skills (personal safety) 25 0 0 0 0 3 0 0 28

Skills (self-efficacy) 15 5 0 5 2 5 0 0 32
Systems/service (protection, 
surveillance, performance) 1 0 2 6 0 1 1 0 11

Unclassified 2 0 0 3 0 0 0 0 5
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TABLE H: OUTCOME CATEGORIES BY COUNTRY INCOME LEVEL (COUNT)

OUTCOME CATEGORY High-income countries High-income countries Mixed/other Not mentioned Total

Advocacy 1 0 0 0 1

Behaviour (bystander) 12 1 0 0 13
Behaviour (help-seeking, reporting, 
disclosure) 11 5 0 0 16

Behaviour (risk, protective factors) 10 9 3 1 23

Behaviour (victimisation) 1 0 0 0 1

Bullying (perpetration) 2 1 0 0 3

Bullying (victimisation) 3 3 0 0 6

Cognition (attitudes/norms) 55 24 5 2 86

Cognition (knowledge) 73 33 5 0 111

Cognition (socioemotional) 17 3 5 1 26
Dating violence (perpetration & 
victimisation) 35 2 1 1 39

Dating violence (perpetration) 21 1 0 0 22

Dating violence (victimisation) 24 0 0 0 24

Education (climate, safety) 3 7 0 1 11

FGM 0 2 0 0 2

Health (forensic) 5 1 0 0 6

Health (mental health) 17 2 0 0 19

Health (sexual behaviour problems) 7 0 0 1 8

IPV/PV/EV/other behaviour (mixed) 16 6 5 0 27
IPV/PV/EV/other behaviour 
(perpetration) 3 0 1 0 4

IPV/PV/EV/other behaviour 
(victimisation) 3 1 2 0 6

Implementation (feasibility, 
adoption, demand) 13 6 2 0 21

Justice (recidivism) 20 0 2 1 23

Justice (system performance) 9 0 2 1 12

Parenting 1 2 1 0 4

Screening/performance 6 1 1 0 8
Sexual violence (perpetration & 
victimisation) 0 2 1 0 3

Sexual violence (perpetration) 18 0 0 1 19

Sexual violence (victimisation) 26 13 1 0 40

Skills (communication/relationship) 11 6 1 0 18

Skills (personal safety) 12 13 3 0 28

Skills (self-efficacy) 22 8 2 0 32
Systems/service (protection, 
surveillance, performance) 8 1 1 1 11

Unclassified 5 0 0 0 5
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TABLE I: NAMED AND UNNAMED MEASURES USED BY POPULATION (COUNT)

Adolescents 
10-18

Multiple 
(Children, 
Parents, 

Survivors, 
Professionals)

Children 0-10
Offender/ 

Justice- 
involved

Professionals Adults 18+ Parents/ 
Caregivers Unknown

UNNAMED MEASURE

Author designed or modifications to 
validated tools* 66 19 13 14 20 6 4 3

Unspecified** 32 3 6 2 4 0 0 0

NAMED MEASURE

AAUW Sexual Harassment Survey 2 0 0 0 0 0 0 0

ACASI 1 1 0 0 0 0 0 0

APBT 0 0 2 0 0 0 0 0

ARMS 1 0 0 0 0 0 0 0

ASI 2 0 0 0 0 0 0 0

ATDV/ATDVS 6 0 0 0 0 0 0 0

Acceptance of Couple Violence 5 0 0 0 0 0 0 0

Adams Classification 0 0 1 0 0 0 0 0

Administrative/official records 1 3 1 6 2 0 0 0
Adolescent Clinical Sexual Behavior 
Inventory (ACSBI) 0 0 0 1 0 0 0 0

Adolescent Sexual Behavior 
Inventory (ASBI) 0 0 0 2 0 0 0 0

Assessing Environments (III) Scale 
(AE-III) 0 0 0 2 0 0 0 0

BIS-11 0 0 0 1 0 0 0 0

Ballot-box survey 0 0 0 0 0 0 0 0
Beck Depression Inventory (BDI/
BDI-II) 1 0 0 2 0 0 0 0

Beyond Blue School Climate 
Questionnaire (BBSCQ) 1 0 0 0 0 0 0 0

BUSS–DURKEE HOSTILITY 
INVENTORY (BDHI) 0 0 0 2 0 0 0 0

CADRI 14 2 0 0 0 0 0 0

CADRI-S (SHORT) 0 1 0 0 0 0 0 0

CBCL 0 0 3 2 0 0 0 0

CDC YRBS ITEMS 1 0 0 0 0 0 0 0

CKAQ (VARIANTS) 3 0 13 0 0 0 0 0

CPHA SAFE SCHOOL SURVEY 1 0 0 0 0 0 0 0

CPI – SOCIALIZATION (SO) SCALE 0 0 0 1 0 0 0 0

CSBI (±V2) 0 1 3 0 0 0 0 0

CSKQ/CASSQ/CWIST 0 0 1 0 0 0 0 0

CSKS-Q 1 1 1 0 0 0 0 0

CTS/CTS2 11 0 0 0 0 0 1 0
CHILD MALTREATMENT 
REPORTING KNOWLEDGE/INTENT 
(INVENTORIES)

0 0 0 0 0 1 0 0

CHILDHOOD SEXUAL EXPERIENCES 
SCALE 0 0 0 0 0 1 0 0

CLINICAL INTERVIEW/DIAGNOSIS 1 1 1 1 0 1 0 0

DHS ITEMS 2 0 0 0 0 1 0 0
DSCS – TEACHER-STUDENT 
RELATIONS 0 0 1 0 0 0 0 0

DAILY/INCIDENT BEHAVIOR 
REPORTS 1 0 0 0 0 0 0 0

DEFINING ISSUES TEST (DIT) 0 0 0 1 0 0 0 0
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DELAWARE SCHOOL CLIMATE 
(DSCS) 0 0 1 0 1 0 0 0

DEROGATIS SEXUAL FUNCTIONING 
INVENTORY (DSFI) 0 0 0 0 0 1 0 0

DISRUPTING HARM SURVEY 
MODULES 0 1 0 0 1 0 0 0

DOMESTIC VIOLENCE LEARNING 
SCALE (DVLS) 1 0 0 0 0 0 0 0

EBIP-Q 1 0 0 0 0 0 0 0

ESCAPE TOOL 0 0 2 0 0 0 0 0
ESPECTA-VN (BYSTANDER 
ATTITUDES) 1 0 0 0 0 0 0 0

FORCED SEX SINGLE-ITEM(S) 2 0 0 0 0 1 0 0

GEM 5 0 0 0 0 0 0 0

GRS 1 0 0 0 0 0 0 0

GENERIC SCREENING CHECKLIST 2 1 0 1 1 0 0 0

GLOBAL KIDS ONLINE MODULES 0 0 0 0 1 0 0 0

GOOD TOUCH BAD TOUCH TEST 0 1 1 0 0 0 0 0

HBI-19 0 0 0 1 0 0 0 0

ICAST (C/P/CI/TRIAL) 3 4 0 0 0 0 0 0

IRMA (RAPE MYTH ACCEPTANCE) 8 0 0 0 0 0 0 0
ILLINOIS BULLY/VICTIM/FIGHTING 
SCALES 2 0 0 0 0 0 0 0

INTERPERSONAL REACTIVITY INDEX 0 0 1 3 1 0 0 0
INTERPERSONAL REACTIVITY INDEX 
(DMIRS WORDING) 1 0 0 0 0 0 0 0

JSOAP-II 0 0 0 2 0 0 0 0

JVQ 0 1 0 0 0 0 0 0

KASVQ 1 0 0 0 0 0 0 0
LEVESQUE & PAIVA 30-ITEM TDV 
SCALE 1 0 0 0 0 0 0 0

MSI-J-R 0 0 0 2 0 0 0 0

NISVS ITEMS 2 0 0 0 0 0 0 0

NOBAGS 3 0 0 0 0 0 0 0
NATIONAL YOUTH VICTIMIZATION 
SURVEY (NYVS) 1 0 0 0 0 0 0 0

OPBT 0 0 1 0 0 0 0 0

OYAS 0 0 0 1 0 0 0 0
OLWEUS BULLYING 
QUESTIONNAIRE 2 0 0 0 0 0 0 0

PRIOTAB COMPOSITE RISK SCORE 0 0 0 0 0 1 0 0

PSQ 0 1 6 0 0 0 0 0

PSSM 1 0 0 0 0 0 0 0

PEER REJECTION QUESTIONNAIRE 1 0 0 0 0 0 0 0
PENILE/DIGITAL PENETRATION 
RATING 0 1 0 0 0 0 0 0

PROBEQ 0 0 2 0 0 0 0 0

PROGRAM-SPECIFIC SURVEY 2 0 2 0 0 0 0 0

RCMAS-2 0 0 2 1 0 0 0 0

RMA / RMAS 13 0 0 0 0 0 0 0

RRASOR 0 0 0 1 0 0 0 0
REACTIVE–PROACTIVE AGGRESSION 
QUESTIONNAIRE (RPAQ) 1 0 0 0 0 0 0 0

RISK MATRIX 2000 0 0 0 1 0 0 0 0

ROSENBERG SELF-ESTEEM SCALE 2 0 0 0 0 2 0 0

SAAKQ / SAAQ 0 0 0 0 1 0 0 0
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SCL-90 (HOSTILITY) 0 1 0 0 0 0 0 0

SPUTOVAMO CHECKLIST 0 0 2 0 0 0 0 0

SAFE @ LAST POST-TEST 0 0 1 0 0 0 0 0

SAFE DATES SCALES 6 2 0 0 0 0 0 0
SEXUAL ABUSE AWARENESS 
QUESTIONNAIRE (SAAQ) 1 0 0 0 0 0 0 0

STATIC-99 0 0 0 2 0 0 0 0

TLFB-DV 1 0 0 0 0 0 0 0

TSC / TSC-40 1 1 0 0 0 0 0 0
TENNESSEE SELF-CONCEPT SCALE 
(TSCS) 0 0 0 2 0 0 0 0

TOP-TO-TOE INSPECTION 0 0 1 0 0 0 0 0

UCLA LONELINESS 0 0 0 3 0 1 0 0

VARIED SCHOOL SAFETY/CSA TOOLS 1 0 1 0 0 0 0 0

WHO 2 0 0 0 0 0 0 0

WIST (VARIANTS) 1 2 14 0 0 0 0 0
WARWICK–EDINBURGH MENTAL 
WELLBEING SCALE (WEMWBS) 1 0 0 0 0 0 0 0

WOMEN’S EXPERIENCE OF 
BATTERING (WEB) 2 0 0 0 0 0 0 0

YOQ / YOQ-30.1 0 1 0 0 0 0 0 0

YOUTH SELF-REPORT (YSR) 0 0 0 4 0 0 0 0

*“Author designed” includes both entirely custom tools and modifications of validated instruments; counts are 
inflated because many studies reported more than one outcome and measure, and string detection in R could classify 
a single study under multiple categories. 

**“Unspecified” reflects cases where R could not detect or classify the measure based on the available text. These 
categories highlight both the limits of automated extraction and the diversity of reporting practices; although three 
reviewers manually verified a subsample of 60 studies (with very low error rates), a full item-level appraisal was 
beyond the scope of this rapid review.
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TABLE J: OUTCOME BY POPULATION (COUNT)

OUTCOME CATEGORY Adolescents 
10-18

Multiple 
(Children, 
Parents, 

Survivors, 
Professioals)

Children 
0-10

Offender/ 
Justice-

involved

Profession-
als Adults 18+ Parents/ 

Caregivers Unknown

Advocacy 1 0 0 0 0 0 0 0

Behaviour (bystander) 12 0 0 1 0 0 0 0
Behaviour (help-seeking, reporting,  
disclosure) 10 1 4 1 0 0 0 0

Behaviour (risk, protective factors) 15 1 0 5 0 1 0 1

Behaviour (victimisation) 1 0 0 0 0 0 0 0

Bullying (perpetration) 2 1 0 0 0 0 0 0

Bullying (victimisation) 5 1 0 0 0 0 0 0

Cognition (attitudes/norms) 60 5 1 7 8 3 1 1

Cognition (knowledge) 46 13 37 0 13 1 1 0

Cognition (socioemotional) 8 1 6 6 1 4 0 0
Dating violence (perpetration & 
victimisation) 34 5 0 0 0 0 0 0

Dating violence (perpetration) 18 4 0 0 0 0 0 0

Dating violence (victimisation) 20 4 0 0 0 0 0 0

Education (climate, safety) 4 4 1 0 1 0 0 1

FGM 0 0 0 0 0 2 0 0

Health (forensic) 2 2 1 0 1 0 0 0

Health (mental health) 6 5 4 2 1 1 0 0

Health (sexual behaviour problems) 0 0 1 6 0 1 0 0

IPV/PV/EV/other behaviour (mixed) 21 4 0 2 0 0 0 0

IPV/PV/EV/other behaviour (perpetration) 4 0 0 0 0 0 0 0

IPV/PV/EV/other behaviour (victimisation) 6 0 0 0 0 0 0 0
Implementation (feasibility, adoption, 
demand) 8 3 4 1 2 1 2 0

Justice (recidivism) 0 1 1 21 0 0 0 0

Justice (system performance) 0 2 0 5 4 0 0 1

Parenting 1 3 0 0 0 0 0 0

Screening/performance 1 1 3 1 1 1 0 0
Sexual violence (perpetration & 
victimisation) 2 0 0 0 0 1 0 0

Sexual violence (perpetration) 18 1 0 0 0 0 0 0

Sexual violence (victimisation) 28 6 1 0 2 3 0 0

Skills (communication/relationship) 10 7 1 0 0 0 0 0

Skills (personal safety) 1 3 23 0 1 0 0 0

Skills (self-efficacy) 11 5 6 4 4 2 0 0
Systems/service (protection, surveillance, 
performance) 0 1 2 2 5 1 0 0

Unclassified 0 1 2 0 0 1 1 0
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